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ABSTRACT

Social media tools are commonly used in everyday life in the 21% century. Social media has
influenced many areas in our lives including education. Social media is widely researched in
the area of English as a foreign language (EFL). Research into social media as a supportive
tool in the curriculum has been reported with different perspectives. Some scholars
(Mohammed et al., 2023; Lashari et al., 2023) have found it useful in improving the
performance of English language learners and others have indicated (Nkhi, 2023; Asafo-Adjei,

2023) negative impacts of integrating social media in EFL classrooms.

The present doctoral research aimed at exploring the perceptions and practices of teachers and
students at 3" level education towards using social media as a tool in curricula in Saudi Arabia.
This research targeted learners and teachers of EFL in Saudi Arabia. The study investigation
included the student use of social media, the student’s perceptions of social media, teacher’s
use of social media and the teacher’s perceptions surrounding social media. Moreover, this

research suggested several practices that can be useful for teachers and learners of EFL.

A mixed method approach of quantitative and qualitative approaches was adopted to collect
the data for the study using questionnaires and semi-structured interviews for the two targeted
groups, teachers and students. These tools are used to explore the perceptions and attitudes of
the participants towards using social media as a tool in EFL classrooms. The data were analysed
using statistical analysis for the quantitative data and thematic analysis for the qualitative data.
Overall, the results of the research indicated that using social media in curricula appeal to both
teachers and students with concerns regarding distraction that social media may cause and the
possibility to find appropriate approaches that can be adopted to implement social media in

EFL classrooms.
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CHAPTER 1: INTRODUCTION

1.1 Overview of Chapter One

The integration of technology in the Saudi Arabian educational system has been a relatively
recent development. Although the adoption of technology by teachers has been slow, this shift
has also extended to the classroom (Alshumaimeri 2008). In the context of teaching English
language, many university teachers and lecturers in Saudi Arabia have shown limited changes
in their teaching approaches, continuing to rely on mostly traditional methods involving paper-
based materials. As highlighted by Nguyen and Khuat (2003), most classrooms remain teacher-
centred with limited interaction between educators and learners. Traditional practices
emphasise listening, note-taking, and memorization of the information presented by teachers.
However, more recently, Nazim et al. (2024) indicated that in the Saudi EFL contexts,
educators face many challenges as they are attempting to shift towards a more student-centre
approach. These challenges include student motivation, low competence and performance, lack
of passion and confidence, low attitudes, crowded classes, insufficient time, too much syllabus,
absent responsibility, poor participation, and reluctance. From the author point of view, shifting
from an approach to another one in education is expected to face some obstacles and with
constant pedagogical support for teachers from the decision makers these challenges can be
overcome. Furthermore, Nawal et al. (2024) reported that in English literature classes, teachers
find difficulty in creating an activity-based approach with their students due to their poor
preparation for the classroom and poor English language skills which leads to a teacher-centred

classroom.

The current generation of learners is believed to acquire knowledge and process information
in a distinct manner compared to their peers from previous generations as a result of the
influence of technology advancement. This claim was initially proposed by Prensky in 2001
and has since faced considerable criticism from various researchers, such as (Benini, 2015;
Bennett and Karl, 2010; Bennett et al., 2008; Helsper and Eynon, 2010). Nonetheless,
technology undeniably carries an impact on all individuals who engage with it, which makes it
important to make an evaluation of our current approaches to teaching and learning. Prensky
later in 2011 has refined his understanding of technology and its users to what he calls “digital
wisdom” which will be discussed later in chapter 2 of this thesis. Consequently, educators may
find it essential to assess and potentially reconsider their teaching strategies and implement

modern tools in along with innovative teaching approaches to better interact with this new
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generation of students (Isman et al., 2012; Khamidovna, 2023; Biliuk et al., 2023).
Additionally, some researchers have claimed that these learners demand more innovative
learning methods to help them maintain their interest in a subject. Therefore, teachers should
continually update their teaching techniques to ensure students remain motivated throughout
the learning process (Gee, 2007). Thus, this study attempts to investigate the perceptions of

teachers and students in the Saudi Arabian context towards using social media in pedagogy.

1.2 Research Background and Description

The context of this research is Saudi Arabia, the largest Arab nation located in Western Asia.
Saudi Arabia is not only an Islamic state but is also known for Muslims as "The Land of Two
Holy Mosques," referring to Al-Masjid Al-Haram in Mecca and Al-Masjid Al-Nabawi in
Medina. It operates as a monarchy with a constitution rooted in the Quran (Koran) and Shariah
Law. Currently, King Salman leads the government and the Council of Ministers which is also
known as the “Cabinet”, the Cabinet is responsible for drafting and supervising implementation
of the internal, external, financial, economic, education and defence policies as well as the
general affairs of the state. In the Cabinet, the king is serving as the executive and
administrative bodies respectively. It's crucial to emphasize that Saudi culture is profoundly
shaped by the Islamic faith, with all aspects of social and cultural life revolving around Muslim
religious principles. Religious values hold an important position in Saudi social life, and Islam
covers all aspects particularly education. In Islam, education is considered a religious duty for

all, regardless of gender. Al-Salloom (1989) has observed:

“Islam dictates that learning is an obligation for every Muslim, man or woman.
This obligation, which gives education the status of a religious duty, is the
cornerstone of education in the Kingdom of Saudi Arabia. It is the foundation upon
which the state builds its educational responsibilities, and in light of which, the
citizen performs duties towards himself, his community, and his religion. The roots
of education in Saudi Arabia therefore, go deep into the Islamic education which
started in the mosque and led to the establishment of schools and universities
around their pillars,” (p.37).

Thus, the powerful influence of religious faith and adherence to Islamic principles is all-
encompassing, and any examination of educational matters in Saudi Arabia makes it important
to acknowledge this fact. It is particularly crucial to recognize that Islam places an

exceptionally high value on education. Religion and education are connected with the
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objectives of education and the profound respect for educators deeply rooted in the religion
(Omar, 2020). According to Almalki (2022) the education in the region went through multiple
phases: starting with the Ottoman empire education which prioritised the Turkish language,
followed by King Abdul Aziz who founded the boys’ schools in Saudi Arabia and girls’ schools
followed in King Faisal time. More recently, the Saudi government has responded positively
towards the advancement of e-learning in recent years, by investing and providing initiatives
such as “E-Learning Project” and “Tatweer Program" which aim at enhancing the quality and
the accessibility of e-learning across the whole country (Almalki, 2022). Moreover, in April
2016 Saudi Arabia has announced “Vision 2030” which focuses on several reforms in areas
such as education, investments, business, culture and entertainment (Allmnakrah and Evers,
2020). The reforms in education indicated by the deputy crown prince at that time prince
Mohammed bin Salman will include three main elements: curriculum development, higher
education advancement, and building valuable and critical skills that the job market needs
(Allmnakrah and Evers, 2020). In addition, Rough (2002) stated that the Saudi government has
made huge efforts in the education sector since 1940s as the spending on education has
increased from $3.1 million (1947/1957) to $21.6 million (1954/1955), $50 million
(1958/1959), $78 million (1962/1963), $92 million (1966/1967), $1billion (1974/1975), and
$7.31billion (1983/1984). Under the two five-year development projects of the 1990s, the
spending on the education sector jumped to reach $25 billion. Barry (2021) stated that in 2018
the government spent the most of its budget share on education which was $51.2 billion. He
also argues that this is what allows Saudi Arabia to provide free education and free schools to

its citizens along with a monthly allowance to higher education students.

The growth of public education in Saudi Arabia has been remarkable since its inception and
over such a relatively short period. Its beginning in 1932, was marked by the establishment of
12 schools for 700 students. By 1950, the educational landscape had multiplied to encompass
365 schools, servicing a student population of 42,000. The numbers continued to grow in 2000
with an enrolment of 4.11 million students. As of 2018, the K-12 sector claims over 30,000
schools, attending to the educational needs of approximately 5,366,405 students. The evolution
extended to the higher education sector, which responded to the escalating demand for
education. King Saud University, founded in 1957, marked the initiation of this phase aiming
to accommodate the rising number of high school graduates and mitigate the country's reliance

on foreign higher education. Other institutions were founded, including King Fahd University
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(1963), King Abdul Aziz University (1967), and King Faisal University (1975) (Al-Amri,
2011; Rugh, 2002).

Along with the rapid development of educational institutions, we also see the rapid
development in technology in recent years, many tools and devices have appeared. One of the
commonly used devices is the smartphone. The spread of the smartphones paved the way for
applications or apps, to easily spread and have thousands and millions of users. One of the
common and dominant applications are social media platforms. These platforms play a
significant role in our daily life. It can be difficult to avoid using it whether by sharing posts
on Twitter (X) or photos on Instagram and Snapchat or only by reading and seeing what others
share. According to Tikhonova and Raitiskaya (2023), as Industry 4.0 and Work 4.0 become
prominent, contemporary education is experiencing changes in educational approaches, skill
requirements, competencies, teaching and learning methods (such as flipped classrooms,
blended learning, self-regulated learning, project-based learning, inquiry-based learning, and
student-centred pedagogy), and the utilization of digital tools across various educational levels.
Chigbu et al. (2023) state that the traditional teaching and learning methods are not useful for
the fourth industrial revolution and that they are best achieved by utilising modern and blended
approaches in this era which includes smart manufacturing, services and labour processes.
Sirviani et al. (2022) define education 4.0 as the device that makes smart decisions

independently and it is a realm that utilises technology in order to foster learning.

1.3 The Saudi Teaching Environment

Recognizing Saudi culture is important especially when introducing new teaching methods that
have previously been used in non-Islamic contexts. Saudi Arabia's culture is fundamentally
shaped by Islam, which influences the educational environments, teachers, students, and the
entire Saudi curriculum. Moreover, Islamic culture and the local traditions apply a significant
influence on the construction of both teachers' and students' identities. The practice of language
instruction in this context is reported to be changed based on the community's moral values
(Al-Seghayer, 2005). Since its foundation, the Saudi educational system and its methods along
with the learners and educators have been impacted based on the Arab and Saudi identity, an
identity that is deeply rooted in Islamic education and beliefs (Elyas & Picard, 2010). Thus, a
comprehensive understanding of Saudi pedagogy is essential prior to implementing new

teaching methodologies and tools. Given the educational culture within Saudi Arabia, it is
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imperative that any introduced teaching methods have been investigated and proven to be

effective before they are used officially in the Saudi educational system.

Al-Dowsari et al. (2022) conducted a study examining the levels of Foreign Language
Enjoyment (FLE) among foreign language (FL) teachers in Saudi Arabia. The research aimed
to explore the teachers' enjoyment levels while teaching FL classes, compare them to their
enjoyment levels as FL students, investigate gender differences, and identify sources of
enjoyment. A total of 36 teachers from various educational institutions in Saudi Arabia
participated in the survey. The findings indicated that the teachers experienced high levels of
enjoyment when teaching FL classes. However, their enjoyment levels were significantly
higher when they were FL students themselves. The sources of enjoyment for FL teachers
included a positive workplace atmosphere, students' enthusiasm for language learning, and the
satisfaction derived from imparting knowledge to others. Regarding their experiences as FL
students, enjoyment was derived from the attitudes of their FL teachers and the practical
applicability of language learning to daily life. Gender differences were identified as mediators
but not predictors of enjoyment, as there were no statistically significant differences between
male and female teachers. The previous study provides insights on foreign language teachers
in Saudi Arabia as they enjoy being learners of language more than teachers of it. This might
be attributed as a result of certain challenges facing them which will be presented in more detail
in the next chapter. According to Kemp (2023), Saudi Arabia currently holds the second-
highest broadband access rate in Asia, at 67%. This positions the country well to leverage
digital learning platforms to enhance learning management systems, ultimately improving the
quality of education and instruction. This strategic shift highlights the importance of learning
management systems, as they emphasize offering personalized educational experiences for all
students. This approach aligns with Saudi Arabia’s Vision 2023, which advocates for
strengthening the higher education system by incorporating technological innovations to
facilitate learning (Al-Ghamdi, 2023). This shows the technological improvement of the Saudi
educational system which paves the way for multiple tools to be utilised in the classroom such

as social media platforms.

Blended Learning in Saudi Arabia

Blended learning integrates advantages from both traditional face-to-face teaching and online

instruction, and it provides cost-effectiveness in terms of infrastructure, classroom
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maintenance, and space utilization (Alebaikan and Troudi, 2010; Lloyd-Smith, 2010; Owston,
2018). It introduces flexibility to instructors' schedules, allowing for improved management of
class time and activities. This leads to a reduction in traditional classroom teaching hours,
providing instructors with more time for planning, grading, and supporting activities outside
the class (Alharbi and Drew 2014; Oh and Park 2009; Powell et al. 2015). In addition, blended
learning presents distinct advantages for Saudi students, especially considering the growing
number of students in higher education in Saudi Arabia. As the demand for qualified instructors
rises, blended learning emerges as a cost-effective solution that can meet students' needs, even
in the face of limitations in existing educational facilities. This approach, particularly in the
form of blended and online learning, holds potential benefits for Saudi female students by
offering opportunities for socially acceptable interaction with male instructors. (Aldosemani et
al., 2019). Currently, female students across all universities face limitations in attending in-
person classes conducted by male instructors. These constraints hinder Saudi women from
engaging fully in classroom interactions, requiring them to participate through closed-circuit
television broadcasts incorporating one-way video and two-way audio communication
(Alebaikan, 2010; Al-Sarrani, 2010). In blended and online learning settings, cultural
constraints are minimized, enabling equal participation for women. This becomes particularly
significant due to the existing scarcity of female instructors and the increasing enrolment of
female high school graduates in universities (Alhareth et al., 2015). This instructional approach
also facilitates Saudi women in pursuing careers, aligning with the country's goal of increasing
women's workforce participation from 22% to 30% over the next 15 years. This initiative is
part of the broader plan to transform the economy and decrease reliance on oil as part of Saudi
2030 Vision (Aldosemani et al., 2019). This was an insight into blended learning in the Saudi
Arabian educational context. Next, we discover Blackboard use during Covid-19 in the Saudi

context.

Blackboard use during COVID-19 Pandemic

Khafaga (2021) conducted a study focusing on the utilisation of Blackboard Collaborate-based
Instruction (BCI) among Saudi EFL major students and teachers during the COVID-19
pandemic. The primary aim of the study was to investigate how contemporary technologies
contribute to the English language teaching and learning process at Saudi universities. The
findings indicate that despite encountering challenges in navigating the teaching and learning

dynamics via Blackboard Collaborate during the pandemic which is attributed mainly to
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technical and academic issues, this digital platform was found beneficial and helpful to improve
learning outcomes. It offers a flexible learning environment that enables participants to
effectively manage their learning experiences, allowing them both synchronous and
asynchronous engagement. This includes attending classes, accessing course materials,
engaging in discussions and taking examinations. The previous study shows that faculty
members and Saudi students have the flexibility to use new methodologies in their teaching
and learning processes. In another study, Almekhlafy (2021) conducted a study to examine
student perceptions regarding the utilization of the Blackboard application in learning
Preparatory Year (PY) English courses, exploring its role as a learning tool and its influence
on student use. The research employed a survey-based approach to gather responses from 228
PY students—126 from the 1st level and 102 from the 2nd level—at Najran University, Saudi
Arabia. The data collected regarding the perceptions of students at both levels indicated that
Ist level students exhibited a higher level of acceptance towards online English learning via
Blackboard compared to those at the 2nd level. The findings emphasized the influence of
students' previous exposure and experience with e-learning through Blackboard on their
perceptions. Almekhlafy’s study shows how students from different levels can have different
perceptions despite the fact that all of them are examined in the same academic year.
Furthermore, Alsuhaibani (2021) conducted a study that investigated the utilization and
perspectives of Blackboard among English as a Foreign Language (EFL) students. The
research scrutinized and compared EFL students’ utilization and viewpoints on Blackboard
across three distinct phases: pre-COVID-19 in 2019, during the online learning phase in 2020,
and amid the online learning period in 2021. A group of 381 Saudi EFL students participated
in the study. The findings revealed statistically notable differences in students’ assessments of
Blackboard concerning its ease of use and efficiency across the three phases. Interestingly,
students exhibited more favourable perceptions of Blackboard before the onset of COVID-19
in 2019 and during the online learning phase in 2021. Alsuhaibani (2021) explained that such
differences in the participants' perceptions before and after 2020 could be the result of technical
challenges faced by users of Blackboard at Saudi universities. From the author point of view,
this means that Saudi universities should provide high-level technical and pedagogical support
to their faculty members and students in order to be able to use and adopt new technologies

and software when necessary which will enhance their overall pedagogical experience.

1.4 Teaching English in Saudi Arabia
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The targeted groups in this study are located in Saudi Arabia and the majority of them are either
Saudis or are living in Saudi Arabia during the data collection period for the current research.
Saudi Arabia is a country that is located in southwestern side of Asia. The country is considered
to be an Arab and Islamic country where the culture of the country is a combination of values
and traditions that are known from the pre-Islam era such as hospitality and values from the

post-Islam era, as was briefly described earlier.

In the past, English language teaching (ELT) was introduced in Saudi Arabia through
universities and workplaces. The integration of ELT was part of a programme called the
scholarship preparation programme that was created to serve students who are aiming to study
abroad in the UK and US (Al-Ghamdi & Al-Saddat, 2002; Mahboob & Elyas, 2014; Mitchell
& Alfuraih, 2017). The goal of the programme was to fulfil the demand of qualified Saudi
teachers in Saudi Arabia. They were expected to be hired by the newly formalised ministry of
education at that time. It started in 1925 (prior to the unification of the country in 1932) when
the Directorate of Education was created, which has been known as the Ministry of Education
since 1975 (Alrashidi & Phan, 2015). Since 1959, English as a foreign language has become a
compulsory subject for Saudi students who are in intermediate level (seventh to ninth grade
which is middle school level in Saudi Arabia, aged 13-15 years old) and secondary level (tenth
to twelfth grades which is secondary school in Saudi Arabia) (Al-Johani, 2009).

Later in 2004, the English language subject was implemented in the sixth grade curriculum in
primary schools in Saudi Arabia, and in 2011 it was part of the curriculum for the fifth and
fourth grade (Barnawi, 2017). According to Elyas and Badawood (2016) to help Saudis to be
successful in their academic and professional careers English language teaching was
implemented to improve their language skills in the local and global contexts. Barnawi & Al-
Hawsawi (2017) reported that the implementation of ELT in Saudi schools was faced with
resistance locally. Yet, this initial reaction was followed by an interest and desire to learn the

English language due to its importance in education and for the economy (Barnawi, 2017).

1.4.1 Sociocultural Diversity in Saudi Arabia
This section attempts to provide further insight into the diversity of Saudi regions and the
different cultures within the kingdom. This may help to better understand the context in which

the data-gathering research was conducted.
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As Bar (2017) points out, the Kingdom of Saudi Arabia is divided into five regions. They are
named as follows: the Central, Eastern, Western, Northern and Southern regions. The majority
of the literature on sociocultural diversity in Saudi Arabia has focused on the Central and
Western regions. This is expected as the central region is where the capital city (Riyadh) is
located and most of the governmental institutions are located there. While the Western region
holds the two holy mosques in Islam in Makkah and Al-Madinah. The Western region is where
Jeddah city is located, and it is considered the entrance to Makkah and Madinah. It also plays
an important role to facilitate transportation and trade to the two cities. This has attracted new
urban residents who in time merged with the local population (Jataniah, 1984; Hamdan, 2005;
Alselaimi & Lord, 2012). Moreover, Jastaniah (1984) indicated that the society in Jeddah has
been different compared to the rest of the cities in Saudi Arabia, which can be a result of the

cultural exposure that Jeddah is known for by the visitors of Makkah and Madinah.

The differences between the Central region society and the Western region society in Saudi
Arabia cover different aspects of lives such as food, dialects, religious practices and the way
they interact with other cultures. The population in the western region are referred to as Hijazis
and the population in the Central region are referred to as Najdis. The Hijazis are known to be
open to other cultures in a way that Najdis find them a less conservative society unlike what
they are used to in the Central region (Yamani, 2004; Alselaimi & Lord, 2012; Wynbrandt,
2010). These differences play an important role in forming the identities of the Hijazis and
Najdis in the interactions among themselves. Al-Essa (2009) has stated that a lot of the Najdi
individuals who live in the Western region find difficulties adjusting to the Hiazis cultural
views. Thus, they lean towards keeping formal relationships with them and protecting their
own central cultural views. One should be aware of such differences when conducting research
in these regions as some might resist change more than others. It is worth mentioning that Saudi
Arabia, under Vision 2030, is undergoing many changes economically and opened tourism
only recently (2019) which will help conservative societies to be exposed to tourists from
different parts of the world. These represent examples of how Saudi Arabia is a society that is
going through several transitions adding further sociocultural factors to what used to be known

as a very conservative country.

1.4.2 Pedagogical Elements
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Sociocultural factors may have an impact on English language teaching in Saudi Arabia, but
there are also pedagogical elements such as the limited interaction with the English language
as Arabic is the first language in the country (Saadi, 2012; Alattar, 2014; Ankawi, 2015). As
mentioned earlier, Saudi students start learning English from the fourth grade in public schools.
Students in primary schools have two classes of English language per week, each one
consisting of forty-five minutes, while intermediate and secondary students’ study four classes
of English per week each class time is forty-five minutes (Al-Seghayer, 2017). However, based
on the time of exposure to the English language, ninety-four hours per year for a period of six
years of learning English will not be enough to lead students to be fluent in the new language
(Archibald et al., 2006). Thus, it is not surprising that Saudi student’s proficiency in English
language is low as they have (630 hours in nine years) 60 hours more than stated by Archibald
et al. which is 570 hours in six years (Al-Shumaimeri, 2003; Algahtani, 2011; Ur Rahman &
Alhaisoni, 2013). The limited time of exposure to L2 is not the only barrier to teaching English
in Saudi Arabia, teachers are under pressure to deliver the subject and follow a tight syllabus
time which affects the quality of language practice in the classroom containing a large number
of students (Fareh, 2010; Al-Qahtani, 2016; Al-Seghayer, 2017; Shah et al., 2013; Nather,
2014).

The time that students spend learning English language in class and out of the classroom seems
to play a vital role in English language teaching. According to Dernaney & Abdelsalam (2012),
based on the English language placement tests, the private school students seem to have a
higher proficiency level in English than public school students. English placements tests are
used to examine the student’s proficiency level in English, and they are used as an acceptance
condition in some universities. Some students were exempt from taking the placement test as
they have met the required English proficiency level; 72.7% of the students stated that they
graduated from private schools. It is known that private schools provide sufficient time to their
English courses and keep low numbers of learners in their classrooms. Dernaney & Abdelsalam
(2012) report that English language is introduced as a foreign language in public schools in the
6th grade (though the Ministry of Education has introduced the language in 4" grade in an
expanding educational program). While, in private schools, English is introduced from the
kindergarten level, which allows English to be acquired more naturally and fluently due to the

early start of their language learning.
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Over the years, it has been documented showing the many challenges of teaching the English
language in Saudi Arabia (Alrabi, 2014). One of these challenges derives from the pedagogical
practices in the classroom. Several studies have criticised the methods used in teaching English
language in Saudi Arabia, as it is mostly a teacher-centred approach (Khan, 2011; Ur Rahman
& Alhaisoni, 2013; Alrabai, 2014; Al-Seghayer, 2017). Moreover, Al-Seghayer (2017)
indicated that this teacher-centered approach is commonly used due to a belief among Saudi
teachers, students and their parents that teachers are the knowledge transmitters. Saudi students
hesitate to speak in their classrooms, as they see that they do not want to look like they are
challenging the teacher’s views in front of their peers and even if they speak, they will not talk
for long (Aljumah, 2011). Other elements such as the text-based approach in exams supports
the teacher-centred approach (Al-Seghayer, 2017). Another common aspect of English
language classes in Saudi Arabia is the use of L1 (Arabic) in teaching English (Alshammari,
2011; Mahmoud, 2012; Alrashidi & Phan, 2015). According to Al-Seghayer (2017, p.52) Saudi
English teachers use Arabic in teaching English for three reasons: “(1) to explain new words,
(2) to check students’ understanding, and (3) to explain grammatical concepts”. Also, there is
a focus on rote learning rather than improving English language skills (Fareh, 2010; Alharbi,
2015; Alrashidi & Phan, 2015). All things considered, this emphasis on exam-driven
approaches in teaching English leads to rote-learning within a teacher-centred culture. This
resulted in attitudes such as students’ tendency to memorise reading passages to prepare for
their written exam. It was also noted that some answers were repeated by the students with
similar mistakes (Mohammad & Hazarika, 2016; Khan, 2011). Memorisation is not only used
by Saudi students for writing exams, but also to practise grammar and vocabulary (Al-

Seghayer, 2017).

This section provided a general overview of teaching English in Saudi Arabia starting with the
foundation of the ministry of education, English classes in the primary school, insights into the

sociocultural diversity in Saudi and some challenges facing Saudi English language learners.

1.5 Statement of the Problem

Currently in the area of education, the integration of technology and digital platforms has
significantly evolved which is potentially reshaping the approaches of teaching and learning
forever. One of the areas that has gained attention in education is the utilization of social media

in the curricula. Social media platforms are known for their widespread popularity and
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accessibility, and they have shown potential to bring a revolution to educational practices as a
possible replacement or indeed additional tools to the traditional methods. However, the
effective implementation of social media tools within the classroom remains a subject of debate
and uncertainty. Many scholars have attempted to explore the integration of modern technology
into various educational approaches to use it in the classroom. They have examined the
perspectives of both teachers and students concerning innovative teaching methodologies
employing modern technology (Imran et al., 2023; Retzepi, 2023; Kumi et al., 2023). There
have been many studies that examined the use of social media in English language teaching
and learning (Dhanya, 2016; Li, 2017; Ariantini, 2021; Afnan, 2023) both within and outside
of Saudi Arabia.

Furthermore, similar to many technological tools, social media is changing rapidly (Ortiz-
Ospina and Roser, 2023) and users may shift to different platforms from time to time as
generations change from one decade to another. For example, what one generation is fond of
and used to in technology does not necessarily mean that the following generation is going to
have the same perspective towards it. This has extended to the workplace as Oksa et al. (2021)
indicate that younger generations showed greater knowledge and attitudes towards technology
and technostress compared to their older colleagues. The only constant factor for both
generations and technology is “change”, and with this change comes the importance of
consistent evaluation and examination of the new technological advancements. This is derived
from the value of education as it is essential for the development of humans around the world

(Asad et al., 2021).

As students and teachers create their own perspectives towards this technological shift, varying
perceptions about the role of social media in education have emerged. Some view social media
as a valuable tool that can enhance engagement, collaboration, and information sharing. While
others express concerns about its impact on traditional pedagogical methods and question its
overall effectiveness or fear the invasion of their own privacy by such tools. These varied
perspectives raise a critical issue: how do students and teachers perceive the integration of
social media into their curricula, and how might these perceptions affect the adoption and
successful integration of social media as an educational tool. Thus, this research attempts to
explore the perceptions and practices of both students and teachers towards using social media
in pedagogy. In our study, there is an honest attempt to give the participants a voice to speak

and provide their perspectives through the research tools that were utilised to gather data, these
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include: the semi-structured interviews and the open-ended questions in the online

questionnaires.

1.6 Aims of the Study

In more recent years, there have been several studies conducted to investigate the impacts of
integrating social media on university students in the classroom, especially on their academic
performance (Oguguo et al., 2020; El-Badawy and Hashem, 2015; Peter, 2015). Other studies
have investigated the use of social media platforms by teachers (Ubaedillah et al., 2021;
Hermansyah and Aridah, 2021; Nartiningrum and Arif, 2021). Education is a key focus in
Saudi Arabia's Vision 2030 initiative. However, the integration of social media platforms
within higher education in the country remains in the early stages. Furthermore, there is a
notable lack of empirical research exploring the impact of these platforms on students' learning
outcomes (Alshehri, 2022; Bin-Hady and Al-Tamimi, 2021). This gap highlights the need for
further investigation into the role of social media in enhancing education in Saudi Arabia.
However, more research is certainly required to investigate and measure the impact on third
level student and teacher perceptions and practices when making effective use of social media
in the curricula. Despite the significant importance of social media platforms in today's world,
there is a noticeable lack of data on their broad acceptance and usefulness in educational
contexts, particularly in Saudi Arabia (Alshwiah and Alaulamie, 2022). Thus the current
research consists of several goals:

1- To investigate how Saudi students and teachers, if any, use social media.

2- To explore what perceptions and practices, if any, do teachers and students in Saudi

Arabia have towards using social media in the curricula.
3- To find out whether Saudi teachers and students are in favour of or against using social

media in the classroom.

By achieving these goals, this study hopes to add to the existing literature of using technology
in education and help educators and decision makers in education by providing details on how
the participants in this study perceive and practice using social media in the curricula. The
findings of this study may encourage or discourage those who are involved in education
specifically in Saudi Arabia where this study is conducted as the results may differ in other

contexts and institutions to use social media in their teaching and learning.
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1.7 Research Questions
Now that the aims of this study have been discussed, this section presents the main research
questions for the current study. The objective of this research is to investigate the perceptions
and practices of Saudi teachers and students towards using social media in teaching English
language. Therefore, this study aims to answer the following questions:
1- To what extent do Saudi EFL teachers and students use social media platforms in
second language acquisition?
2- What are Saudi EFL teachers’ and students’ perceptions and attitudes towards the use
of social media platforms as a supportive tool in the classroom?
3- What are the additional affordances and opportunities in the extended employment of

social media in effective SLA both within and beyond the classroom?

1.8 Importance of the Research

Teaching is one of the main elements in education. Therefore, the importance of this study
comes from the importance of attempting to improve pedagogies and effectively
exploiting technology and new tools such as social media and Al. These tools need to be
explored particularly in the EFL area to help provide positive experiences for teachers and
students of EFL. This research aims at exploring the perceptions and practices of teachers and
students of EFL towards using social media in EFL classrooms. As social media evolves
rapidly, a need to investigate its use arises so as to test the effects of this improvement and how
EFL learners interact with such tools. According to Ortiz-Ospina (2019), the rapid changes that
social media caused sparked fears among users of such platforms about the potential negative
effects on its users. This is one of the reasons for conducting this study, which is to explore the
perceptions and practices of EFL teachers and students regarding the pedagogical potential of
social media from their own perspectives. Furthermore, this research aims to explore the
approaches that participants think are suitable in the realm of EFL through the tools adopted in
the present research. Moreover, Ariantini (2021) explored research conducted from 2015 to
2020 on these of social media in EFL contexts. It was found that despite the positive attitudes
of both teachers and students of EFL towards using social media for improving language skills,
vocabulary, grammar, pronunciation, spelling, motivation, as well as their creative and critical
thinking there is a need for more studies to optimise EFL students’ language skills by
implementing social media in their classrooms. Al-Khalidi and Khouni (2021) investigated the

attitudes and perceptions of EFL students towards using social media platforms (SMP) in
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English language teaching and learning. It was found that the majority of the participants
strongly agree about the advantages of social media in English language teaching and learning.
The researchers call for studies to investigate the potential of social media platforms to improve
English language skills such as listening, reading, writing, vocabulary and grammar. The
current study is aiming at investigating the perceptions and practices of the participants on the

potentiality of social media to improve English language skills from their point of view.

1.9 Thesis Organization and Chapters Outline

The present thesis is divided into six chapters:

Chapter 1: Introduction

This chapter provides an overview to this study by including an introduction to the topic which
is the pedagogical potential of social media in Saudi Arabia, students’ and teachers’ perceptions
and practices. The chapter presents a background and description of the research and its
context, the Saudi teaching environment, teaching English in Saudi Arabia, the statement of
the research problem and its aims. It also indicates the research questions and the chapters

included in the study.

Chapter 2: Literature Review

This chapter presents a review of the literature related to the topic of the research and its
research questions. This includes a background of social media platforms, definition of social
media and types of social media. The chapter also discusses social media and higher education,
social media and English as a foreign language, teachers use of technology in the classroom,

student use of social media and a summary of the chapter.

Chapter 3: Methodology

This chapter indicates the methodologies used to collect the data of the research. It provides
research design, an overview of mixed methods research, the participants of the study, the
procedures of the study, the instruments adopted, a section devoted to the data analysis, the

pilot study and the ethics considered in this study.
Chapter 4: Data Analysis

This chapter presents objectively the data of this research. It presents the use of social media

by the students and the teachers. It provides the perceptions and practices of the teachers and
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the students towards using social media in EFL, the students’ views of their teachers’ ability to
use social media in the classroom and the teachers’ views of their students’ ability to use social

media in the classroom.

Chapter 5: Discussion

The chapter discusses the results of the research and compares the findings with relevant
studies in the literature regarding the participants’ practices and perceptions of social media in
pedagogical practices. It concludes with an important section that proposes effective practices

for integrating social media when attempting to improve upon current pedagogies.

Chapter 6: Conclusion
This chapter presents the limitations of the study, recommendations for future research in the

same area and discipline. We will also propose the major implications from the research.

1.10 Summary

This chapter briefly discussed an introduction to technology use in Saudi Arabia’s education
system. It provided a background and description of the research. It presented a broad overview
of English teaching in Saudi Arabia. This was followed by the statement of the problem that
the research attempts to tackle along with the aims of the study and its research questions. It

concludes with the importance of the research and an outline of the thesis chapters.

The following chapter will discuss the literature review of relevant topics to the research at
hand.
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CHAPTER 2: LITERATURE REVIEW

2.1 Introduction

This chapter discusses a variety of topics related to the pedagogical potential of social media
and the teachers’ and students’ perceptions and practices. These topics include the background
of social media, the definition of social media, types of social media, social media and higher
education, social media and EFL, teachers use of technology in the classroom, student use of

social media and a summary section of the whole chapter.

2.2 The Background to Social Media

Social media has profoundly impacted the lives of individuals to such an extent that it has
become nearly impossible to avoid its use. Furthermore, people from diverse backgrounds
utilize social media in various ways. In the 21st century, it is widely recognized as a
contemporary method of swiftly sharing and disseminating news. The integration of numerous
creative tools such as wikis, chat, email, and social media has significantly influenced research
in language education. Additionally, many individuals now rely on social media platforms to
stay informed about occurrences taking place in societies located thousands of miles away from
their own. Which reflect the significant impact of social media on communication and sharing

information in the digital age (Boyd and Ellison, 2007; Obada and Dabija, 2022).

Year | Social Media Description

1994 | link.net A website in which posts are published on a regular basis and displayed
in reverse chronological order.

1995 | Classmates A social networking service designed to help users to find their
classmates.
1997 | Six Degrees A social network that permits people to create their profile and socialize

with others.

1999 | Cyworld A South Korean social network service to build social relations among
people.
Mixi An online Japanese social networking service.
0]0) An instant messaging software service provide microblogging, voice

chat software, music, movies, online social games, shopping.

Blogger A blog-publishing service that permits multi-user blogs with time-
sequenced entries.
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2000

Lunar Storm

A social networking website for teenagers from Sweden which is
commercially advertisement-financed.

2001

Ryze

A social networking website designed to build connections between
business professionals, specifically upcoming entrepreneurs.

2002

Friendester

A website that permits users to contact other members, share videos,
photos, messages via networks.

2003

LinkedIn

First network devoted to business is employment and business oriented
professional networking service that helps employers to post jobs and
job seekers to post their CVs in response via internet or mobile apps.

Myspace

A social networking website designed for collaborating network of
friends, blogs, personal profiles, groups, music, photos and videos
submitted by users.

2004

Facebook

A social networking website that permits to send messages, create
profiles, upload photos and videos by users who are registered on it and
also promotes and facilitates interaction between friends, family and
colleagues.

2005

Bebo

A social networking website for fun activities.

YouTube

A video sharing platform that permits users to upload their videos and
watch videos which are posted by other users.

2006

Twitter (X)

A social networking and online news service on which people post and
interact.

Spotify

A music and podcast streaming platform pays royalties on the basis of
number of artists' streams out of total songs streamed.

2007

Tumbler

A microblogging and social networking website that permits users to
post content like multimedia etc. to a short blog. Users can make their
blogs private and can also follow blogs of others.

2009

WhatsApp

A cross-platform immediate messaging system that uses Internet to
share texts, images, documents, audio and video messages among users
who have installed the app on their devices like mobiles, PCs and tablets.

2010

Pinterest

A social network that permits users to visually share, getting information
about their interests by posting images or videos to their own or others'
boards and surfing what other users have pinned.

Instagram

A photo and video-sharing social networking service.

Viber

A Voice over IP (VoIP) and immediate messaging app that permits
sending and receiving of images, audio and video through mobile
devices between users.

Table 2-1: Overview of some of the famous social media platforms (Dhingra and Mudgal, 2019)
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As shown in table 2-1 above from (Dhingra and Mudgal, 2019), the table presents the evolution
of social media platforms from 1994 to 2010 highlighting their introductions and
functionalities. It begins with the launch of link.net in 1994 which was a site for displaying
chronological posts, and it progresses through platforms such as Classmates (1995), Six
Degrees (1997) and Blogger (1999). The table outlines the emergence of influential platforms
like LinkedIn (2003), Facebook (2004), YouTube (2005), and Twitter (X) (2006), each platform
attempts to fill specific networking needs such as professional connections, multimedia
sharing, and real-time updates for its users. The timeline on the table extends to WhatsApp
(2009) and Instagram (2010), marking the arrival of instant messaging systems and visually
driven social networks, showcasing the evolution of online interactions and content sharing

over the years.

In the late 1990s and early 2000s, social media platforms such as SixDegrees, Friendster, and
MySpace were established and they allowed users to create profiles, connect with others and
share their personal interests to the public (Boyd and Ellison, 2007; Boyd, 2010). Due to
massive number of users, some researchers refer to the year 2006 as the start of social media
era as the giant applications Wikipedia and MySpace went viral and had a huge user base
leading the social media sites. It was at that time that Facebook and YouTube appeared in the
scene for their first time (Ahlgvist et al. 2008). In 2004, MySpace achieved a milestone by
being the first social media site to reach 1 million monthly active users (Ortiz-Ospina and
Roser, 2023). More recently, Table 2-2 shows recent social media platforms that were lunched
from 2011-2020, such as Snapchat, Discord and TikTok. With more recent social media
platforms such as TikTok which had a fast-growing popularity as it was launched in September
2017 and by mid 2018, the platform has already reached a user base of around half a billion
(Ortiz-Ospina and Roser, 2023). From the researcher’s point of view, this fast social media
growth in the last decade shows the influence it has on communication among its users across
the globe. This can be also be a great opportunity for educators to implement social media

platforms that can help them in their teaching.

Year Social Media
Snapchat
2011 Google+
Twitch
2013 Vine
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2015 Discord
Periscope

2017 TikTok

2020 ClubHouse

Table 2-2: famous social media platforms from 2011-2020

It is noteworthy that these social networking sites are used to be considered the latest advanced
tools of technology in the area of communication. They assist their users to create public or
private profiles in which they can connect with their friends and other people in their networks
(Boyd & Ellison, 2008). However nowadays Al tools are considered the new latest advances

of technology such as ChatGPT.

Boyd (2010) claimed at the time of their study that even though social networking sites were
not commonly used for professional goals, yet there are those who use it to socialize with
acquaintances and others may use it for political matters. This shows how social media started
with connecting people together for social purposes including those who are from a variety of
areas and interests. Blank and Reisdorf (2012) state that the Web has changed since the creation
of Web 2.0 technologies, it used to be a place where users would only view content to a place
where they would interact and add to the content using social tools which shows the significant
impact of Web 2.0. According to Gover et al. (2022) users on social media can be categorised
into three categories: producers, consumers and pro-consumer (which are those who spend
many hours of their day on social media). Businesses utilize social media to engage with
potential clients (Buechel & Berger, 2018) as an attempt to gain profits by influencing their
perspectives on various products related to their business (Gkikas et al., 2022; Ruggeri &
Samoggia, 2018). This is due to the impact of social media platforms as they provide
individuals with information that may affect their decision-making capabilities (Bulut &
Karabulut, 2018; Zhang et al., 2017). Cautious utilization of social media platforms offers
advantages to organizations by boosting sales, acquiring customers, and enhancing corporate
reputation (Ancillai et al., 2019; Cui et al., 2018; Dolan et al., 2019). The previous studies are

examples of the role and influence of social media in areas that are beyond pedagogy.

In pedagogy, social networking sites can help the students to be independent learners and create
their own method of learning informally. Hall (2009) explored two types of learnings. The
formal learning which includes the structured method of learning and the informal learning

which excludes direct instruction and technologies. The goal of his research was to find an
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approach that helps learners to combine informal learning with the formal learning by using
social networking sites to support learners in the process. The results show that combining
social networking sites with formal learning can be identified as “PLE” personal learning
environment. Several studies confirm that social networking sites such as Facebook and
Twitter (X) can influence learners progress in education (Hall, 2009; Dabbagh & Kitsantas,
2011; Kassens-Noor, 2012). Furthermore, Hall (2009) states that using such tools in education
can help students to break the barriers between personal, social areas and the formal educational
contexts. The improvement of personal learning environment can be reached by implementing
both formal and informal learning styles (Hall, 2009). There is a recent study conducted by
Sabah (2023) regarding the increasing use of social media platforms in higher education by
instructors and students. The aim of the study was to explore the impact of social media
platforms as instructional networking tools. The study examined factors such as perceived
satisfaction, perceived academic performance, and perceived impact on learning. Data
collected from 95 undergraduate students in a Palestine state college. The findings reveal that
utilizing social media for educational purposes positively influenced learning outcomes,
enhancing perceived academic performance and satisfaction. This research confirmed the
advantages of employing social media particularly Facebook groups for educational purposes.
Personal learning environment may require technology integration and according to
Nikolopoulou et al. (2023) there are various external factors that teachers might encounter
when implementing technology such as limited resources and equipment, time constraints, and
insufficient technical support. On the other hand, internal factors include teachers' pessimistic
attitudes and perspectives regarding technology, alongside a lack of confidence and self-
efficacy. Mailizar (2020) emphasized the importance of acknowledging these barriers when
incorporating PLEs into classroom settings, particularly during times such as the pandemic as

both teachers and students were adapting to a new teaching and learning environment.

The rapid development of technology in the 21% century influenced people to create new
technologies and individuals adopt with this development according to their different lifestyles.
Shirky (2008) pointed out that the newest web technologies have overall caused a “tectonic
shift” around the world due to the services they provide to individuals to share information
online. Such new technologies can be adopted in classroom environment and be used as a
supported tool that enhances learning instinct in learners by taking advantage of the features
they have such as visuals (Elshaikhi, 2015). It is essential that educators are provided with the

chance to make connections with others in order to create individuals that can make
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modifications to the learning approaches (Richardson, 2010). Moreover, a positive influence
can be made to the society by making the most of the available latest technologies that can
change how individuals may reach their goals and objectives. By bringing people together, this
can create a real transformation caused by technological tools (Mirxayitova and Aminov,
2023). In addition, Moraes et al. (2023) state that 4.0 technologies offer immersive content
experiences, reduce costs and risks, and foster the development of crucial skills like problem-
solving and creativity which are essential for future job markets. They claim that students often
engage with technologies like Virtual Reality (VR), Augmented Reality (AR), Simulation, Big
Data, and Cloud Computing, which significantly contribute to the learning process. While
currently utilized predominantly in higher education and learning factories, the authors

anticipate Education 4.0 to extend beyond engineering courses and universities.

The popularity of social media and Web 2.0 technologies and their rapid development are
unprecedented (Lenhart et al., 2010a). Such technological tools have become an essential
aspect in individual lifestyles. They offer users the opportunity to communicate, interact,
upload and download data in different formats, such as pictures, videos and creating content to
be shared publicly for social interactions. For example, in business, brands today can leverage
social media as a powerful tool to cultivate trust and form lasting relationships with their
audience. By actively engaging and interacting with customers on platforms like Facebook,
Instagram, and YouTube, brands have the opportunity to humanize their presence, address

concerns rapidly, and showcase authenticity (Aljumah et al., 2023).

In this section, a background of social media history, use and influence was presented
highlighting its connection with education . In the following section we present the definitions

of social media from the literature.

2.3 Definitions of Social Media

Social media has different types and styles in terms of usage and design. Many social media
platforms include all ways of communication such as visual-based platforms which focuses
more on pictures as the case with Instagram, video-based for example YouTube and TikTok,
audio-based for instance SoundCloud and finally the text-based such as Twitter (X). These
platforms can include variable ways of communication yet, each one of them take one approach

as a main one to improve, enhance and include the other approaches to provide many options
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for users to use. Before we discuss the types of social media, below are some of the common

definitions that will help to understand what can be considered as social media.

Here is a definition of social media that is presented by Neal 2012: “social media — and its
sister term, ‘Web 2.0’ — are difficult to define, because there is little agreement about what they
mean. My view, in the simplest terms possible, is that these phrases refer to the many easy-to-
use services that anyone can use to interact with other people,” (Neal, 2012, p.1). This
definition puts emphasis on a key element of social media which is the interaction among

people as without the interaction there will be no socialisation.

Another definition of social media states that they are ‘‘a group of Internet-based applications
that build on the ideological and technological foundations of Web 2.0, and that allow the
creation and exchange of user-generated content” (Kaplan and Haenlein 2010, p. 61). This
definition highlights another key factor of social media that is content creation. From the
researcher’s point of view social media can be defined as online platforms that allow the
creation and exchange of content, while facilitating different types of interaction and
communication among users. Content and interaction in these platforms can be in different
forms such as pictures, voice and videos. Users of social media differ, one of the many types
of social media users are called influencers. Furthermore, these influencers are mostly famous
among people either locally or globally and they have a large fan-base or followers. And some
of them depend on the content they generate to their followers which can be storytelling, daily

life videos, funny content and others.

Boyd and Ellison (2007) define social media as web-based services that allows subjects to:
1. Create a profile or a semi-profile within a specific software.
2. Indicate users that they share a connection with.

3. Navigate and view their connections in the system.

Social media platforms may have common features that are found in different platforms such
as stories or pictures or short videos. This feature is part of social media platforms such as
Snapchat, Instagram and Facebook. Another feature that is famous in social media platforms
is short videos. It is a feature of social media sites such as TikTok, Instagram and YouTube.
Moreover, there are other features that exist across different platforms such as voice spaces,

live streams and private chatting. For instance, live streaming is a service that can be found on
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Instagram, TikTok and YouTube. Also, private conversations between users can be found in

Twitter (X), Snapchat and Instagram.

According to Ahlqvist et al. (2008) “Social media is built on three key elements: content,
communities and Web 2.0.” (p.13). Lietsala and Sirkkune (2008) state that social media can be
looked at as a general name that includes multiple cultural practices related to the content that
is shared by the users online. It can be seen that there is not a single definition to social media
that experts have agreed on. The reason for that can be that the nature of social media is change
and growth at a rapid pace. Furthermore, traditional media allow limited participation to their
audience such as interviews or phone calls relying on either pre-recorded content or viewers
who are watching or listening to their broadcast on a TV or a radio channel. However, the rise
of social media has made a significant change. Social media gives people the opportunity to
share content voluntarily such as a picture, video, text and music through social media

platforms (Lietsala and Sirkkune 2008).

There is no doubt that social media has made connections and communications easier among
different communities in the world. Khondker (2011) indicates that “Globalization as a
complex social, economic, and technological process can be viewed in terms of the spread and
wider availability of communication technology which intensifies connectivity, such
connectivity is as vital for facilitating social interactions and mobilization” (p.675). Auvinen
(2012) stresses that “social media is not just text, pictures, audio, video, and animation, but all

of these combined” (p.6).

2.4 Types of Social Media

Social media platforms vary in their design and focus when it comes to content display.
Platforms such as Facebook and Twitter (X) can reveal different designs in comparison to
Instagram and Snapchat which can be considered as image/ short videos-based platforms. In
the following sections social media platforms are divided into textual based, visual based and
audio-based platforms. The textual based platforms appear to be focusing on the textual
content. The visual based platforms focus on pictures and videos while the audio-based

platforms focus on audio content.
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These multiple types of social media platforms can lead to what is called multimodality.
Bateman et al. (2017) define multimodality as a comprehensive approach to a communicative
context, utilizing various communication forms for effective interaction. It indicated that
educators use different types of modes in teaching in order to communicate better with their
students. Adami (2016) includes that communication modes encompass a range of formats
such as visual media, spoken words, written texts, design, gestures, and spatial relationships.
In addition, Papageorgiou and Lameras (2017) discovered that numerous respondents from
Germany and Finland perceive multimodality as encompassing engagement across various
modes, including verbal communication, visual expression, physical actions, gestures, body
language, and movement. Bateman et al. (2017) describe multimodality as the representation
of a functional communicative scenario achieved by combining various forms of
communication. Multimodal instruction is seen as an advantageous approach that provides
creativity and adaptability by incorporating various tools like digital storytelling, visual aids,
and media to enrich the educational experience and facilitate knowledge construction (Freyn
& Gross, 2017; Jewitt, 2008). For instance, movies designed for children can serve as an
engaging medium for introducing new vocabulary, teaching aspects of the target language's
culture, and building positive character traits in young learners (Adnyani, 2011; Hutapea &
Suwastini, 2019; Suwastini, Lasmawan, Artini, & Mahayanti, 2020). Despite its benefits,
multimodality presents certain challenges. Teachers often perceive it as a novel and unfamiliar
concept, leading to varying interpretations. Implementing multimodality also involves
difficulties related to the process itself, time constraints, resource availability, and the increased
workload for students (Sakulprasertsri, 2020; Siegel, 2012; Varaporn & Sitthitikul, 2019).
Multimodal teaching has been widely researched in the context of ELT. For instance,
Sakulprasertsri's (2020) study revealed that employing multimodal teaching techniques
resulted in improved language proficiency among students, facilitating the practical application
of their acquired knowledge and skills in authentic settings. Ganapathy and Seetharam (2016)
observed that employing multimodal teaching strategies fostered a favourable learning
atmosphere and encouraged students to engage in independent learning. Social media platforms
can be examples of multimodal tools as they are consisted of multiple features that use audio,

visual and written media. Such as YouTube and Twitter (X).

The following is an in-depth exploration of three of the most popular social media platforms

in the world, Facebook and Twitter (X) which represent textual-based social media and
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YouTube which represent visual-based social media sites, along with Clubhouse which is

categorized as audio-based social media.

2.4.1 Text-based (Facebook & Twitter (X))

Social media platforms consist of many features that attract users of different tastes. Users of
social media can vary depending on preferences, age group, interest and profession. Some

social media users lean towards using text friendly platforms such as Facebook and Twitter

(X).

2.4.1.1 Facebook

Lenhart et al. (2010b) indicate that in 2004, the dominant social networking site, Facebook was
created by Mark Zuckerberg who was a Harvard university undergraduate. Before it opened
up to the public, Facebook was only limited to Harvard university students (Sheldon 2008).
According to Van et al. (2021) most of the studies conducted on social media and education
have been focusing on Facebook due to multiple reasons. First, its user base reached 2.4 billion
users in 2021. Second, the high position it has among other social media platforms, along with
Twitter (X) they are considered the only social media sites that existed prior to 2010. Third,
unlike other social networking sites, on Facebook, users can update their status, share their
thoughts and broadcast their views on their own pages. Also, it is considered as a text friendly

unlike /nstagram and TikTok which are image-based platforms.

Essentially Facebook is an online social network site in which users of the platform are able to
share content of their choice such as pictures, personal life and can connect with peers online
(Buckman, 2005). Using their email address, users of Facebook can register and create a profile
page for themselves online (Cian 2008). Ellison et al. (2007) found about 94 percent of the
students in their university are using Facebook and they are spending about 10-30 minutes
daily on the platform. More recently, Nahidh et al. (2023) found that 94% of the postgraduate
students in their study used Facebook as their favourite social media platform. Furthermore,
by Joining Facebook, individuals can find their friends and others on the site. They can start
chatting and send friend requests to others. Furthermore, users of Facebook can join group
pages that can be related to different fields such as sports fan pages or play games or watch

live streams on the platform. (Kolek and Saunders, 2008; Tata-Sutabri, 2023).
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Moreover, individuals have the option to participate in groups and express their interest by
becoming followers of other pages. Additionally, Facebook can serve as a source of
entertainment and engagement due to the inclusion of live stream feature for gamers who
stream their gameplay to their viewers who are either interested in the game or the streamer
(Ahmed, 2023). The rationale for conducting research on Facebook lies in its comprehensive
integration of various social media features within its platform. These features include status
updates, sharing of text, photos, and videos, tracking others' activities, expressing approval
through likes, engaging in discussions via comments, instant communication via written, audio,
or video formats, live streaming, establishing groups or pages, organizing events, and gaming
features. Facebook's multifaceted structure allows individuals to utilize this network for
diverse purposes, owing to its extensive range of options and capabilities (Giannikas, 2020).
According to a survey in a study conducted by Madge et al. (2009) in the United States
regarding the utilization and acceptance of Facebook among students, over 90% of
undergraduate students were found to be active users. However, from the researchers point of
view, Facebook seems to have lost its popularity with the young generations in recent years.
In addition, Ghounane (2021) conducted a study during the pandemic to investigate the most
used social platforms by students and teachers in their university. It was found that Facebook
was the 2" most used platform after [their VLE, known as] Moodle by the students for learning

purposes.

Supporters of Facebook as an effective online platform, such as (Munoz and Towner, 2009;
Shahzad and Bilal, 2019), argue that Facebook has a positive impact on undergraduate and
postgraduate students. For instance, learners can employ Facebook to communicate with peers
regarding coursework or group assignments, and instructors can reach out to students regarding
course-related matters. Numerous studies relating to Facebook suggest that it can significantly
influence individuals' academic performance, even though students primarily view it as a social
tool rather than an educational one (Madge et al., 2009; Usluel and Mazman, 2009; Selwyn,
2009; Wickramaratne, 2023; Ghosh et al., 2023).

According to Godwin-Jones (2008), social networking sites like Facebook “that enhance
communication and human interaction can potentially be harnessed for language learning” (p.
7) and become an interesting field of research (Bloch, 2008). More recently, Wongsa and Son

(2022) investigated the use of social media as a language learning environment. It was found
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that social media platforms such as Facebook still attract scholars as they are widespread and
have a massive user-base active on the platform. There are various studies conducted to use
Facebook to enhance writing skills of EFL learners. Such as Putri and Aminatun (2021) who
explored the perceptions of language learners towards using Facebook as a tool to improve
their writing skill. They reported that students have positive impressions towards using
Facebook to improve their writing as they can share posts and comment in L2. Similarly,
Haverback (2009) and Sijali (2020) assert that their students exhibited high motivation when
using Facebook for group reading, leading to a deeper comprehension compared to

independent reading practices.

Blattner and Fiori (2009) conducted a research study examining the potential of Facebook to
foster a sense of community within the language classroom and its possible benefits. Their
findings highlighted that Facebook could serve as a tool for boosting learners' motivation,
which facilitates authentic language interactions and enhances their proficiency in English.
Additionally, they emphasized that Facebook stands out as a distinctive social platform that
provides valuable educational opportunities while ensuring privacy and security. Furthermore,
they noted the continuous expansion of Facebook's potential, particularly with the emergence

of new, unexplored applications.

Facebook provides several advantageous features, including its ability to assist students in
adopting to university life, fostering self-confidence level, and facilitating familiarity with
university culture, ultimately contributing to improved academic performance (Wang and Wu,
2008; Yu et al., 2010; Suliman et al., 2018). Selwyn (2009) and Vahed et al. (2023) assert that
Facebook has evolved into a vital online platform for informal cultural learning, especially

with regard to the student experience.

In a study examining the influence of Facebook on learning outcomes in specific courses,
Kabilan et al. (2010) discovered that college students regard Facebook as a valuable online
resource that aids and reinforces their English language learning. Similarly, Schroeder and
Greenbowe (2009) explored the utility of Facebook as an interactive tool among students, they
noted that Facebook fosters and amplifies student communication and engagement. More
recently, Mykytiuk et al. (2020) found that using Facebook groups helped to improve their

students’ language learning in three aspects: vocabulary, listening skill and writing skill.
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On the other hand, critics of Facebook usage among university students argue that it has a
negative impact on learners’ academic performance. Several studies have indicated that
educators are hesitant to integrate such social online platform into their teaching methods
(Ajjan and Hartshorne, 2008; Colte et al., 2009; Roblyer et al., 2010; Busalim et al., 2019).
Additionally, surveys like the ECAR study on university students and information technology
(Smith and Caruso, 2010), as well as others (Garcia and Qin, 2007; Jones and Shao, 2011;
Lohnes and Kinzer, 2007; Schulmeister, 2008; Maria and Haider, 2023), reveal that although
students increasingly embrace technology in their personal lives, they tend to use conventional
learning approaches and show moderate enthusiasm for using ICT in their studies. Concerns
have been raised about Facebook users potentially posting inappropriate photos on their
profiles, which could have negative consequences on their future employment. Moreover, some
indicate that students may excessively use Facebook, which may negatively reduce the time
allocated for studying, which could impact their academic progress and performance in a
negative way (Kirschner and Karpinski, 2010). In this context, Kalin (2012) argues that

understanding how students employ technology is essential to realizing its usefulness.

2.4.1.2 Twitter (X)

As we have seen earlier in this chapter, over the past twenty years, the evolution of technology
has remained pivotal in the realm of language learning. Language education research has been
significantly influenced by various inventive technological instruments, such as email, chat,
wikis, and social media. Among these, Twitter (X), which is a prominent social media platform,
has emerged and held a crucial position within both academic and non-academic contexts,
introducing new opportunities for the fostering of teaching and learning (Hattem and Lomicka
2016). Furthermore, Tang and Hew (2017) define Twitter (X) as a platform where users can
send and receive information through microblogging services. According to Grosseck and
Holotescu (2008), Twitter (X) was the best social media site available recently to practice
English language skills such as expressions and fixed phrases. This shows that Twitter (X)
provides learners with a space to practice writing skills such as idioms, vocabulary and
grammar. Antenos-conforti (2009) argues that there are two main reasons explaining the
effectiveness of Twitter (X): Firstly, that one tweet can spark communication among users of
the social media site. Secondly, Twitter (X) has less content filters or sensors. Moreover,
applications like Twitter (X), which allow individuals to create content and connect with each

other, as well as exchange experiences with users worldwide, have made substantial changes
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to Saudi EFL learners' engagement with both their fellow nationals and individuals from
different countries. Examining this new phenomenon can provide valuable insights into
enhancing the use of social media to improve English language learning among Saudi EFL

students (Allam et al., 2017).

In classroom contexts, Twitter (X) offers a platform where students can freely express their
thoughts and engage in discussions on diverse subjects, all without fear of mockery from their
colleagues (Stewart, 2015). It creates a truly inclusive atmosphere where individuals can share
their ideas and provide input on various topics. Due to the democratic approach that Twitter
(X) has, numerous students have the opportunity to learn from a range of experts on the
platform and may receive guidance on their errors, which ultimately encourages learning and

improvements in learners’ studies.

Twitter (X)’s constraint of limiting posts to 280 characters for regular users (10,000 characters
for subscribers) is counterbalanced by its user-friendly nature, simplicity, and widespread
popularity. Social media has firmly established itself as an essential element of modern life that
is accessible and available to people across the globe (Allam et al., 2017). It can be accessed
in workplaces, educational institutions, and homes, largely relying on the increased popularity
of web-based and mobile technologies, especially smartphones and tablets (Livingstone, 2004).
This technology and its accessibility have an innovative mode of communication, enabling
users to generate new content, actively engage with others, and share their life experiences.
Social media technology has become an ubiquitous presence in our domestic, educational, and
professional landscapes, with the Twitter (X) platform serving as a means for users to swiftly
and easily communicate limited amounts of data, opinions, comments, and observations to a
broad audience (Junco et al., 2010). In light of this, it becomes evident that such a
straightforward, widespread tool, accessible to a large user base, offers valuable prospects for
personal, commercial, and educational purposes. This is due to its capacity to encourage and

facilitate feedback, interaction, and user-to-user engagement (Small & Borgan, 2009).

According to Allam et al., (2017) there used to be a lack of strong empirical academic studies
or substantial proof regarding the evaluation of social media's effectiveness, specifically
Twitter (X), as a tool for language learning, or the level of interest among users in integrating

Twitter (X) as a supportive platform into the language learning context. As of this time many
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studies are conducted on the use of Twitter (X) for language learning such as (Azkiyah and

Anasy, 2023; Haeriyati et al., 2023; Tsuri, 2022)

Indeed, several recent research explorations have provided evidence supporting the
effectiveness of employing Twitter (X) in the teaching and learning of English as a Foreign
Language EFL (Acar & Kimura, 2012; Borau et al., 2009; Dogoriti, 2015; Greenhow &
Gleason, 2012; Kim et al., 2011; Sekiguchi, 2012; Kassens-Noor, 2012). For instance, Kim et
al. (2011) investigated the utilization of microblogging via Twitter (X) by Korean EFL learners
with the aim of understanding the patterns, purposes, and characteristics of microblogging as
a learning activity. Their investigation involved thirty-eight students from three grade levels:
15 from elementary grade 5, junior high grade 7, and high school grade 11. Over a three-week
period, the researchers analysed student "tweets" and discovered that, in addition to displaying
distinct patterns and features, the updated tweets provided convincing evidence that Twitter
(X) stimulates EFL learners to enhance their foreign language output and maintain social
interaction with other users using the target language, despite of their grade levels.
Furthermore, Borau et al. (2009) conducted region-specific research into the utility of
microblogging for active, rather than passive, learning approach. With ninety-eight EFL
learners from Shanghai Jiao Tong University registered on Twitter (X), the researchers
concluded that tools like Twitter (X) contribute to active learning and yield effective training
in "communicative and cultural competence" (p. 78). In Kassens-Noor's (2012) study titled
"Twitter (X) as a Teaching Practice to Enhance Active and Informal Learning in Higher
Education: The Case of Sustainable Tweets" she emphasized that educators should harness
Twitter (X) as a learning tool to enhance students' learning experiences, relying on their

growing interest in the realm of technology.

Only a limited body of research has explored the effectiveness of Twitter (X) as a tool for
teaching and learning English as a Foreign Language (EFL) in Saudi Arabia (Alshahrani & Al-
Shehri, 2012; Asiri & Algarni, 2015; Said and Abd Elfatah, 2015; Kutbi, 2015). Nonetheless,
there has been some research conducted in Saudi Arabia that have investigated the integration
of e-tools such as Twitter (X), particularly within the domain of social media and EFL
education. Notably, these studies have examined platforms such as Facebook (Alwagait et al.,
2014; Mahdi & El-Naim, 2012). In the study by Alshahrani and Al-Shehri (2012), the focus
was on comprehending the perceptions and practices regarding the integration of EFL e-

learning tools, including Twitter (X), among students and educators. This research was
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conducted at a university in Saudi Arabia and revealed a misalignment between conceptions
and practical implementation of e-learning tools. Asiri and Alqarni (2015) investigated the
advantages of utilizing Twitter (X) for EFL education. Their study highlighted the potential
benefits of incorporating Twitter (X) as an educational tool among high school students in
Jeddah, Saudi Arabia both within and beyond their school environments. The findings
demonstrated a positive impact of Twitter (X) on the learning and educational processes,
particularly in the context of English language acquisition. Said and Abd Elfatah (2015)
explored the influence of Twitter (X) on the writing skills of Saudi female EFL students,
specifically examining its impact on ideas and content, organization, voice, and style. This
research employed a pre-test post-test experimental-control group design with Saudi female
students at Qassim University. The experimental group received instruction using Twitter (X),
while the control group followed traditional writing teaching methods. These types of methods
for data gathering have been changed since then because they are disadvantageous, and they
suffer from the risk of cross-pollution where members of the controlled group may interact
with members of the experimental group and vice versa. However, we should report the results
obtained from this experiment which indicated that the experimental group outperformed the
control group in post-test writing assessments, suggesting the efficacy of Twitter (X) in
enhancing writing skills. Kutbi (2015) conducted a study examining how female undergraduate
students in the Kingdom of Saudi Arabia perceive Twitter (X) as an educational tool. The
study's findings revealed a notable preference for Twitter (X) as a learning tool among the
participants, with a high percentage of 84% preferring using Twitter (X) as a learning
instrument. This high percentage reflects the growing interest among young individuals in
technology. In the study conducted by Alwagait et al. (2014), the focus was on exploring the
impact of excessive social media usage on academic performance. The study involved students
from universities in Saudi Arabia, and data was collected through surveys from 108 participants
to gauge the popularity of various social media platforms. The findings contradicted the notion
of a relationship between weekly social media usage and GPA scores, as no such correlation
was found. Instead, other factors like time management were identified as negatively
influencing academic performance. However, Mahdi and El-Naim (2012) investigated the
influence of computer-mediated communication (CMC) on interactions among EFL learners,
particularly within the context of informal CMC, characterized by unevaluated and unplanned
activities initiated by students outside the classroom. The researchers conducted experiments
involving fifty adult Saudi EFL learners at Najran University, Saudi Arabia, using Facebook

as a platform. Their study aimed to assess the level of active participation in informal CMC,
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identify facilitating factors for effective informal CMC, and examine the impact of informal
CMC on students' written output. The research indicated that several factors, including the
degree of voluntary participation by learners, scheduling constraints, and teacher involvement,
could influence the informal use of CMC. However, participants generally held positive

attitudes toward leveraging platforms like Facebook to enhance language learning.

2.4.2 Visual based Social Networking Site (YouTube)

YouTube is considered one of the most common social networking sites around the world.
YouTube was founded in 2005 by Chad and two of his colleagues from his previous work in
PayPal. It was estimated that in one-year users of the platform uploaded 65,000 video clips per
day. In November 2006 the giant web company Google purchased YouTube for $1.65 billion.
In 2007, it was believed that YouTube attracts around 72 million visitors monthly and about
100 million videos viewed per day (Hunt, 2007; Lenhart & Madden, 2007). More recently,
YouTube has more than one billion visitors per month (Kurkut et al., 2023). YouTube has
become a rich source of content and a familiar platform for users of social media for the several
activities it provides. It is also rich in content that can be used for EFL classrooms to support

EFL teachers and boost the students' experience (Saed et al., 2021).

One of the effective methods for EFL learners to extensively enhance their listening skills is
by engaging them in video content, TV programs, and movies available on YouTube. As stated
earlier, YouTube is an online platform officially introduced in late 2005. It permits registered
users to upload video clips accessible to the global Internet user community (Benson, 2015).
Highlighting the impact of YouTube, Halloran & Hearn (2017, p. 80) emphasize that "YouTube
is now the top video website globally (with 13 billion videos), is the third most visited website
in the world, and attracts over 15 billion visitors a month (roughly twice the population of the
world)". Thus, YouTube stands as one of, if not, the top video-sharing platform across the globe
(Silviyanti, 2014). According to Statista (2024), in December 2023, the social video platform
YouTube recorded approximately 98 billion visits on mobile and over eight billion visits from
users on desktop devices. This shows the power of YouTube to reach a massive audience using

videos on its platform.

According to Marshal (2002) the use of textbooks in traditional teaching can only attract

students who learn best through a specific linguistic method which is reading. However, using
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approaches that include videos and audio recordings in teaching can offer the students more
options to improve and learn. This puts emphasis on the importance of multimodality that is
discussed earlier in this chapter in section 2.4. Almurashi (2016) indicated that YouTube
contains a variety of content that can be useful for teaching English. It stimulates learners
through interacting with it in a fun experience that helps them to reduce any existence of stress
towards learning a second language. This method provides teachers of EFL with a chance to
help their students to progress in their language learning journey. In comparison with
traditional approaches, YouTube videos provide learners with a realistic and entertaining
experience. Furthermore, YouTube videos do not only help to boost students’ speaking skills
in the English language, but they help them to improve in other components of English
language proficiency such as grammatical structure, lexicon, fluency and content (Syafiq et al.,
2021). YouTube videos have different advantages in teaching English language. Nasution
(2019) states that for English language teachers, YouTube is considered an exemplary and
valuable support tool. It helps in improving English language skills by implementing practices

such as vocabulary, discussing or debating a topic.

Cakir (2006) also indicates that for English language teachers, video content is both attractive
and motivating as it provides a realistic and authentic learning context. This can include
multiple social networking sites such as Instagram, TikTok and Snapchat which are known for
their heavy reliance on visual content. Moreover, Cakir (2006) also reported that video helps
to provide learners with authentic language use that creates a constructive language acquisition
environment. In addition, Akbari & Razavi (2016) have conducted a study on the use of
authentic materials to improve student's English language skills. They noted that the use of
authentic language materials has reflected positively on their overall proficiency in English
language. Similarly, Belaid and Murray (2015) explored the teachers’ perceptions towards
using authentic language materials into EFL classrooms. They concluded that most teachers
have positive perspectives about using authentic language materials and that it reflected
positively on the students’ language performance. Furthermore, Shukhratovna and Diyora
(2023) indicated that there are many advantages to using authentic language materials such as:

e They help students to encounter real-life situations.

e They are free and easy to find.

o They raise the students’ awareness of language used in society.

e They boost the learners’ confidence in their language.
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Some studies such as Anggraeni (2012) and Pratiwi (2011) reported that the use of videos in
EFL classrooms have reflected positively on the students’ skills such as ideas organization,
using the correct words, building coherent sentences, and properly use writing skills such as
punctuation marks and word spelling. YouTube is one of the most popular social networking
sites in the world, it is possible to integrate it in EFL classroom to improve the students’ English
language proficiency level in skills such as speaking and listening which may create a new
environment where students participate and engage more in the classroom (Alathiri, 2019).
Furthermore, one of the attractive aspects of YouTube is the audio-visual feature which makes
the platform appealing to the students to learn and teach not only in the classroom but also in
real life situations. This is due to the authentic and social content that visuals provide to connect
with real language. Despite the recommendations to implement a variety of tools in the
classroom, such as websites, blogs, video websites, iTunes, and Vimeo, yet YouTube is still the
most commonly used tool by young adults (Alimema, 2010). The approach of using YouTube
in the classroom is inviting, compelling and motivating, in which the students are expected to
be enthusiastic and engaged to watch various videos, and participate in exercises to improve
their pronunciation and speaking skill watching native speakers of English language

(Silviyanti, 2014).

One of the advantages of YouTube is that it is costless to use in the classroom as the social
networking site is available online for free. Yagci (2014) confirms that YouTube is considered
as a global portal that anyone with internet can access anytime anywhere. Additionally, Bueno-
Alastuey (2011) indicates that YouTube supports students to enhance their speaking and
communication skills with their teachers and classmates and to better understand their
environment. Watkins & Wilkins (2011) indicated that both learnings inside and outside of the
classroom can be improved using YouTube which is an empowering tool. Furthermore, in
another study conducted by Jati et al. (2019), it was noted that using the content that YouTube
provides to its users helped EFL learners to improve their speaking skills in many areas such

as in accuracy, fluency and overall language performance.

In a study conducted by Kelsen (2009) involving Taiwanese students and their perceptions of
using YouTube. The findings indicate that there is potential for both educators and students to
utilize YouTube creatively in various classroom activities, in order to enhance the learning

outcomes and create a positive classroom atmosphere. Nevertheless, the precise role of
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integrating YouTube within the classroom context to encourage students to use the platform
outside of the classroom remains somewhat ambiguous. To foster English language learning
through YouTube, students should be granted the freedom to explore and embark on their
learning journey at their own pace. Another research investigation into the utilization of a
YouTube channel, conducted by Balbay and Kilis (2017, p. 246), demonstrates that the majority
of the participants gained benefits from the video playlists provided by a specifically designed
supplementary material YouTube channel. Furthermore, the study reveals that "students
actively utilize this particular technology for learning outside the classroom too, which may
change the teachers’ role in language and skills classroom." In another study conducted by
Styati (2016), the impact of YouTube tutorials on the enhancement of learners' writing skills
was explored. The findings indicated a distinction between students who received instruction
through YouTube videos and those who were taught using visuals such as pictures.
Interestingly, the students exposed to video tutorials achieved comparatively lower
performance in their writing tasks. However, Kuo’s (2009) research demonstrates that the
experimental groups which were exposed to YouTube video segments for instruction
outperformed the control group, which received traditional teacher-centred teaching methods,
when evaluated on their listening comprehension skills. As stated earlier, these types of
approaches for data gathering have been changed since then because they are disadvantageous,
and they suffer from the risk of cross-pollution where members of the controlled group may
interact with members of the experimental group and vice versa. In different studies, scholars
have explored various social networking websites to examine their correlation with educational

outcomes (Bista, 2014; Kirschner and Karpinski, 2010).

2.4.3 Audio based Social Networking Site (Podcast)

It is commonly known that learners of English focus on learning the four intralingual skills as
stated by, amongst others, Mukarrama et al. (2015) that there are four skills in learning English
as a second language and they are: listening, reading, speaking and writing. Also, Ranukadevi
(2014) has pointed out that listening is significantly important in learning the English language,
as it is one of the main four elements to improve in learning English. Listening helps English
learners to understand their surroundings and it is essential to success in communication

(Gilakjani et al., 2019).
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One of the social media platforms that relies on voice in communicating with others is
Clubhouse. According to Strielkowski (2021) Clubhouse can be one of the only social
networking apps that does not require users to be staring at their screens to engage with others.
Also, the author mentioned that the app was launched during COVID-19 pandemic which has
helped in pushing its popularity as a replacement for informal face-to-face meetings, unlike
other social networking sites such as Zoom, MS Teams, WebEx and Google Meet, which offer
a formal approach of communication. Moreover, Strielkowski (2021) indicated that Clubhouse
users are provided with options when it comes to chat rooms, they can listen, engage or even
create their own chat room that it did not record store online. Due to the hype on the app, it
gained quick popularity globally with 10 million downloads in February 2021, however the
interest over the app was on decline once the hype was evaporated (Strielkowski, 2021).
Despite the fact that Clubhouse is on decline, the app can be used in EFL classrooms taking
advantage of the low number of users to limit unneeded contact out of the classroom depending

on the language practice decided by the teacher.

A study conducted by Ebadi & Hanieh (2023) in which 60 EFL learners participated to examine
the effects of using Clubhouse in- and -outside of the classroom to improve their speaking
skills. The sample was divided into two groups: control and experimental group. It was noted
that the experimental group have outperformed the control group in oral communication and
they showed enthusiasm to participate in the classroom. As already discussed when talking
about previous studies reviewed in this chapter, these types of methods for data gathering have
been criticised because they are disadvantageous, and they suffer from the risk of cross-
pollution where members of the controlled group may interact with members of the

experimental group and vice versa.

Twitter (X) has introduced to app users with a feature that is similar to Clubhouse’s, in which
users can create audio-chat rooms and interact with others on the platform. Sufidiana (2023)
indicated that Twitter (X) Spaces is a feature in Twitter (X) that allows participants to engage
with one another orally in audio rooms. It was indicated that EFL teachers can use this feature
as it is an innovative approach that students may use to engage with their classmates and

teachers in an EFL environment.

2.5 Social Media and Higher Education
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Technology in general and social media in particular make huge effects on human life in the
21 century. Many areas in life are influenced by social media such as newspapers,
advertisement and marketing. This influence has also reached education. Van et al. (2021)
emphasise that social media platforms such Facebook and Twitter (X) have become essential
tools to the lives of students and teachers for their education and personal practices. Hwang et
al. (2004) have indicated that for many university students, networking sites are considered as
a method of learning as the students interact socially in an academic environment. Rainie and
Wellman (2012) state that social media is now embedded within our culture and students and
the university are utilising it. This reflects how deeply rooted social media platforms are in
everyone’s lives in this era. Students’ use of social networking sites can be seen as an approach
to enhance their learning autonomy which will support them to be independent learners.
Embedding digital technology in schools assists learners to be more independent. Students’
independence can help them to work solely in a rhythm of their choice which will allow them
to achieve their goals (Boysen, 1994). From the author's point of view, social media is a tool
that can transform the way students engage with education by offering new opportunities for
collaboration and independent learning. The flexibility and accessibility of these platforms
empower students to take more ownership of their learning, allowing for a more personalized
and self-directed educational experience. This shift is beneficial in fostering lifelong learning

skills, which are crucial in today’s rapidly evolving technology.

There is an assumption among some researchers that college students who are already using
social media in their daily lives are likely to succeed in using it for their studies, and they are
likely to obtain the basic technical skills (Dohn, 2009). Moreover, students could request the
support of their university to enhance the educational technologies and services, such as peer-
supported online communities where students can interact with other college students out of
their traditional learning contexts for academic purposes (Selwyn, 2009) In addition, Murray
et al., (2022) call for support for approaches that support independent learning which they refer
to as Learning Beyond the Classroom (LBC). This can involves tools such as mobile phones
or social media for language learning. Reinders et al. (2022) argue that most of adult learning
is taken outside of the formal educational setting in classroom, thus, learners’ language
practices should also be considered by educators and researchers as they are equally important
for learners’ development. Such tools and approaches may lead to discovery of new innovative
educational methods and allow for the exchange of information and experience among students

and educators across different study areas.
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It is critical to implement technology in the educational system and especially in higher
education (Wekerle et al., 2022). Using such technologies may result in achieving many
educational goals in a limited time by integrating qualitative enhancement in educational
institutes. Educators are aware of the importance of information in modern education as a force
that cannot be ignored. Represented by multiple tools and instruments, technology can be found
in schools everywhere (Al-Alwani, 2005). While implementing new technologies may not be
ideal during the early stages, however with research and constant evaluation the results may

exceed expectations.

Rivero (2011) indicates the importance of social networking sites for education. It can cause a
huge distraction (Murray et al., 2020) in the classroom, however social media has the potential
to play a more important role than what is seen. Social media is seen as a tool that brings
freedom along and with freedom comes responsibility (Rogers and Freiberg, 1994). This shows
how important it is for decision-makers in education to understand the challenges that might

be overcome with new technologies that might otherwise be overlooked.

Sutherland and Ho (2017) conducted a study to examine 81 undergraduate students on their
views on the inclusion of social media training within higher education curricula. The study
sample varied with undergraduates from different study majors such as medicine, law, science
and art. The result of the research indicates that 85% of the students believe that social media
skills should be taught in optional classes and 91% of them stated that social media training is
important for them to find a job after finishing their studies. The data presented in this study
may represent a positive attitude among undergraduate students towards integrating social
media in the educational classroom. In considering these results, educators may take advantage
of technologies that are appealing to their students such as social networking sites in the
adequate approach they choose. According to Seaman and Tinti-Kane (2013) educators now
realise that the importance of social media goes beyond personal usage and is related to
educational contexts which will add to the graduate outcomes. By using social media in
education, this could help students to utilise this tool and master using it for personal

development which may reflect on their career as skilled individuals.

By comparing the adoption of social media between undergraduates and faculty members and

researchers in higher education institution, students seem to be faster in adopting social media
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for education than other groups who are not utilising new technologies (Pempek et al., 2009;
Cheung et al., 2011; Neier & Zayer, 2015). Partly in response to this we see that there have
been several attempts to explain the slow adoption of social media by educators and experts.
Junco et al., (2011) offer an explanation that the advancement of education would not be
reached by adopting social media. Furthermore, Roblyer et al. (2010) point out that certain
faculty members are always slow to adopt new technology. This may resulted due to the
responsibility that faculty members have upon teaching. Integrating new technologies does not
always result in positive outcomes and educators should attempt to evaluate any new
technological tools prior to implementing them in their teaching. As stated by Roblyer et al.
(2010) although some secondary level teachers are implementing social media in their
teachings, university faculty members will attempt to resist this technology until its efficiency

is clear and proven rather than using it with their students without testing it.

On the other hand, some faculty members have appreciated the use of social media, and many
started implementing it in their classrooms to improve the educational experience for their
students. Certain professors who integrate social media in their teachings noted that the
effectiveness and the motivation for learning have increased among their students (Mazer et
al., 2009). However, Hewitt and Forte (2006) have surveyed students on the presence of their
teachers on Facebook, it was noted that the majority of the students stated that their teachers
should not be using Facebook. More recently, Dennen and Burner (2020) investigated
university students’ practices and perceptions of Facebook use in education. They found that
students expressed the belief that they preferred to use Facebook to communicate with their
family and friends rather than making friendships with their instructors. Whilst again other
researchers found positive outcomes to social media implementation. For instance, Junco et al.
(2011) observed that learners who were encouraged to use Twitter (X) for educational purposes
were active in the real world, and they got higher grades than those who did not use Twitter
(X). Moreover, Ledeer (2012) stated that social media provides an excellent opportunity for
learners to find materials related to their subjects and engage with others in discussions outside
of their classroom. One of the more interesting findings comes from Young (2013) who claims
that university faculty members avoid implementing social media in their classrooms in order
to decrease the chance of building (MOOCS) Massive-open-online-courses which might
eliminate teaching jobs in education. As can be seen there have been multiple positions taken

on the implementation of social media in education.
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Among the social media platforms, Twitter (X) seems to be the one to receive most of the
negative impressions. Some studies found that using 7witfter (X) in the classroom did not result
in positive outcomes as it only disturbed lectures and did not trigger learners to participate in
the class activities (Carpenter and Kruta, 2014; Jacquemin et al., 2014). On the other hand,
Charleson and Lyal (2014) pointed out that using 7witter (X) in the classroom would help to
improve inclusivity and motivate less-engaged or shy learners to participate in classroom

discussion online.

On a more positive front, Payne et al. (2011) have employed a very successful project-based
strategy, where students are tasked with creating a humorous video as part of a semester-long
project focused on viral marketing. Their findings suggest that integrating a YouTube project
boosts motivation, engagement, effective team management, communication skills, and
knowledge of viral marketing. Furthermore, Rinaldo et al. (2011) investigate the utilization of
a microblogging tool, namely Twitter (X), within a business classroom and endorse its
advantages in fostering student engagement through experiential learning. They observed that
this tool aids in achieving educational objectives, particularly when students engage with the
professor on Twitter (X). Likewise, Junco et al. (2011) analysed the incorporation of Twitter
(X) in the classroom, specifically with pre-professional health students, as part of a semester-
long experiential project. Their research reveals that students not only experience significantly
increased engagement but also achieve higher semester grade point averages. Conversely,
Taylor et al. (2012) discovered that Facebook might not be an ideal tool for classroom use due
to students' desires to separate their professional and personal identities, concerns about
potential negative repercussions, and a perceived lack of necessity. Nonetheless, they do

advocate the utilization of alternative social networks.

2.6 The Generic Advantages of Using Social Media in Education

In this section, some of the advantages of using social media in education are presented. One
of the well-known social media platforms is, of course, Twitter (X). It has many features that
can be utilised by educators and teachers of the English language. Mork (2009) mentions four
advantages to using Twitter (X) for educational purposes. Such as, communicating class
content, sending out small timely pieces of information, encouraging collaboration and
feedback and encouraging concise writing. These advantages can enhance the experience of

both teachers and students in the classroom when applied by trained teachers who can monitor
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the process of social media implementation. Furthermore, Faizi et al. (2013) explored the
potential benefits of using social media for pedagogical purposes. They concluded with a
variety of benefits. Such as fostering communication among students and between the students
and their teachers in a matter of a short time. They also found that it can be used to enhance
the student’s engagement in the classroom, especially those who are shy to participate in the
classroom. Finally, they discovered that social media platforms can help support team-work
spirits among the students. In another recent study conducted by Lottering (2020), it was found
that social media networks can help to improve the students’ interest in the course content,
enhance their academic performance and boost critical thinking skills among the students.
Moreover, Gliney (2023) indicates multiple advantages of three famous social media platforms
such as Facebook, YouTube and Twitter (X). For Facebook, it can be helpful to create a private
group for teachers and students to share assignments and information, it provides easier
communication between teachers and students and easy access to a wide network of
educational groups and materials. It is argued that YouTube has multiple advantages such as
rich content of educational videos, provide the students to create and share videos and allow
access to content provided by experts on a specific subject (ibid.). Furthermore, Twitter (X) is
highlighted with three advantages, for example, a quick and easy approach to share information
and posts publicly, it allows users to follow educational institutions or hashtags to follow the
trends in a certain area and it has the potential to connect with professional networks in a
particular major study (ibid.). It is highlighted that social media tools are advantageous as they
are free to use, interactive, fast approach for communication, easy to share information on and
are widely used in education by teachers and students either for educational or personal

purposes (Najib, 2020).

In addition, these advantages of social media can be a supportive starting point for educators
who are considering using social media in their classes. The approach can change depending
on the goal of the practice and the social media platform used. In a similar study conducted by
Nakashima (2011), students were asked to use Twitter (X) and they were told by their teacher
that they can post anything on the platform with one condition that it has to be in the English
language. To motivate the students, the teacher informed the students that their participation in
the activity will affect their grades. At the end of this experiment, the Japanese students
indicated that using Twitter (X) to practice English language every day helped them to reduce

the resistance to use the language and helped them to improve their skills.
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The essential purpose of social media is communication. For instance, Twitter (X) empowers
students to connect with users from all over the world, allowing them the option to share
educational resources without any cost. The debate of integrating social media in education is
accelerating due to the growing role that Twitter (X) plays in education to promote learning

and improve engagement (Lewis, 2017).

The influence of social media in the 21% century has almost reached all areas in life not only
education, but also business and communication. Almost all workers in industries such as
corporations, non-profit and government organizations are required to have some experience
using social media (Freberg and Kim, 2017). Fox (2013) indicates three main points to consider
for educators before using Twitter (X) in the classroom. 1) determining the objectives of
integrating Twitter (X) in the classroom. 2) choosing the specific approach to be used with
Twitter (X). 3) indicating if by including Twitter (X) the outcomes will outweigh the additional
workload. Furthermore, it is noticed that the use of social media by higher educational
institutions has resulted in positive impacts on student participation and grades increase

(Landson et al, 2015).

Solidonov (2021) identifies seven approaches to use social media in education to influence
students' learning. First, using social media to create an online classroom; the idea behind that
is to use social media to connect with students as some students use it to stay away from school
work. The author recommends using Facebook groups for instance, where teachers can upload
assignments and reply to student questions in the comments section. In traditional teaching it
is challenging to connect with students who are unable to attend with their colleagues in the
classroom, however social media is an effective option for them to connect online with their
teachers and classmates. The second approach is keeping the students engaged during holiday
breaks; it is reported that one of the obstacles in traditional learning is the “momentum” break
that is caused by holidays or difficult weather conditions. Posting materials related to school
online can help keep the teachers and students up to date with their schoolwork and reduce
momentum break that may happen due to holidays (ibid.). The third method is to encourage
teamwork and collaboration among learners (ibid), stating that encouraging teamwork among
learners in the classroom can be challenging, especially if there are restrictions regarding time
and high student numbers. Thus, social media can help educators who are managing a large
number of students to work as a team on tasks online without the need to meet face-to-face.

The fourth approach suggests using social media to connect with parents or advisors; parents
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and advisors are the link between the students and their educators, therefore interacting using
the traditional way of sending letters to the students’ parents or advisors can be forgotten about
or ends up not delivered. Thus, social media can help connect schools’ management with the
students’ parents or advisors and guarantee the delivery of messages between them. The fifth
approach introduced is to keep the discussion going, this means that most classes have between
one to two hours for the teachers to finish the class, however sometimes it does not work to get
learners engaged in a discussion and you have to finish a discussion when the class just became
motivating. Using social media, teachers can keep the discussion going between the students
online in a group without being restricted by time or place. The sixth method presented is about
improving the student online writing and researching skills; Writing in the internet age has
evolved into different forms and styles, especially as the world becomes more like
a homogenous global village (Tremblay, 2012). Writing online has a different style from
writings in the classroom. The students need to learn how to write in online blogs, use
copyright-free images, respond to comments and acquire research skills, by implementing this
in the classroom, the students can improve, and this may help them in starting their careers
after graduation. The seventh approach recommends learning from peers from around the
globe; this means that using social media can help learners interact with their colleagues from
other countries and exchange experiences with them by creating a professional network of
relationships between educators themselves and students. These approaches presented may
help educators to overcome communication obstacles in their institutions or it may start a new

beginning for new innovative approaches that can be enhanced and nurtured in the future.

According to Coleman et al. (2018), who conducted a study to investigate the advantages of
using social media from the perspectives of administrators, clinicians, researchers and teachers,
it was reported that the participants indicate several advantages to using social media such as,
social media can be considered as an improved instruction to interact with a larger audience.
Other advantages mentioned by the participants are that social media provides multiple
approaches to connect with others, it helps to connect with individuals you would not interact
with face-to-face. Participants also mentioned that social media is more successfully involving
for learners who are already using it, and that social media is an easier method to broadly search

about topics of interest before classes or experiments.

2.7 The Generic Disadvantages and barriers to Using Social Media
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The influence of technology has reached many areas in life along with its different uses and
functions. Zhang and Aikman (2007) indicated that the implementation of information and
communication technology (ICT) has been looked at as a main factor to most of organization
and institutions. This type of technology can help improve the communication between the
teachers and their students (Dawes, 2001; Lottering, 2020). However, this potential can be
ignored due to the difficulties educators might encounter while attempting to utilize such
technologies (Dawes, 2001). Therefore, considering the increasing value of technology in
education, it is vital to investigate the downside of it and explore the challenges educators may
face. Balanskat et al (2006) claim that although teachers’ interest in using technology in their
classrooms is increasing, they still face a variety of obstacles in this matter. Although
information sufficiency is an important factor of information seeking, however individuals
responses are as important (Kuttschreuter, 2006). For instance, social media provides rich
information for its users and if those users do not like the platform they are likely to leave it.
Social media has impacted positively on sharing information and interacting, however there is
still an issue related to the uncertainty of and the reliability of the information shared on the
social platforms. Thus, credibility plays a significant role in the useful use of information
shared on social media (Santana and Wood, 2009; Giiney, 2023). This means that users of
social media have to consider that information shared on such platforms cannot be taken for
granted as credible due to the fact that any user can take advantage of the large number of users

to mislead them with fake information.

The different preferences in technology types are as a result of what scholars call a “digital
divide” which refers, amongst other issues, to the difference between older and younger users
of technology. This can indicate that there may be limited access to technology in particular in
schools. It may reflect on the importance of investing in the educational institutions to provide
advanced technology and to provide training to improve the students’ technological skills
(O’Dowd, 2007; Van Ryneveld, 2017). It is highly important to support all individuals in
society with proper training and workshops on how to use technology in their lives. Foreign
language learners need to have workshops on how to take advantage of technological activities
that are available to help them improve faster, as the integration of computers and online
communities does not promise successful language learning results (O’Dowd, 2007).
Therefore, it may be essential to combine both in educational institutions providing
technological tools along with effective education in this area for students and educators where

needed.
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As a further aspect to the digital divide, there are two main obstacles to integrating technology
in educational contexts: material and non-material purposes. The material purposes refer to the
unavailability of computers or software. On the other hand, the non-material reasons are
educators' lack of knowledge and skills of tech tools, low experience on how to implement
technology in teaching and the limited time available in classrooms (Pelgrum, 2001). Thus,
scholars have to consider educational tools that are easy to integrate in the classroom and fit
the available time that teachers have. Higher education classrooms might be suitable as they
are expected to contain longer hours than schools. There exist additional obstacles to the
integration of technology in education that have been mentioned by experts. These include
weak social skills which can lead to lack of motivation, low class time, the unavailability of
technology in institutions (Khaerunnisa et al., 2023; Alzahrani and Alhalafawy, 2023;
Amaniampong and Hartmann, 2023). The main difficulty of using technology in education by
the students is the lack of confidence and/or competence they have in using the different

technological resources available to them (Bingimlas, 2009).

One of the reported challenges that was encountered when integrating technology is the lack
of confidence that teachers have regarding using technology in the classroom (Dawes, 2001).
There have been multiple studies conducted to explore the reasons behind the low confidence
that teachers have when using technology in education. For instance, Beggs (2000) indicated
that the main reason for teachers’ anxiety towards using technology is “fear of failure”, while
Balanskat et al. (2006) claim that the reason behind teachers’ worry when using technology in
education is poor technological knowledge. Similarly, Becta (2004) noticed that most of the
teachers who carry a low level of knowledge on the use of technology are hesitant to utilise it
with their students in the classroom. Teachers declared that they have poor knowledge and
experience of using technology, therefore, they were not confident enough to implement it in
their classes. More recently, Anderson and Putman (2020) investigated the perceptions of
elementary special education teachers towards using technology in the classroom. They found
that some teachers with more than 20 years of experience struggle when using technology.
They also reported that those teachers who are confident enough in using technology know
how to deal with technological challenges as they arise when using it. On the other hand, less
confident teachers find it difficult to cope with technology when it does not work as expected.
Furthermore, Alkhalaf (2023) explored EFL teachers’ views towards using mobile social

networking sites for language teaching and learning in Saudi Arabia. It was found that in
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general teachers have positive attitudes towards using social media in EFL classrooms.
However, younger teachers have more positive attitudes to using it than those more

experienced (ibid).

Many experts have stated that historically teacher’s motivation to integrate technology in the
classroom can be affected by their low skillset and confidence in using it (Cox & Peterson

1999; Balanskat et al., 2006; Osborne & Hennessy, 2003; Regan et al., 2019). While teachers

who are using technology in their classrooms insist on the importance of using it in education.

Becta (2004) stated that the low competence in using technology among teachers is a barrier
that is related directly to their confidence in integrating it in their classrooms. However,
teachers’ level of competency differs from one region to another. For instance, many studies
that were conducted in developing countries noticed that lack of competence in using
technology by teachers is the main barrier that faces the integration of technology (Pelgrum,
2001; Al-Oteawi, 2002; Giimiis and Kukul, 2023). For example, in Saudi Arabia, the low
skillset and knowledge of technology is seen as some of the challenges to the integration of
technology in education (Al-awani, 2005; Almohaissin, 2006; Alyami et al., 2023). From the
author's point of view, teacher competency and confidence in using technology are critical
factors influencing its integration into the classroom. While many teachers acknowledge the
importance of technology in education, those with lower skill levels often struggle to
implement it effectively. This issue can be encountered in developing countries as some
educators might find it difficult to overcome it without expertise support in their educational

facilities.

Another obstacle that faces the implementation of technology in the classroom is that some of
the training opportunity that are provided for the teachers are not focused on meeting the
teachers’ needs but rather it is focussed on the technology itself. Additionally, these training
sessions lack regular updates to achieve their ultimate objectives which is empowering
educators with the targeted technology (Balanskat et al., 2006). Thus, the lack of workshops
for teachers’ can negatively affect technology integration in the classroom such as in some
universities where high levels of technology devices are already installed in their classroom
however teachers fail to utilise it due to lack of sufficient training in online foreign language

learning pedagogy (O’Dowd, 2011).
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As social networking sites have many features that can be useful in education, they have their
disadvantages as well if not used cautiously. Benini et al. (2018) state that there is a trend in
recent years among undergraduate students to request extensions on their assignments’
deadlines, reduce word limits in essays and they noticed an increase in stress level among their
students. Their interpretation is that students nowadays spend too much time online being
distracted by their phone notifications and the phenomenon of FOMO (fear of missing out).
Such incidents among college students have to be taken into consideration by educators who
are thinking of integrating social media in the classroom. They may carefully choose an
approach when using social media that is limited for a specific purpose that is explained for
the students under the supervision of their teacher to indicate any difficulties the students may
face. Even though higher education institutions show greater responses to social networking
sites than the education sector in general, yet they showed resistance towards using it due to
multiple reasons such as negative impact on e-professionalism and digital safety (Lupton,

2014).

Purvis et al. (2016) conducted a study to investigate the social media skills that faculty
members have in a higher education institution after providing workshops to boost their
confidence using it. The majority of the faculty members considered social media as an
alternative approach that can be included in the curriculum and their confidence increased in
using tools such as wikis. In addition, researchers found that staff who already used social
media to improve the teacher and learner community, facilitate autonomous and creative
learning, and develop public facing professional portfolios, were the most comfortable faculty
members in using social media. For some staff, they confessed that they lack confidence in
using social media due to fear of new technologies. Therefore, the workshops were introduced
along with support, as a result confidence in use social media rose. The previous study showed
that while it can be highly important to introduce new and creative technology to improve the
educational experience for the students and teachers, it is essential to ensure that educators

have the necessary skills and support to use it with confidence in the curriculum.

2.8 Social Media and EFL

The beginning of the digital age has brought about significant changes not only in people's
lifestyles but also in the methodologies used for teaching and learning (Tananuraksakul, 2016).

Similarly, Sandorova (2013) observes that the technological surge of the past two decades has
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left a profound impact on the realm of education, including the teaching of foreign languages.
In the current age, technology is used for educational purposes across all educational levels
(Solano et al., 2017). Kruk (2017) demonstrates that the integration of modern technologies
into the teaching and learning of second languages has become the standard practice in
numerous schools, universities, and various educational institutions. This is because, as noted
by Simonova (2016), Information and Communication Technologies (ICT) have influenced
every aspect of the educational process. EFL (English as a foreign language) learners in the
21st century are continuously exposed to ICT technologies (Cinganotto & Cuccurullo, 2016).
These technologies provide substantial opportunities for both educators and learners to engage

in EFL teaching and learning that is beyond the traditional classroom context (Mulyono, 2016).

Equally, McCarty et al. (2013) assert that innovative methods can be created in language
learning by using social networking sites as they contain authentic language sources and help
improve engagement within social and educational communities. Borau et al (2009) conducted
a study of Chinese learners of English students to investigate the effectiveness of Twitter (X)
in the classroom. The learners were asked to tweet at least seven tweets a week and read their
peers' tweets. A questionnaire was shared among the students to explore their thoughts on the
experience. The results show that the subjects found Twitter (X) to be helpful in practicing
writing as there is a word limit on the platform which they found motivating. They reported
that Twitter (X) helped them to improve their sense of community in the classroom, improve
their linguistic ability and it boosted their confidence to follow native speakers of English.
More recently, Williams (2020) states that students nowadays gather in the classroom to
discuss what activities they had in social media in the previous day, yet not many schools took

advantage of such enthusiasm the students have towards social media and the huge potential it
has.

One major theme that emerged at the start of the century began with Prensky (2001) who
pointed out the digital gap between generations which produced “digital immigrants” who are
teachers who have less technology knowledge and fewer digital skills than their students who
are considered to be “digital natives” in EFL classrooms. Digital natives have also been called
“millennials” (Howe and Strauss, 2003). In fairness to Prensky (2009), he later develops his
ideas into digital wisdom arguing that as we move into the 21 century the gap between digital
natives and digital immigrants will shrink. Thus, a new distinction is needed such as “digital

wisdom”. He argues that technology tools can improve individuals’ digital skills which in turn
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will help improve human decision-making processes in an increasingly complex world thus
creating a more digitally fluent individual. The growing use and influence of social media has

driven the need for such digital wisdom especially among learners.

Other identifiable themes since the development of Web 1.0 in the early 21st century, followed
by the introduction of Web 2.0 technologies and social media applications have been the
integration of these technological advancements into English language learning (Shih, 2011).
One particularly forward-looking manifestation of this integration has been the exploration of
language learning within virtual environments (Warschauer & Grimes, 2007). Throughout the
2010s, there has been a notable increase in the utilization of tablets and smartphones, a rapid
expansion of streaming media, the widespread adoption of ubiquitous computing, including
wearable devices like smartwatches, the implementation of gamification strategies, and a
growing sense of normalization, where technology has become so ingrained in our lives that
we may cease to consider its creative potential (Bax, 2003). On a more local level, Alfaki and
Alharthy (2014) have drawn attention to the generally low quality of English as a Foreign
Language (EFL) education in Arabic-speaking countries. Despite the government's recognition
of the importance of EFL education and the resources allocated for its advancement (Almegran
et al., 2007), the quality of English language instruction in Saudi Arabia continues to fall short
of the desired standards. The Saudi government has initiated efforts to combine information
technology with education, encompassing both synchronous and asynchronous computer-
mediated communication (CMC) (Albalawi, 2013; Al-Asmari & Khan, 2014). Nevertheless,
the next phase in the realm of e-learning involves the incorporation of social networking sites
(SNSs) into the educational process, with a particular focus on their role in English as a Foreign

Language (EFL) acquisition (Alrasheedi, 2020).

Potential solutions to this major EFL acquisition challenge might be identified in the use of
social media. Part of what social media platforms add to English language learning is videos
which is an important component in social media design. Videos are not just an integral aspect
of daily life but are also considered a valuable, powerful, and efficient tool for language
acquisition. There exist compelling justifications for English learners to invest time in viewing
English videos (Metruk, 2018). Harmer (2007) indicates that while learners are engaged in
listening, they can also observe language being used, allowing them to perceive more details
of non-verbal communication. For example, they can observe how facial expressions change

depending on the intonation and which phrases are accompanied by specific gestures (like a

60



shrug when someone says "I don't know"). Additionally, viewers can observe how individuals
position themselves while talking to each other (proximity) or what types of food they eat. It
is reasonable to assume that unspoken social norms within specific situations are easier to be
noticed in videos compared to being described in a book or merely heard by EFL learners.
Muslem et al. (2017) also emphasized the utility of videos, stating that, "finally yet importantly,
videos also provide real models since they include all the characteristics of naturally spoken
English in realistic situations and they allow students to experience and feel a certain situation
without going there. Therefore, students do not need to visit England just to learn how to order
food at a restaurant there." Another advantage is that videos spark curiosity and attract the
interest of L2 learners (Plin et al., 2012). Therefore, learners' motivation to engage with
authentic English videos increases, leading them to spend a large amount of time exposed to
the L2. Bajrami and Ismaili (2016, p. 503) emphasise yet another benefit, “a great advantage
of video materials is that they provide original and authentic input, as they are produced
originally for native speakers, such as films, different TV programs, and songs". Furthermore,
authentic videos can serve as valuable tools for learning the aspects of the L2 in genuine
contexts (Saeedi and Biri, 2016). This exposure of videos on social media enables viewers to
encounter the L2 language in real-life settings and authentic contexts, bringing them closer to
native speakers of the foreign language they intend to learn. Almost all social media platforms
contain video display functions. In the following section we look at other educational

affordances of social media.

2.9 Teacher Use of Technology in the Classroom

Teachers are considered to be a main component in education; therefore, it is significantly
important to provide them with the required knowledge for integration of technology in the
classroom (Danwa and Wenbin, 2010). Educators can enhance their student learning
experience by efficiently using technology and e-learning (Mapuva, 2009). For the technology-
based language activity, teachers are seen as the most important element to impact the
integration of technology (Bancheri, 2006; Hinkelman and Gruba 2012; Hirata, 2006).
Furthermore, one of the theoretical frameworks that applies to the current research is the
technology acceptance model (TAM) which is an information systems theory that explains how
to encourage users to accept and utilise new technology (Davis, 1989). In the Technology
Acceptance Model (TAM), a user's motivation to embrace a new technology is explained by

three key factors: perceived ease of use (PEU), perceived usefulness (PU), and the user's
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attitude toward using the system. Both PEU and PU shape the user's attitude, while PEU also
has a direct impact on PU (Davis, 1986). PU is defined as the user's belief that adopting a
specific technology will enhance their performance. In contrast, PEU refers to the extent to
which an individual anticipates encountering no physical or mental challenges when adopting
the technology in question (Davis, 1986, 1989). The technology acceptance model suggests
that perceived ease of use and perceived usefulness may play important roles in facilitating the
integration of social media in English language classrooms. If students find social media
platforms relatively easy to navigate, it is likely that they may engage more frequently with
these tools. This process could be enhanced through initial training for both teachers and
students. Moreover, when students perceive that these platforms might contribute to the
improvement of their language skills such as by offering exposure to authentic language use
and opportunities for real-time communication they are likely to be inclined to adopt them.
Positive experiences with social media could lead to favourable attitudes toward its use, while
negative experiences might result in resistance. Therefore, it would be advisable for educators
to create a supportive environment that helps their students to take advantage of social media

features to improve their English language proficiency level.

According to Boysen (1994) the implementation of digital technology assists teachers in
different aspects. For instance, teachers who have adequate skills and knowledge of the use of
technology can interact and collaborate with their fellow colleagues: they can also share
materials related to their courses. Thus, these teachers will be able to do certain tasks such as
keeping records, recall diagnostic information, organise students’ attendance, and save records
of their students’ grades on their computers. This echoes the creation of a professional

Community of Practice (Smith et al. 2017).

Richards (2014) indicates that the importance of technology in education has increased
significantly, therefore teachers need to improve their skills to keep up to date with the latest
advances of technology. Thus, Dalton (2009) stated the role of the teacher has to be modified
to “facilitator” instead of a “giver of knowledge” and has to support group type work and
flexible learning contexts. Using technology in the classroom will support the students to
participate and create a positive learning environment (Giinii¢ and Kuzu, 2014). It was reported
that the integration of technology tools has helped increase the students’ interaction as a

response to their usage of it in the classroom (Kalasi, 2014).
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The rapid change in technology has affected the role of language teachers in EFL classrooms
(Zhu and Wang, 2006). Teachers attempt to teach students rules and grammar, but nowadays
they try to assist the students to engage in new discourse communities (Kalasi, 2014). Thus, it
is essential for EFL teachers to obtain knowledge of technology to teach training programmes
(Barzaq, 2007) and for educational reasons (Moradkhani et al., 2013). Moreover, according to
Kalasi (2014) educators need to help their students to have authentic communication with
others inside and outside their classroom through using communication tools that can support
the students to access online international communities. EFL teachers should use technology
in the classroom as it offers a dynamic environment (Lam, 2000). Lyons (2012) reported that
nearly most of the face-to-face teaching possibilities can be replaced by technology. While
most face-to-face teaching can be replaced by technology, post-Covid19 time shows that
humans need to have face-to-face communication and that the inherent value of face-to-face
encounters is irreplaceable. For instance, Klisowska et al (2020) argue that while distance
learning provides flexibility and individualized instruction, it has several disadvantages. The
disadvantages consist of lack of peer interaction, the need for extensive screen time, and
potential difficulties in independent learning. Moreover, Muhammed et al. (2021) stress that
using distance learning as a main approach in education can lead to social and economic
exclusion, lower didactic effects, and a sense of isolation. The presented disadvantages of
distance learning may suggest a blended approach that combines face-to-face with distance
learning with an evaluation of this adaptation to measure its success and impact on the teachers

and students.

Ali (2020) conducted a study focusing on the efficacy of the education 4.0 application in
enhancing oral language skills among sixth-year primary school students learning English as a
foreign language in Egypt. The research adopted a quantitative approach, and it took place at
an elementary school in Egypt involving 40 students with limited proficiency in English
language. The primary objective was to assess the impact of the education 4.0 application on
improving listening and speaking skills. The methodology employed pre-tests and post-tests,
with participants divided into two groups. The experimental group underwent training using
the Google Assistant application for speaking skills, engaging in communication with a robot
and listening to its responses. While the control group received traditional teaching methods
(these types of research methods are disadvantageous and may not be accurate as students may
share their experiences with each other). The results obtained from the pre-test and post-test

analyses demonstrated a positive influence of education 4.0 in enhancing listening and
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speaking skills among students in the experimental group. The findings also indicated
increased activity and confidence among students who exhibited a more professional command
of these language skills. Ali emphasized that education 4.0 not only improved accessibility,
effectiveness, and interest in learning but also provided a realistic and interactive platform for

language acquisition.

In another study, Ha et al. (2021) undertook a research study focusing on education 4.0
chatbots, designed for conversing with individuals, to enhance English grammar skills in
Korea. The primary aim of the study was to assess the impact of education 4.0 chatbots on the
foreign language learning experiences of university students. The research adopted a
quantitative approach and involved 70 students from a Korean university, representing varying
levels of language proficiency, including beginners, intermediates, and advanced learners. The
study population was divided into two groups: one group utilized chat with the Replika app for
grammar instruction, while the other group engaged in conversation with their peers. The
results revealed improvement in both groups, but notably, the experimental group employing
chatbots exhibited more substantial progress. Consequently, the study concluded that
Education 4.0 chatbots exerted a positive influence on the foreign language learning process

among Korean learners.

Furthermore, the implementation of technology in the classroom, for example, white board,
word processors and social networking sites, can help develop communication skills of the
students and support them to rely on themselves by enhancing the chances of autonomous
learning. The interactive white board is an example of a digital technology that is used in EFL
classrooms to create an attractive learning environment (Celik, 2014). Moreover, another
example of a digital technology that is used in the classroom is PowerPoint presentations. It is
considered one of the most common tools to assist teachers and students in the classrooms due
to many features such as texts of different colours, transitional texts, tables, graphs, movies and

drawings all in a slide show (Alkash and Al-Dersi 2017).

The integration of technology by teachers in the classroom can be successful depending on
critical elements for example teachers’ aptitudes and perceptions. The teachers’ attitudes and
perceptions in using technology can affect the process in two ways, it can either support it or
act as an obstacle. It can boost the teachers’ confidence or stand against using technology (Kim,

2002). Redmond et al. (2005) indicate that there are a number of factors that can influence the
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teachers’ integration of technology in the classroom, such as the instructor’s willingness, their
confidence and their interests in using it in the classroom. Furthermore, Hordemann and Chao
(2012) identifies challenges when attempting to implement social media such technical barriers
and cultural barriers. While Manca and Ranieri (2016) highlight cultural resistance,
pedagogical challenges, and institutional limitations as primary barriers. Van Den Beemt et al.
(2020) emphasizes the importance of school culture, teacher perspectives, support, teacher
professional development, and learning objectives in overcoming obstacles to social media
implementation. Additionally, Flanigan and Babchuk (2015) highlight the influence of social
media on academic performance. They suggest that the negative social media practices that the
students have can influence their experience when using social media for educational purposes.

This important issue is further discussed later in chapter five.

Egbert et al. (2002) claim that, although teachers’ attitudes can be positive towards
implementing technology in the classroom, this does not guarantee the success of the
integration. Kim (2002) stated that the web-lessons used by teachers were limited, neglected
or withdrawn. This was a result of the challenges teachers encountered while using technology
in the classroom. This happened due to multiple factors such as lack of experience, low
technological skills, limited knowledge, limited time and computer anxiety and lack of
confidence, even though the teachers showed high motivation and positive attitudes towards
using technology in the classroom. More recently and at a local level, Alswilem (2019)
explored the Saudi teachers’ views towards using technology in secondary schools’
classrooms. It was found that even though Saudi teachers have positive attitudes towards using
technology in their classrooms, several challenges faced the teachers. Such as lack of teachers’
training, lack of infrastructure and lack of technology. Moreover, Alshammari et al. (2022)
examined the use of information and communication technology (ICT) in schools in Saudi
Arabia by teachers. They found that there are multiple obstacles to using ICT in Saudi
education. This includes teachers' lack of ICT skills, lack of teachers training, limited resources
and unclear policy from the ministry of education regarding using technology in the classroom.
The previous two studies stress the importance of supporting teachers in education in order to
have a successful implementation of technology in the classrooms. Again, these important

issues will be further discussed in chapter five.

Ess (2009) indicates that the rapid development of technologies such as the internet and the

personal computer and their emergence has led to a revolution in education, this revolution has
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resulted in the use of such technologies by teachers and students. Chong (2001) supports the
use of the internet in EFL classrooms for three reasons: (1) it provides learners of English with
authentic materials. (2) it supports the students to make friendships with native speakers of L1.
(3) it supports the communication between the teachers and their students. Furthermore, Shin
and Son (2007) introduce three components to consider when integrating access to the internet
in the classroom, this includes the interest of the teacher in using the internet, the teachers’ skill
in implementing the internet in the classroom, and the computer services and support in the
targeted educational facility. Danwa and Wenbin (2010) state that the teachers’ responsibility
in a technology environment is not only to teach their students how to use technology, but
rather guide them while they are using it in the technology environment. The teacher’s role in
an educational environment that contains technology is vital, therefore it is highly essential to
provide teachers with the appropriate initial and ongoing training to aid them in using it
successfully in the classroom (Chenweth et al., 2006; Bancheri, 2006; Lawless & Pellegrino,
2007). To achieve the implementation of technology objectives, the training should include
technical and pedagogical support (Gruba and Hinkelman, 2012; Hirata, 2006). A greater
obligation is required within foreign language teaching community regarding the awareness on
training educators the pedagogical applications of new technologies instead of the technical
aspects (O’Dowd, 2011). However, the implementation of technology is likely to fail if the
teachers felt they are forced to use it in the classroom and if they felt their role is ignored in the
process (Davison, 2005; Warschauer, 2002). Thus, Davison (2005) and Hirata (2006) claim
that to support the implementation of technology in the classroom, teachers need to be trained
in a positive way that provides them with time and support and resources they need to use it in
their teaching routine especially that students are likely to be exposed to technology from a

young age.

Although teachers are likely to obtain the basic technological skills need in training Meskill et
al. (2006) state the difficulties of training teachers in an online international learning

environment:

It [a training course] does not prepare educators to integrate technology into
everyday teaching and learning in ways that are supportive of learning [...]
What educators need to know when it comes to effective integration is in

large part develop experientially in real institutional contexts (p. 283).
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Now that this section has provided a summary of the use of technology by teachers, the
following section aims at presenting an overview of the practices of a targeted sample in this
research, elicited exclusively from a student population, as they relate to our current research

questions.

2.10 Student Use of Social Media

As discussed in earlier sections, use of technology and social media platforms have attracted
the attention of researchers, learners and teachers as well. There are many studies that were
conducted to investigate learners’ perceptions, attitudes and expectations of using social media
tools (Aloraini and Walcir, 2022; Ashour, 2020; Lindberg and Pavel, 2020). Such studies shed
light on the influence of integrating social media tools in education and how students react to

it.

Several studies have been conducted to explore the students’ perceptions and usage of multiple
social media platforms, involving the impact of implementing them in education. The results
of these studies were either mixed or inconsistent with one another (Kennedy et al., 2007,
Kennedy et al., 2008). In a study conducted by Kennedy et al. (2008), 2000 surveys were
gathered from undergraduate students in Australian universities. The authors claim that there
was no clear evidence of proper implementation of social media tools in learning in the
previous learning process. Interviews and surveys were used as tools to investigate learners’
usage and preferences for specific devices and social media tools. They indicated that students
cannot be considered as consistent users as other researchers suggested. Indeed, other more
recent studies such as Saha and Guha (2019) argue that all students in their studies use at least
one social media platform and many use more than one. They concluded that students have
high positive social media perceptions and low negative practices. In a Saudi educational
context, Alshalawi (2022) conducted a study on the impact of social media networks on the
performance of Saudi undergraduate students according to gender. It was found that Saudi
female students spend more time on social media for personal and academic purposes than
Saudi male students. Interestingly, the study found a positive relationship between social media
use and the students’ academic performance. This significant finding will be further discussed
in chapter five. A number of studies have challenged Kennedy et al. (2007) earlier study
findings, such as Margaryan and Littlejohn (2008), and also including Margaryan et al., (2011),

who conducted a similar study on university students to understand the students’ integration of
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ICT and social media tools at two different universities. Their findings stated that their students
found some tools familiar such as Wikipedia and YouTube, on the other hand, they were not
familiar with tools such as podcasts, blogging and virtual worlds. However, in somewhat
similar findings to the Kennedy et al. (2007) and Kennedy et al. (2008) study, Ebner et al.,
(2008) pointed out that most of the students use of technology is considered to be a casual and
informal use of information rather than being used to achieve certain educational goals. Some
studies found that students understanding of e-learning concerns the ability to download and
view lectures; on the other hand, other students see it as a medium for communication. In
contrast, Yoo and Kim (2013) indicated that students use multiple social media platforms for

both purposes of formal and informal learning.

Students usually lean towards using some specific types of social media platforms for personal
reasons. According to Oliver and Goerke’s (2007) study of the use of technology by learners,
they found that there is a sharp increase in using ICT tools by students, using tools such as
Weblogs, Instant messaging and podcasts. Yet, there was no evidence that learners use of these
technologies was for formal curricula learning objectives. Additionally, Sandars et al., (2008)
conducted a study to investigate the technologies used by medical students, it was found that
90% of them use social media sites and instant messaging for informal learning. Sandars et al.,
(2008) recommend teachers in the medical sector to implement social media tools in their
educational approaches with their students. More recently, Pinto and Leite (2020) explored the
use of technologies by students in higher education. They found that learners are exposed to
learning management systems such as Moodle and Blackboard. 1t was also found that students
use (ICT) which are mostly internet-based tools in order to support academic learning.
Furthermore, Yuan and Wang (2021) investigated technologies used by Chinese language
learners from 2016 to 2020. It was found that students used a variety of technological tools
such as the iPad, mobile phones, computers, Wiki, Moodle, QQ and WeChat. Alalwan (2022)
argues that faculty members in the university should promote student use of social media for
educational purposes as this will improve their experiences and help them discover their

abilities.

Clark et al. (2009) conducted a study to explore learners’ use of social networking sites in
classrooms and outside of schools, it was found that the students have a sense of “digital
dissonance” in their experience and knowledge of social media usage, this sense is found in

schools and extends beyond it. It was reported that most of the learners overcome these
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institutional barriers towards using social media easily. Yet, the study’s implications were not
obvious for learners and teachers. Thus, based on the outcomes of the research, Clark et al.
(2009) suggest that more research is needed on the integration of technological tools in

educational context to enhance formal learning.

This section investigated the use of social media by English language learners. The following

section introduces a summary of the literature review chapter.

2.11 Summary

This chapter addressed in depth multiple topics related to technology and social media
perceptions and practices in education. It discussed the background of social media, the
definition of social media and its types, social media and higher education, social media and

EFL and it concludes with the teachers’ and the students’ use of social media.

Social media is widely used in the teachers’ and the students’ lives almost daily with a chance
for utilizing the popularity of social media for educational purposes. The integration of social
media has to be carefully considered as there are several risks that may cause a negative impact
if ignored. Support for both teachers and learners is essential in the process which may include

training and workshops dealing with the latest advancements and practices of social media in

pedagogy.

The following chapter will discuss the methodology adopted in this research.
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CHAPTER 3: METHODOLOGY

3.1 Introduction

In the previous chapters a general overview of social media usage in pedagogy were provided,
along with the advantages and disadvantages of social media. Moreover, teaching English was
discussed especially in the Saudi Arabian context. This research aims at investigating the

pedagogical potential of social media by exploring the perception of EFL students and teachers.

There are different varieties of research methods to be considered for data collection. This
chapter includes the approach used to collect the data of the study, the reason for choosing the
approach and what tools were utilized to conduct the research at hand. The sections of the
chapter are as follows: introduction, research design, participants of the study, procedures,
instruments, pilot study, data collection and data analysis and summary. In the following

section of this chapter, the research design for the current research will be discussed.

3.2 Research Design

This study aims at investigating the pedagogical potential of social media in the curricula of
certain Saudi Arabian universities. To do so, the research adopted a mixed method approach
which consists of the quantitative method (structured questionnaire) and qualitative method
(open ended questions within the questionnaires or interviews) to achieve the aim of the study.
The mixed method approach has several benefits, as Dornyei (2007) has stated that the mixed
method approach has two major reasons to be used in research: to obtain a better understanding

of a certain issue and to verify and compare the results of a study.

During the early stages of the design of the research methods, we planned on using a
quantitative method employing a fully structured questionnaire. We believed that this would
be effective in eliciting the targeted data from among third level students in Saudi universities
as we sought to investigate their perceptions and practices in using social media in their
curricula. In addition and as part of the design process we decided to include open ended
questions at the end of the questionnaire. This proved to be very fruitful in producing valuable
data. In the early stages of the study, we began with the students as the only targeted group
until later on the teachers of English language were included as another population sample for
the research. All of these changes (adding a qualitative method and expanding the targeted

sample) were made in order to enhance the tools of the study which will result in more accurate
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data to draw a better understanding on the perceptions and practices of both teachers and

students in using social media in the curricula.

3.3 The Mixed Methods Research

In research, there are many methods that can be adopted in order to attempt to answer the
Research Questions. O’Cathain (2010) states that there are two main research methods and
they are quantitative and qualitative. When these two methods are used together, they are
referred to as mixed methodology. Mixed methods is a well-known approach by researchers as
it provides them with a variety of options when conducting a study. It allows them to discover
different phenomena and compare their results with others in the area of speciality. One of the
advantages of a mixed method approach is that it combines the strength of quantitative and
qualitative approaches. Leech et al (2010) noticed that to fully address the research problem,
researchers lean towards the mixed approach when one approach is insufficient. It is expected
that researchers explore the strengths and weaknesses of the research methods to overcome any

challenges that may arise when conducting a study.

Camerino et al. (2014) highlighted that there are two primary categories of mixed research
designs that have been recognized. The first is a multi-method approach, which involves using
more than one method from the same perspective, such as QUAN/QUAN or QUAL/QUAL.
The second is a mixed-method approach, which combines methods from different perspectives,
such as QUAL/QUAN which is the case in this research as it combines using surveys as a
quantitative method and semi-structured interviews as a qualitative method. Furthermore,
Creswell (2017) argues that while there are numerous mixed methods designs available,
particularly in the social sciences, the three primary models to consider are Convergent Parallel
Mixed Methods, Exploratory Sequential Mixed Methods, and Explanatory Sequential Mixed
Methods. Our study itself used the Explanatory Sequential Mixed Methods model, where the
researcher initially gathered quantitative data through questionnaires from teachers and
students residing in Saudi Arabia. Subsequently, qualitative data were utilized to provide
additional details and possible explanations and delve deeper into the research questions,

building upon the quantitative results.

The utilization of mixed methods research indeed offers several additional advantages, with a
primary one being the ability to leverage the strengths of one research approach to compensate

for the limitations of the other method (Alise and Teddlie, 2010). Furthermore, as noted by
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Natasi et al. (2010), mixed methods enable researchers to tackle a more extensive range of
research inquiries since they are not restricted to a single method that might constrain the
exploration of specific aspects of the research question. Lastly, mixed methods can enhance
the 'generalizability' of results by combining findings from both qualitative and quantitative
approaches. This explains the reasons behind utilising this approach in order to explore the
perceptions of teachers and students of EFL towards implementing social media in the

classroom.

In the interests of fairness and balance, it must be stated that the main disadvantage in using
this methodology in this study is that it remains labour-intensive when organising the
questionnaire respondents and arranging the semi-structured interview participants. These
practical challenges were exacerbated due to the fact that the researcher was in a different
country (Ireland) and was heavily dependent upon the goodwill, collegiality and cooperation

of the research contacts and academic colleagues in the target country (Saudi Arabia).

It must be stated here that other data collection methods were considered, these include: Action
Research, Ethnography and Participant Observation and Visual Research Method (See for
example, Gray, 2021). These methods were judged to be inefficient, unsuitable and indeed in

the case of one method, overly obtrusive and invasive of privacy.

3.4 Quantitative Methods

As was seen earlier in this chapter, studies relevant to the educational area are divided into two
main research methods: the quantitative and qualitative approaches. As indicated by Gay et al.
(2009) educational research involves the structured and systematic application of the scientific
approach to investigate educational issues. Its ultimate aim is to explain, understand, anticipate,

or manage various educational aspects.

Moreover, Bless and Higson-Smith (2000) have stated that quantitative research is defined as
a research attempt that employs various techniques and employs measurement to observe and
explore aspects of the social environment. Leedy and Ormrod (2005) assert that the quantitative
method is primarily employed to address questions regarding connections between key
variables with the aim of clarifying, prediction, and overseeing phenomena. This approach is

at times referred to as the conventional, experimental, or positivist approach.
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Survey research is primarily employed to generate statistical data in the shape of quantitative
and numerical interpretations concerning various aspects of the study's population. This
typically involves asking individuals questions and collecting their responses, which are then
analysed and examined. This data is generally gathered from a portion of the population,
referred to as the study's sample (Fowler, 2002). In our current study, online surveys were
employed which consist of close-ended and open-ended questions that are targeting separately

two groups, teachers and students.

3.5 Qualitative Methods

A qualitative methodology can be described as "the collection, analysis, and interpretation of
comprehensive narrative and visual (i.e., non-numerical) data to gain insights into a particular
phenomenon of interest" (Gay et al., 2009, p.7). According to Leedy and Ormrod (2005), a
qualitative methodology is commonly used to “answer questions about the complex nature of
phenomena, often with the purpose of describing and understanding the phenomena from the
participants’ point of view. The qualitative approach is also referred to as the interpretive,

constructive, or anti positivist approach” (p.94).

As addressed by Corbin and Strauss (2008), this qualitative research is significant because it
enables researchers to access the inner experiences of the participants, examine how different
forms are shaped or interpreted within a cultural context, and describe and explore variables
rather than testing them. Qualitative research is continually evolving and dynamic, providing

opportunities for in-depth data discovery.

According to Creswell (2017) the data collection phase in research is divided into four main
methods: observations, interviews, and audio-visual materials. Furthermore, from these four
methods, semi-structured interviews and open-ended questions were used to conduct this
research. These two methods were used to gain more in-depth data to help in interpreting the

participants' answers and views from the teachers’ and students’ perspectives.
The open-ended questions were embedded in the students’ and teachers’ questionnaires

allowing them to add more details to the surveys. The participants were provided with a box to

show interest in participating in an online semi-structured interview along with the medium
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they prefer to be contacted by. The researcher explained before starting the interview that the
whole interview will be recorded for the purpose of the study, and should the participants wish
to withdraw from it, they can reach out to the researcher and it will be omitted immediately.
The semi-structured interviews were designed by the researcher to help in answering the
research questions. A small number of participants from teachers and students showed interest
in attending formal semi-structured interviews (n=6). This resulted in four interviews with

students and two interviews with teachers.

3.6 Participants of the study

The total number of participants in this study is 56 persons. All of the students are from Saudi
Arabia while the majority of the teachers are from Saudi Arabia with only two non-Saudi
teachers. The subjects are divided into two groups: teachers (n=19) and students (n=37). The
total number of males in this research is 19 while there are 37 females who participated from
the teachers’ and the students’ groups (which is the majority of the study sample). All of them
are either studying or working in a Saudi University and they are considered to be speakers of
English with various levels of proficiency. All of the participants speak Arabic as their mother

tongue language except for two teachers who reported that English is their first language.

3.6.1 Teachers

As stated earlier, the total number of teachers that participated in the questionnaire to
investigate their perception and practices towards using social media in pedagogy is 19. They
are all working in Saudi at the time of the research. There are 10 males and 9 females which

makes them almost equally divided (see Figure 3-1 below).

Female

(=]

Figure 3-1: Teachers’ genders
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With regard to the age groups, there are four age groups within the teachers’ group, and they
are as follows: (1) 25-34 (2) 35-44 (3) 45-54 (4) 55 years old and above. The highest number
of subjects in the teachers’ group is 14 and their age group is 35-44. There are 3 teachers in the
age group 25-34. There is one teacher who is in the age group of 45-54 and one teacher who is

in the age group 55 and above (see table 3-1 below).

Field Choice Count
25-34 3
35-44 14
45-54 1

55 and above 1
Total 19

Table 3-1: Teachers’ age groups

The teachers’ qualifications varied in this research as there are teachers who hold a PhD,
master’s and bachelor’s degrees. There are 8 teachers with a PhD qualification. Also, there are
8 master’s degree teachers and finally, there are 3 bachelor degree teachers (see figure 3-2

below).

Teachers' Qualifications

3

Bachelor

Figure 3-2: Teachers’ qualifications

Teachers who participated in the research are from different universities in Saudi Arabia. The
majority of the subjects are from Imam Mohammed Ibn Saud University (6 teachers). There
are 3 teachers from King Faisal University, 2 teachers from Qasim University, 1 teacher from
King Saud University, 1 teacher from King Faisal Air Force Academy, 1 teacher from Najran
University, 1 teacher from Northern Border University and the rest of the four teachers chose

not to mention where they work at (see table 3-2 below).
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Teachers University

Number of Teachers

Qassim University 2

King Saud University 1

King Faisal University 3

Imam Mohammed Ibn Saud Islamic University 6
King Faisal Air Force Academy 1
Najran University 1

Northern Boarder University 1

Not Mentioned 4

Table 3-2: Teachers’ universities

The chart below shows the teachers' first language with a majority of Arabic speakers 17 and

two teachers reported English Language as their first language (See figure 3-3 below).

18—

14—

12—

1 1

Count

Figure 3-3: Teachers’ first language

B Arabic
B English
M Others: ...

The teachers’ nationalities are dominated by Saudi teachers with 17 subjects, one Sudanese

and one participant did not report their nationality. (See figure 3-4 below)
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17

Saudi () Other...

Figure 3-4: Teachers’ nationality

Teachers’ years of experience differs in this research as illustrated below in Table 3-3.
Therefore, the years of experiences are divided into four groups to simplify it. And they are:
(1) 1-9 four teachers, (2) 10-19 years eight teachers, 20 years or above three teachers and 4
teachers did not share their answers. This makes the majority years of experiences for the
teachers between 10-19 years with 8 teachers. And the lowest number of teachers are 20 years

of experience and above with 3 teachers.

Teachers Years of Experience Number of Teachers
1-9 years 4
10-19 years 8
20 years or above 3
not mention 4

Table 3-3: Teachers’ years of experience

3.6.2 Students

The students in the research at hand are one of two targeted groups to investigate the perception
of pedagogical potential of social media in pedagogy. The total number of students who
became involved in the study by filling the online questionnaires is 37 students. All the students

in the research are studying their bachelor degree in Saudi Arabia in various Humanities
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disciplines. The most dominant gender is female with 27 students, the number of male students

is 9 and 1 student preferred not to mention their gender (see figure 3-5 below).

37 Responses

27
20
10 2
. !
o =
Male Female | prefer not to say

Figure 3-5: Students’ genders

The majority of the students are in the age group of 21-25 years old across all genders with
59.5%. Among males the majority are in the age group 21-25 years old with 55.6%. While with
females, the highest age group is 21-25 years old with 59.3%. The other age groups for males
are equally divided with 22.2% for both age groups 18-20 years old and 26 years old and above.
For females, the lowest age group is 26 years old and above with 18.5% and the age group 18-
20 years old has 22.2%. In the I prefer not to say category, there is one participant, and they
are in the age group of 21-25 years old. (see table 3-4 below)

Age Total Male Female I prefer not to say
18 - 20 years old 21.6% 22.2% 22.2% 0.0%
21— 25 years old 59.5% 55.6% 59.3% 100.0%
26 years old and above | 18.9% 22.2% 18.5% 0.0%

Table 3-4: Students’ age group and gender

The students’ academic year of study varied among participants. The highest number of the
students are in their first year: 14 students, 8 second year students, 6 third year students, 8

fourth year students and 5 students reported that they have already graduated (see figure 3-6

below).
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37 Responses
Graduate @ 4thyear @ 3rdyear @ 2ndyear @ 1styear

Graduate [5]

1st year [14]
4th year [8]

2nd year [4] 3rd year [6]

Figure 3-6: Students’ Academic Year of Study
The student proficiency level in English language in the study is divided into four levels:
beginner, intermediate, upper intermediate and advanced. The highest group of students (16)
indicated that their English proficiency level is intermediate. The second highest group is the

upper intermediate with 10 students followed by the beginner level (7) and the advanced
students (4) (see figure 3-7 below).

18-
16—
14—

124

| I I

Beginner (Jsais Intermediate (fouwsis Upper intermediate Advanced (}
&A./_,.a Jugia)

M Count

Figure 3-7: Students’ English Proficiency level

The students’ age groups are divided into three age groups: 18-20 years old, 21-25 years old
and 26 and above. Most of the students’ group are in the age group 21-25 years of age with 22
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out of the 37 students. Moreover, eight students are between 18-20 years of age and seven

students are in the 26 and above years of age group (see table 3-4 below).

Field Choice Count

18- 20 8
21-25 22
26 and above 7

Table 3-4: Students’ Age Groups.

All students are studying at King Faisal University, Al-Ahsa, Saudi Arabia except one student

who did not state to what university they belong to.

Years of Learning English Students
Never 21.6%
1-3 years 40.5%
4-6 years 10.8%
7 years and above 27%

Table 3-5: Students’ Years of Learning English

The students in the study were asked about the number of years they spent learning English
language. The highest number is 40.5% for those who spent 1-3 years learning English. The
lowest number is 10.8% for those who spent 4-6 years learning English. There is 27% reported
that they spent 7 years or above learning English and 21.6% of the students have never learnt

English. (see table 3-5 above)

3.7 Procedures

Approval had to be obtained prior to conducting the research from the Research Ethics
Committee in the University of Limerick. After making a few amendments, the permission for

the study was granted from the committee with the reference number (ref: 2021-06-06-AHSS).
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In June 2022, data collection started by publishing the students’ questionnaire among King

Faisal University in Saudi Arabia and it concluded in October with the last teacher interview.

Before the data collection phase, and after the ethical approval was gained from the research
committee, a number of Saudi universities were contacted by the researcher online in order to
have their permission to collect the required data at their institution. Communication was
challenging as it was mostly by emails. Even though some universities provided specific emails
for research approval at their colleges, sometimes contact was lost due to the long-complicated
process or sometimes the researcher did not receive a response at all. King Faisal University
has an easy service on their website for research approvals which illustrates what kind of
documents are required for any studies that are aimed to be conducted in the university.
Furthermore, it was compulsory by the university to indicate what kind of data is going to be
collected and who are the targeted groups for the research. After submitting the research request
for data collection, King Faisal University requested that all the documents must be translated
into Arabic language before moving on. The documents of the study (questionnaires and semi-
structured interviews) were translated into Arabic and three members of the academic
community reviewed the questionnaires separately in order to avoid any misunderstanding or
weak translations and the researcher amended or modified any agreed issues from the
reviewers. After doing so, the formal permission was granted in a relatively short period of

time.

King Faisal University provides a service to assist researchers in sharing their instruments to
students through their university emails. The research ethics committee in King Faisal
University has a business WhatsApp number to enhance communication with researchers. This
service has specific working hours from 9am to 2pm during weekdays. The service made
communication between the researcher and the university smoother and easier. Details about
the targeted sample for the study were shared with the research committee such as the students’

major and the department of the teachers (English Language).

The questionnaires were shared among the students through their university emails. As
responses were gathered, the researcher kept record of the ones who showed interest to
participate in an interview through their favoured approach which they mentioned in the
questionnaire. Among the 53 students who filled the study survey, 5 students shared their

preferred contact details, for instance, email and WhatsApp number. Then, they were
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approached by the researcher to provide the date and the time suitable for them to have the
semi-structured interview. It was illustrated to them that the interview was going to be online,
and it would be voice-recorded using Microsoft Teams. None of the questions were shared with
any of the students. However, they were aware that the study is related to social media and
pedagogy. From the 5 students who showed interest in the semi-structured interview, only four

of them showed up to the agreed time and one did not respond.

The teachers’ responses were too low as only 3 teachers filled the survey and none of them
showed interest in the semi-structured interview. The researcher had to rely on his network of
Saudi English language teachers. The researcher has a bachelor degree in English language
from King Faisal University and has a good relationship with his professors there. Therefore,
he started contacting them and kindly asking them to share it with their colleagues in the
English department. The total response from the teachers is 19 from different Saudi
Universities and only two of them agreed to take part in the online semi-structured interview

which was recorded using Microsoft Teams.

3.8 Instruments

For the purpose of this study, four tools were designed based on the research questions. Two
questionnaires were created using Qualtrics software. One questionnaire for the English
department faculty members and the other questionnaire for the English major students. The
students’ questionnaire contains overall of 24 questions. 21 multiple choice questions and three
open-ended questions. On the other hand, the faculty members’ questionnaire includes an
overall of 25 questions. 22 multiple choice questions and three open-ended questions.
Furthermore, in both questionnaires, the participants are not asked to fill any personal

information that reveals their identity such as their names.

3.8.1 Questionnaire

The questionnaire tool has gained popularity among researchers due to its simplicity in
gathering data. Moreover, it is particularly valuable when a study intends to survey a large
audience. A questionnaire is described as a series of questions crafted by the researcher to steer
the process of data collection (Creswell, 2017). Nonetheless, Denzin and Lincoln (2011) have

categorized questionnaire instruments into three types for data collection: structured, semi-
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structured, and unstructured questionnaires. The semi-structured questionnaire consists of

close-ended and open-ended questions which is the type of questionnaire used in this study.

Many researchers have chosen to utilize questionnaires due to their benefits in simplifying data
collection. Fowler (2013) specifically highlights that questionnaires are valuable for gathering
statistics, which form the basis for theoretical and hypothetical testing. They are also favoured
for studies with tight timelines since they enable data collection and demand less time for
analysis. Nevertheless, questionnaires may not be suitable for certain research inquiries.
Creswell (2017) asserted that, given their statistical nature, questionnaires are inadequate for
comprehending certain types of information within a study, such as individual emotions and

feelings of the participants of the study, for example.

While designing the questionnaires to investigate the perception of teachers and students
towards using social media in the curricula, three main ideas were considered for the
investigation along the demographic information: (1) The participants’ usage of social media.
(2) The students /teachers’ view on their teachers /students’ ability to use social media. (3)

The participants’ beliefs concerning social media usage.

This research created two questionnaires to investigate the perceptions of students and teachers
of English towards using social media in the curricula, one is designed for the students and the
other one for the teachers. The students’ questionnaire consisted of 24 questions. There are 21
multiple-choice questions with the majority of the questions that have Likert Scale answers
and others with yes and no answers and three open-ended questions. The students demographic
information questions are as follows:

- What is your gender?

- What is your academic year of study?

- What is your level of proficiency in English?

- What is your age group?

- What university are you studying in?

- What is your major?

- Do you have a smartphone device?

- Do you use internet?

- How long have you been learning English language?

- How long have you been using internet?
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While the following are the questions that investigate the students’ use of social media:
- For how long have you been using social media?

- What social media platform do you use the most?

- How many social media platforms do you use?

- How much time of your day do you spend on social media?

- What language do you use in your smartphone?

- Do you use social media to improve your English language?

The following questions are concerned with the students’ perceptions concerning social media

usage:

- Social media has the potential to be used in EFL to improve my English language skills.

- Iwould feel comfortable using social media if it is to be used in the classroom.

- I believe that social media would have a negative effect on my study.

- Social media would create an attractive studying environment.

- Are you with or against using social media in the classroom as a tool to support the
curriculum? And why?

- What kind of social media that you think would be helpful to you if it was used in the

classroom? And why?

While The students’ views on their teachers ability to use social media in the classroom,
includes the following questions:

- I believe my teachers have the ability to use social media sufficiently in the classroom.

- From you own point of view, what do EFL Teachers need to do to use social media

platforms successfully in the classroom?

On the other hand, the teachers’ questionnaire has 25 questions. It contained 22 multiple-
choice questions and three open-ended questions. The demographic information questions in
the teachers’ questionnaires are as follows:

- What is your gender?

- What is your age group?

- What is your qualification?
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What university do you work for?

What is your mother tongue?

What is your nationality?

How many years have you been teaching EFL?
How long have you been using the internet?

How long have you been using social media?

While the questions that explore the use of social media by teachers are as follows:

What social media sites do you use?

How many social media platforms are you active on?

How much time of your day do you think you spend on social media?

I use social media to communicate with my students out of the classroom when needed.

I use social media to stay updated on new studies in my professional area.

I use social media with my students in the classroom.

How often do you share/recommend content from social media to your students in the

classroom?

And the teachers’ questions that investigate their perceptions concerning social media in

pedagogy are as follows:

I believe that using social media in the curriculum would help me in delivering parts, if not
all, of the curriculum to my students.

I believe that I am comfortable enough using social media should I ever have to use it with
my students.

Social media can impact negatively on EFL students’ performance.

EFL teachers should use social media more in the classroom.

Social media sites can be beneficial in EFL classrooms when used under the supervision of
EFL teachers.

What are your thoughts on using social media sites in EFL environment? are you with or
against it?

If you were to use social media sites with your students, how would you use it?

How do you see the future of using social media in EFL environment?

And the following question explores the teachers’ views of their students ability to use social

media;
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- EFL students are capable of using social media sufficiently to enhance their performance

in the classroom

The questionnaires were designed online using Qualtrics which is a survey software that helps
to create, distribute, and analyse surveys. The online questionnaire was published in June 2022
in King Faisal University, Saudi Arabia. It was almost the exams weeks of the final year, yet
53 students participated in the study. There were only three responses from the teachers’ side
which is understandable considering their busy schedule with the final year exams. Therefore,
the researcher had to try again after the summer holiday of 2022. Because there were few
responses from the teachers in King Faisal University, the researcher had to contact several
staff members from King Faisal University and ask them to share the link of the survey among
their colleagues. After that, there were 16 responses from teachers of English from different
Saudi universities. To sum up, the numbers of the questionnaires in this research from both
groups are 53 students and 19 teachers. The questionnaires’ questions helped in producing
some of the interview’s questions such as the following question from the questionnaire “/ use
social media to communicate with my students out of the classroom when needed.” Which
raised Q7 in the teacher’s interview “Do you use social media to communicate with your

students? If so, In what way?”.

Following the protocols of King Faisal university, and in order for the two questionnaires to be
shared among the teachers and the students, a translation in Arabic of the questions and answers
of both surveys had to be included along with details such as the research title, the researcher

and the study goal that must be at the start of the surveys.

3.8.2 Interviews

With regard to interviewing Byrne (2004) states that there are factors that cannot be achieved
through formal questionnaires when designing a research method such as the attitudes and
values of individuals and that interviewing is considered to be a more useful tool for that
purpose. Moreover, the use of the interview method is widespread in numerous research
studies. Fowler (2013) asserts that interviews enable direct interactions between the researcher
and the respondent concerning a specific issue. These interactions are organized around
pertinent questions designed to elicit valuable research related information from the
respondent. Researchers typically have three primary types of interviews to select from:

structured, semi-structured, and unstructured (Alasuutari et al., 2008). However, in this
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particular study, the semi-structured interview approach was employed, allowing for

discussions, clarifications, and the exploration of any points of interest that may arise.

The primary benefit of employing interviews for data collection lies In their ability to ensure
in-depth exploration of the research issue with a small group of individuals. Groves et al. (2011)
assert that interviews prove valuable when gathering data on intricate phenomena related to
human behaviour. This is because, during interviews, researchers can gather not only the
intended data but also additional information like body language and elicited information.
However, interviews come with an inherent drawback, which is the extensive volume of
content they generate in a study, much of which may not directly contribute to the final analysis
of the identified phenomenon. Consequently, researchers might spend a considerable amount
of time analysing interview data that ultimately has little or no relevance to the study.
Furthermore, certain drawbacks were observed during individual interviews, including

background noise, interruptions, and the use of informal language.

Thus, in order to gain richer data and to validate the quantitative data, two sets of questions
were prepared for semi-structured interviews to investigate the perceptions of students and
teachers of English. The first set of interview questions was designed for the teachers which
contained 11 questions on the use of social media. And the other interview set was prepared
for the students which consisted of 11 questions too. The students’ interview questions are as
follows:
1- What are your thoughts on learning English in your university?
2- Are you satisfied with the curricula in your study?
3- Do you use Social media platforms to improve your English? (...) If yes, in what way?
4- How do you feel about using social media platforms in the curricula?
5- What kind of social media platforms can best be useful in the classroom? And why?
6- Do you think implementing social media into curricula can improve teaching EFL? If
yes, how? If not, why?
7- Do you think your teachers have a background on technology and social media usage?
Why so?
8- Do you think your teachers are capable of using social media in the classroom? And
why?
9- Do your teachers use internet or social media in their teaching?

10- What are the advantages and disadvantages of using SM in teaching English?
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11- What English language skills that can be improved by SM?
While the teachers’ interviews questions are as follows:

1- What is your opinion on teaching EFL in Saudi Universities?

2- Do you use what you consider as an innovative methods in your teaching?

3- What are your thoughts on using social media in teaching EFL students?

4- In your opinion, would teachers of EFL in Saudi Arabia be comfortable with using SM
as a tool to support the curriculum? Why?

5- What are the advantages and disadvantages of using SM in teaching EFL students?

6- Would you consider using SM or other tools in an attempt to enhance the students’
learning experience? (...) why?

7- Do you use SM to communicate with your students? If so, In what way?

8- Do you think EFL students have the necessary skills to use SM to improve their English
language?

9- Can SM improve students’ skills in English language acquisition?

10- If you were to use SM with your students, how would you use it?

11- What English language skills that can be improved by SM?

The questionnaires of both teachers and students have two sections for those who are willing
to participate in an interview. One section at the start of the questionnaire and the other one at
the end of it. The participants were asked in these sections in the survey to express how and
when they would like to be contacted to organise an online interview through Microsoft Teams
software. The participants were aware that they have the right to withdraw at any time and that
the interview will be recorded for the purpose of this research. Also, they were explained that

their identity will be protected and will not be revealed in the study.

Students Interviews

Students Reference Gender Interview Duration
Student A Female 12 min
Student B Female 18 min
Student C Female 14 min
Student D Female 12 min

Teachers Interviews

Teachers Reference Gender Interview Duration

Teacher A Male 20 min
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Teacher B Male 15 min

Table 3-6: Participants’ interviews details

There were 5 students who expressed their interest in the questionnaires to contribute to a
recorded online interview. Four of them interacted actively when communicated and the
interviews were recorded as agreed on a time that they chose. Furthermore, the teachers’
questionnaires had two responses who expressed their willingness to take part in the recorded

online interviews and each participant arrived at the agreed time that suited each one of them.

The time of the interviews varied among the students. The shortest one is 12 minutes with
Student A and the longest is 18 minutes with Student B. However, the interviews with the two

teachers are 20 minutes with Teacher A and 15 minutes with Teacher B (see table 3-6 above).

3.9 Data Analysis

The quantitative data in this research were analysed using Qualtrics. It is a software that allows
designing surveys and data analysis. The site provides services such as different diagrams and
tables for all the questions in the surveys with options to filter data based on gender or age
groups which helps in interpreting the data. It was used to identify the overall frequencies for

the teachers’ and students’ answers to the questionnaires.

The qualitative data were analysed separately represented by open-ended questions and semi-
structured interviews. These two tools were used to validate the quantitative data and gain

richer data from the subjects in the study.

The answers to the open-ended questions by teachers and students were extracted from
Qualtrics to Excel software. Each group answers were analysed using thematic analysis.
Thematic analysis is defined by Braun and Clarke (2006) as “a method for identifying,
analysing, and reporting patterns (themes) within data. It mainly organises and describes your
data set in (rich) detail.”. Braun and Clarke (2006) introduce six phases for using thematic
analysis:

1. Familiarising yourself with your data: this includes the transcription of the collected data,

reading the data multiple times and writing down initial thoughts.
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2. Generating initial codes: in this phase, researchers should write down what stands out of
the data in a systematic approach.

3. Searching for themes: combining codes with initial themes along with their relevant data.

4. Reviewing themes: revising the themes to the extracted codes and the collected data to
generate a thematic map of the analysed data.

5. Defining and naming themes: continuous process of the analysis to refine the themes in
detail; identifying definitions and naming all the themes.

6. Producing the report: the final analysis of the research data that contains clear examples

that are related to the research questions and the literature.

Therefore, thematic analysis is adopted in this research due to multiple advantages stated by
Braun and Clarke (2006) such as flexibility. It means that the qualitative data gathered in a
study has many options of analysis and the potential it provides for the interpretations of the
data. Another advantage is that this method is to an extent easy to learn and execute. It is an

accessible method to researchers with limited experience to no experience at all.

The answers were then coded and categorised on an Excel sheet based on how the feedback
was. For example, for some questions such as question No. 23 in the survey What are your
thoughts on using social media sites in EFL environment? Are you with or against it? And
why? The participants’ answers were divided into four categories: (1) Strongly Positive (in
favour of). (2) Positive (in favour of using social media but with concerns). (3) Negative

(against). (4) Neutral (not in favour nor against). (see table 3-7 below)

Code Example

Strongly Positive “With because social media is now the new medium of
communication, getting information especially since students

spend most of their time on them.” (T14)

Positive “Strongly agree to keep up with the social trends. However, one
must take into consideration that certain communities cannot

afford online education.” (T11)

Negative “I would not recommend using social media in classrooms since
most of the social media are not designed for educational

purposes.” (T6)

Neutral “Natural. Because it needs to be limited in our life.” (T4)

Table 3-7: Examples of coding teachers’ answers
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Other questions in the survey themes and ideas were extracted and coded in a similar method

to the above table.

The interviews of the participants in this research were voice-recorded using Microsoft Teams.
And for privacy and ethical reasons, the identity of the subjects was hidden, and they are
referred to in the study as numbers based on their responses. For example, the first student to
fill the survey is Studentl (S1) while the first teacher to participate in the questionnaire is

Teacherl (T1).

The teachers’ interviews were in English and after recording them, the researcher chose to
transcribe the interviews on Microsoft Word in order to analyse the data in detail. This is to
help the researcher to find any support or contradictions between the findings of the
questionnaires and the interviews. On the other hand, the students interviews were mostly in
Arabic as the goal of the interview is to look for themes to dig deep in the students’ minds and
to ease their burden, if any, they have when speaking in English. Afterwards, the students’

answers were written down thematically and then translated to English language.

After transcribing the interviews from the students and the teachers, another document was
created to summarize all the interviewees answers by coding them thematically. All ideas were
gathered in order to elicit deep data from the participants' answers about SM usage in pedagogy.
The subjects in the interviews are referred to by letters for example the first student interviewed
in the research is named Student A (SA) while the first teacher interviewed in the study is

Teacher A (TA).

3.10 Pilot Study

After creating the students’ questionnaire to investigate the perception of English language
students towards using social media in the classroom, a pilot study was undertaken to test the
instrument before the data collection phase. With the help of the researcher’s supervisors, the
researcher attended one of the lectures of the module Language and Technology at the
University of Limerick. For a few minutes at the start of the lecture, the goal of the pilot study
was explained to the students in order to test the clarity of the questionnaire and answer any

issues or ambiguities that may arise.
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It was explained clearly to the students that their participation is voluntary, and they can
withdraw from the pilot study or choose not to participate should they wish to do so. It was
illustrated clearly to them that this will not affect their grades in the module in any way. Also,
the researcher made it clear that this survey is designed to be directed to the Saudi students

whose first language is Arabic, therefore they are not the target sample for the study.

The link to the questionnaire was shared with the students through Sulis, which is the VLE

where the resources of the module can be found. 27 students participated in the study.

20 19
18
16
14
12

10

4

4 3
2 1 | 1
o -
2nd year 3rd year 4th year Graduate

Figure 3-8: students’ academic year of study from the pilot-study

Figure 3-8 above shows that the majority of the participants are 2« year undergraduate students
with visiting Erasmus students from 3rd and 4th years of study in their home universities. To
ensure that there are no issues in the questionnaire, the students were given a feedback box to

express any difficulty or confusion in the instrument.

The time consumed by the participants to finish the survey varied between 2:19 minutes being
the shortest time and 7:48 minutes being the highest. As mentioned earlier the researcher used
Qualltrics to create the survey and he enabled the option of allowing the participants to leave
the page of the questionnaire and return to it. Considering that, the researcher was happy with

the duration of the surveys.

92



Based on the results of the pilot study, and considering the students positive feedback regards
the estimated time to finish the questionnaire, three questions were included to the survey.
Three questions were included: two demographic questions and one open-ended question. The
two demographic questions are what university are you in? and what is your major? These

questions were added to help the researcher with the demographic information of the students.

The open-ended questions are: ‘From you own point of view, what do EFL Teachers need to
use social media platforms successfully in the classroom?’ This question was embedded to

gain richer data from the students.

3.11 Ethics

Before collecting the data for this study, the researcher had to gain permission to start his
research from the University of Limerick’s Ethics Committee. The permission was granted
after filling an application that includes the research details such as the title of the thesis, the
methodology and the targeted population (See figure 3-9 below). After the review of the
committee, few amendments were required before receiving the final ethical approval. One of
the amendments needed is the removal of the participant names in the section in the teachers’
and students’ questionnaires. The participants were given the option to include their names in
the questionnaires should they wish to do so. However, to ensure the anonymity and the
protection of the participants identity, this section was removed as it was not an essential

information in the current study.
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O— SO ©
To: YousefAlhassan Mon 28/06/2021 09:00
Cc: FAHSSEthics; Liam.Murray; Marta.Giralt

Dear Yousef,

Thank you for submitting the amended documents. Your REC application (ref: 2021-06-06-
AHSS) is approved.

In the information/university letter, you should use the FAHSSEthics@ul.ie email address rather
than including my UL email address.

Best Wishes,

Dr John Lombard

Figure 3-9: Research ethical approval

Since the questionnaires are online based, it was stated at the beginning of the surveys that the
targeted audience are 18 years old and above. Moreover, it was indicated to the participants
that by completing the online questionnaires they are giving consent for their responses to be
used for the purpose of this research. Also, the aims of the study were illustrated and at the end

the contact details for the researcher were provided (email and WhatsApp number).

All the data gathered from this study will be stored in the researcher’s private laptop secured
in a file with a password to ensure the protection and security of the data. It will be stored and

saved in line with the University of Limerick Ethics Committee regulations.

3.12 Summary

This chapter explained the approach that was undertaken to gather the data for this research
along with the reasons for choosing it. It illustrated details of what instruments (multiple-choice
questions, open ended questions, semi-structured interviews) were used to collect the data and
the researcher’s rationale behind using them. Additionally, the profile of the participants was
presented with demographic information such as the subjects’ age group, gender, academic

year for the students, the teachers’ qualifications and nationality.
The following chapter is the data analysis chapter. It presents all the data gathered for the study

at hand regarding the students’ and teachers’ perceptions and practices towards using social

media in EFL.
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CHAPTER 4: DATA ANALYSIS

4.1 Introduction

This chapter presents as objectively as possible the major findings of the study which targets
the perceptions and practices of students and teachers of EFL towards using social media in
pedagogy. The focus of this chapter is on the analysis of the collected data using the research
instruments in order to answer the research questions. The research instruments that were used

to collect the data are surveys, open-ended questions and semi-structured interviews.

The chapter will attempt to provide details on how our respondents, teachers and students of
the English language use social media in their life by looking at how much time they think they
spend on social media, how many accounts they have and what type of social media platforms
they use. Additionally, the chapter will look into the teachers’ views of their students’ ability
to use social media in the classroom. On the other hand, the students’ answers on how they
think of their teachers’ ability to utilise social media in the classroom will be discussed. Also,
the students' and teachers’ beliefs concerning using social media will be analysed in the chapter
by exploring closely their answers on social media educational attractiveness in the classroom,

impact on study, accessibility and potential to support English learning.

It is important to state that the data collected in the questionnaires in this research are self-
reported answers. Therefore, inaccuracy in answers might occur in this type of data collection.
However, to minimize inaccuracies in self-reported data, a multi-faceted approach was
adopted, incorporating a pilot study, surveys, and semi-structured interviews. Initially, a pilot
study was conducted to test the survey instruments and interview questions, allowing the
researcher to identify and rectify any ambiguities or misunderstandings in the tools’ wording.
This process ensured that the final instruments were clear and relevant as much as possible to
the research objectives. Semi-structured interviews complemented the surveys by providing
deeper exploration of participants' thoughts and experiences. This method provided an
opportunity to clarify any unclear responses in the questionnaires, explore the participants’

areas of interest and reduce the likelihood of misinterpretation.
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The sections in this chapter are as follows: Overall Quantitative Results, Students’

Questionnaire, Teachers’ Questionnaire, Open-Ended Questions, Interviews, summary.

4.2 Students’ Questionnaire

This study investigates the perception of students and teachers towards using social media as a
tool to be implemented in the EFL curricula. This research targets Saudi students at third level
education with an instrument that contains 24 questions. The questions varied between yes and
no type of questions and multiple-choice questions. Also, there is a question about what kind
of social media platform is used by the participants and the option of multiple answers is
allowed only for this question. These questions are used to collect demographic information,
social media usage, students’ view of their teachers’ ability to use social media and the
students’ beliefs around social media as a support tool in the EFL classroom. The following
sections discuss the students’ usage of social media, the students’ view of their teachers’ ability

to use social media and the students’ beliefs around social media in pedagogy.

4.2.1 Students’ Usage of Social Media

The students are asked in the online questionnaire about their access to the internet and whether
they have smartphones or not. All of the students participating in the group answered with a
yes to having smartphones and yes to usage of and access to the internet. (see table 4-1 and

table 4-2 below)

Do you have a smartphone?
Answers Students
Yes 100%
No 0%

Table 4-1: Students’ answers to owning a smartphone

Do you use internet?

Answers Students
Yes 100%
No 0%

Table 4-2: Student usage of internet

In the online questionnaire, the students are asked about the length of years since they started

using the internet. Most of the pupils indicated that they have been using the internet for 7 years
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and above with 91.9%. There is 5.4% of them reported that they have using the internet for 4-

6 years and the lowest is 2.7% students use internet for 1-3 years old. (see figure 4-1 below)

100.0%
90.0% -
80.0% -
70.0% -
60.0% -

50.0% - m Q10: How long have you been
40.0% - using internet?

30.0% -
20.0% -
10.0% -
0.0% - . || : ——

7 years and above 4-6 years 1-3 years

Figure 4-1: Students’ use of internet

The collected data from the students’ online questionnaire shows a big difference between the
periods of which students have been using social media. The highest is 64.9% of the students
stated that they have been using social media for more than 7 years. While 24.3% indicated
social media usage for 4-6 years and only 10.8% mentioned using social media for 1-3 years.

(see figure 4-2 below)

H Q11: For how long have you been using social media?

64.9%

24.3%

10.8%

1-3 years 4-6 years More than 7 years
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Figure 4-2: Students’ length of using social media

Again, it should be noted that due to the fact that the vast majority of respondents were female,
this researcher can only make claims surrounding gender differences and their potential
importance in the study based on the respondents’ answers provided to specific questions.. Part
of the social media investigation in this study is finding out what kind of social media apps the
students are actually using. Figure 4-3 below reveals what social media platforms are used and
how many of the participants use the same social network. The highest used social networking
app is WhatsApp with 97.3%:; only one of the subjects does not use the app. The second highest
used platform among the students is Instagram with 89.2% reported using the app. Followed
by Snapchat and YouTube with similar percentages of 81.1% of students using these apps.

Twitter is the fifth highest used social media platform with 78.4% students in this study using
it. Surprisingly for some, TikTok is the sixth highest used platform among the students in this
research with 62.2% users. After that, the number drops almost to half with Facebook having
only 35.1% users in the study’s sample. Similarly, Pinterest has 32.4% students using it.
Another platform is LinkedIn with 24.3% of students using the app. Discord comes next with
16.2% of the students using it. Reddit has only 10.8% users and Tumblr has only 8.1% of
students using it. The two lowest social media apps are Clubhouse and only one participant

reported using Telegram.

B Q12: What social media platforms you have an account in?
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Figure 4-3: Social media apps used by students

Question 13 in the students’ online questionnaire aims at finding out the number of social media
accounts the students are active in. The results show that the majority of the subjects in the
study use one or two accounts on social media with 43% out of the 37 students. Relatively
close, 32.4% of the students indicated that they use three or four of their accounts on social
media. Furthermore, almost a quarter of the students’ total number stated that they use more

than 4 social media platforms. (see figure 4-4 below)

50.0%
45.0% 43.2%

40.0%
35.0%
30.0%
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20.0%
15.0%
10.0%

5.0%

0.0%

32.4%

24.3%

1-2 3-4 More than 4

M Q13: How many social media platforms do you use?

Figure 4-4: Students’ active number of accounts on social media

The time spent daily on social media can vary from a person to another. Therefore question 14
in the students’ online questionnaire investigates how much time of the students’ day is spent
on social media accounts. The stats show that only 13.5% of the students spend more than a
third of their day on social media, that is more than 6 hours. Less than that, 43.2% of the
students in this research spend 4-6 hours on social media, which is almost third of their 24
hours within one day. In addition, the same number of students reported that they use social
media daily for 1-3 hours (See figure 4-5 below). These numbers are based on what the students
think of the time they spend on social media apps. However, it should be noted here that these
replies rely on the student respondents being self-aware of the extent of their actual true usage

per day.
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Figure 4-5: Time spent on social media by students

When looking at time spent on social media based on the students’ gender, most females 48.1%
spend 4-6 hours a day on social media platforms, 33.3% of them spend 1-3 hours daily on
social media and only 18.5% use social media for more than 6 hours. Generally, male students
in this research seem to use social media less than females with 66.7% of them use social media
for 1-3 hours a day and the other 33.3% use it for 4-6 hours. The one participant who chose not

to mention their gender used social media for 1-3 hours a day. (See figure 4-6 below)
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Figure 4-6: Students’ time spent on social media based on gender

In question No. 15 in the online questionnaire, the students report their choice on the language

they use as the main language of their phones. The collected data in this study indicate that
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despite the fact that all the students are in a Saudi University with the majority of them expected
to be Saudi Arabian students where the main language is Arabic, 45.9% use English as their
main language in their phones. Also, the other 54.1% use Arabic as their main language on

their phones. (See table 4-3 below)

Q15: What language do you use in your smartphone?
Language Students’ Percent
Arabic 54.1%
English 45.9%

Table 4-3: Language used in the students’ phone

Another area looked into in this study is whether students in this research use social media
platforms to improve their proficiency level in English language or not. The data states that
with little difference, the majority 54.1% of the study sample use social media to improve
their English language. While the other 45.9% indicated that they do not use social media to
improve their English language. (see table 4-4 below)

Q16: Do you use social media to improve your English language?

Answer Percent
Yes 54.1%
No 45.9%

Table 4-4: Students’ answers to using social media to improve their English

4.2.2 Students’ View of Teacher’s Ability to Use Social Media in the
Classroom

One of the elements that the study questionnaire was built on is the students’ and teachers’
view of each other when using social media. As an attempt to find out whether one group has
less or zero faith in the other group's ability to use social media or not, or if the generational
gap between the two groups can affect their usage or views of social media. This may shed
light on the students' lack of confidence in their teachers’ ability in using social media in the
classroom. Question No.18 in the students’ questionnaire emphasises whether students in the
current study have faith in their teachers’ ability to use social media sufficiently in the
classroom or not. In table 4-5 below, the results show that the majority of the subjects 67.5%

strongly agree or agree with believing that their teachers have the ability to use social media
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sufficiently in the classroom. Where 21.6% of them remain neutral and 10.8% believe that their

teachers do not have the ability to use social media sufficiently in the classroom.

Students’ Answers Percent
Strongly Agree 29.7%
Agree 37.8%
Neutral 21.6%
Disagree 8.1%
Strongly Disagree 2.7%

Table 4-5: Students’ belief of their teachers’ ability to use social media sufficiently in the classroom

Due to the fact that the population of the study varies in terms of the academic year of the
study, figure 4-7 below explores whether students in their different academic year of study
have different views of their teachers or not. This is due to the fact that students in the 4%
academic year have spent more time with their teachers if they teach different modules in
different years and the fact that 4" year students may have better understanding of the teachers’
ability in the university as they have spent more time with them than 1% year students. The data
shows general agreement on the teachers’ ability to use social media sufficiently in the
classroom among students in all academic years. The graduate students reported 80% of
strongly agree, agree. Fourth year students indicated 50% of strongly agree, agree to the
question. Moreover, the highest score, 88% of the 3™ year students answered with strongly
agree, agree. 75% of the 2" year students indicated they agree to the statement. The 1% year

students with 64.3% of strongly agree, agree with the statement.
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Figure 4-7: Students’ beliefs of teachers’ ability to use social media in the classroom by academic year

When looking at the same statement in question 18 from the students’ gender point of view, in
an attempt to see whether males or females agree or disagree on their teachers’ ability to use
social media sufficiently in the classroom. In general, there is an agreement among all genders
upon the ability of their teachers to use social media in a sufficient way. With males, 77.7%
strongly agree or agree with the statement. There is 22.2% of males in a neutral position and
0% disagreement with the statement. With females, there is 62.9% of them strongly agree or
agree with the statement. Equally to males in the percentage, 22.2% of the female students are
in a neutral position and only 14.8 % strongly disagree or disagree with the statement. (see

table 4-6 below)

Answers Male Female I prefer not to say
Strongly Agree 33.3% 25.9% 100%
Agree 44.4% 37% 0%
Neutral 22.2% 22.2% 0%
Disagree 0% 11.1% 0%
Strongly Disagree 0% 3.7% 0%

Table 4-6: Students’ beliefs of teachers’ ability to use social media in the classroom based on gender

Another way of looking at the question 18 is from the age group point of view. This is due to
the different age groups among the students which may result in different beliefs on the

teachers’ ability to use social media in the classroom in a sufficient way.

Answers 18-20 years 21-25 years 26 years and above
Strongly Agree 12.5% 36.4% 28.6%
Agree 62.5% 31.8% 28.6%
Neutral 12.5% 22.7% 28.6%
Disagree 12.5% 9.2% 0.0%
Strongly Disagree 0.0% 0.0% 14.3%

Table 4-7: Students’ beliefs of teachers’ ability to use social media in the classroom based on age group

As illustrated above in table 4-7, there is a general agreement with the statement in question 18
on the teacher’s ability to use social media in a sufficient way in the classroom. In the age
group 18-20 years of age, 75% of the students strongly agree or agree with the statement. With
12.5% of them disagreeing and 12.5% remains neutral. With the age group 21-25 years of age,
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68.2% of the age group strongly agree, agree with the statement. 22.7% chose to answer
neutral and only 9.2% disagreed. With the oldest age group of the students, 57.2% of the
strongly agree, agree with the statement. 28.6% of the group stays neutral. Only 14.3% of the

strongly disagreed with the statement.

In the students’ online questionnaire, there are three open-ended questions. One of these
questions provides a chance to the students to express their ideas on what teachers of EFL need
to be using social media successfully in the classroom. Interestingly, the students have various
approaches to the question 24: From your own point of view, what do EFL Teachers need to
use social media platforms successfully in the classroom? Their answers are classified into 4
main categories, and they are as follows: (1) Devices. (2) Platforms: Includes apps and
websites. (3) Skills: including individual qualities. (4) Others: including strategies, training,
procedures environment and methods. As illustrated below in table 4-8, the students’ main
areas are devices that is the answer for 17.2% of them. 30.1% indicated platforms are what is
needed for their EFL teachers, 30.4% stated skills are what is missing for their teachers and

18.3% of them mentioned different needs.

Students’ Answers Categories Percent
Devices 17.2%

Platforms 30.1%

Skills 34.4%

Others 18.3%

Table 4-8: Students’ category answers to what EFL teachers need

Below are some examples to what the students think their EFL teachers need in order to use
social media successfully depending on the categories above. Devices:

(1) “To take advantage of technology in any form inside and outside the classroom” (S13).

(2) “Projector” (S20).

(3) “iPads for its accessibility and their knowledge in how to use it” (S21).

(4) “Propper devices” (523).

Examples on the students answers under the platforms category:

(1) “There are many websites to teach English language; therefore they should identify them and
share them on social media” (S4).

(2) “They can use applications such as Kahoot! that helps to answer questions fast and focus on

vocabulary memorizing” (S5).
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(3) “(they need) to avoid using distracting platforms and use the ones that focus entirely on
learning” (§24).

(4) “(they need) to be aware of the features that every social media platform has so that they can
choose the best platform that suits their ability and knowledge” (S26).

(5) “YouTube” (S1, S2, S14)

Examples on the students answers under the skills category:
(1) “They need to be fully aware of the impact of social media platforms on students and how to
use it positively with students” (S3).
(2) “Story telling” (S8).
(3) “The high motivation to educate the world around about English language” (S9).
(4) “Management and personality” (S12).
(5) “the passion” (S16).
(6) “Technical skills” (S15).
(7) “communication skills” (S18).

Examples of the students answers under others category:
(1) “Workshops” (S10).
(2) “The proper education environment and the innovative approach to teach English language”
(S11).
(3) “Entertainment”(S17).
(4) “proper preparation” (S22).

There are some students who expressed the view that they do not know what EFL teachers
need and therefore they did not answer the question. It is safe to say that the only repeated
answer is in the platforms category as YouTube is mentioned by three students as an answer to

what they think that EFL teachers need to use in the classroom.

4.2.3 Students’ Beliefs Concerning Social Media in Pedagogy

This section aims to shed light on certain beliefs that EFL students in this study may have on
this important topic. There are four statements in the students’ online questionnaire to
investigate certain beliefs that may exist. Here are the students’ beliefs that will be examined:
the potentiality that social media may have to improve English language skills, whether
students believe they will be comfortable to use social media or not, that social media may
have a negative effect on the students’ study and whether students believe that social media

would create an attractive environment or not.
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Question No. 17 in the students’ online questionnaire attempts to look into the students’ belief
on the ability of social media to improve their English language skills. The statement is as
follows: social media has the potential to be used in EFL to improve my English language
skills. The majority of the students 83.7% Strongly agree, agree with the statement. While
13.5% of them are neutral and only 2.7% of them disagree. (see figure 4-8 below)

Q17: Social media has the potential to be used in EFL to
improve my English language skills:

43.2%
40.5%
13.5%
2.7%
— 0.00%
Strongly agree Agree Neutral Disagree Strongly disagree

Figure 4-8: Social media potential to improve the students’ English language skills

When it comes to the students’ comfort upon using social media platforms in EFL classrooms,
question No. 19 contains the following statement: I would feel comfortable using social media
if it is to be used in the classroom. Figure 4-9 below shows that the majority of the students
54% reported strongly agree, agree with the statement. While the highest choice with 29.7%
of the students are neutral. And 16.2% of the students strongly disagree, disagree with the

statement.
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Question No. 20 aims at investigating whether students in the current study believe that social
media would have a negative effect on their study or not. The statement is as follows: / believe
that social media would have a negative effect on my study. Figure 4-10 below presents the
gathered data for the students' answers to the statement. 19.7% of the students strongly agree,
agree with the statement while the majority of them 43.2% are sitting on the fence. And 27%

of the students stated strongly disagree, disagree to social media causing a negative impact to

m Q19: | would feel comfortable using social media if it is to be used in the classroom:

Figure 4-9: Students’ comfort belief if social media is used in the classroom

their study.
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m Q20: | believe that social media would have a negative effect on my study:

Figure 4-10: Students’ beliefs towards social media negative impact on their study
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The question that measures the student’s belief on the attractiveness of social media if it were
used for studying is question No. 21. The statement is as follows: social media would create
an attractive studying environment. Figure 4-11 below reveals the results of the question. Most
of the students 62.1% strongly agree, agree with the attractiveness of social media in
education. 29.7% of the students chose to stay neutral and only 8.1% strongly disagree,

disagree with the statement.
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W Q21: Social media would create an attractive studying environment:

Figure 4-11: Students’ answers to social media attractiveness in studying

4.2.4 Summary of the Student Questionnaire

This section presents a summary of the collected quantitative data from the students’
questionnaire. The questionnaire consisted of 24 items 3 of them are open-ended questions
which will be discussed late in section (2.5). First, for data analysis, the questionnaire is divided
into four categories 1) demographic information (6 items), 2) Students usage of social media
(9 items), 3) Students views on their teachers’ ability to use social media platforms in the

classroom (2 items) and 4) Students beliefs concerning social media in pedagogy (4 items).

In the student usage of social media, it was reported that 100% of them use the internet and
social media and the majority of them have indicated that they have been using the internet and
social media for more than 6 years. The results show that the majority of the participants have
an account on social media platforms such as WhatsApp, Instagram, Snapchat, YouTube and
Twitter. The findings show that about 40% of the subjects claim that they are active in 1-2 of

their social media accounts, about 30% claim they are active in 3-4 social media platforms and
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only 20% claim they are active in 4 or more of their social media accounts. The outcomes of
the study show that about 43% of the participants indicate spending 1-3 hours of their day on
social media and 43% reported spending 4-6 hours of their day on social media. It has to be
noticed that this is a self-reported question that relies on the participants' perceptions which
might be inaccurate. Moreover, 54.1% of the participants stated using Arabic language as the
main language on their phone and 45.9% reported using English. Also, 54.1% indicated using
social media to improve their English language skills. This important area will be further
explored in the following chapter concerning extending further the successful exploitation of

mobile phones within students’ learning.

In the students’ view of their teachers’ ability to use social media successfully in the classroom
section, the findings show that the majority of the students reported having confidence in their
teachers’ ability to use social media successfully in the classroom. As this section attempts to
find any weaknesses in the relationship between the students and their teachers, the results were
tested from different perspectives such as gender, year of study and age group. However, in all
the variables, the teachers seem to have their students’ trust in using social media successfully
in the classroom. In short, we have positive ground on which to build additional effective
practices in employing social media apps in the student learning experience. In the open-ended
section in the students’ questionnaire, the students were asked about what they think their
teachers need in order to use social media successfully in the classroom. The answers were
divided into four categories as follows: devices, platforms, skills and other. The majority of the
students’ answers fall under platforms and skills categories. This includes using platforms such
as Kahoot! and YouTube, and also having skills such as management and communication

skills.

In the students’ beliefs concerning using social media in pedagogy section, the students answer
multiple questions that consist of common conceptions about social media in pedagogy. There
are four conceptions included in the questionnaire: the potentiality that social media may have
to improve English language skills, whether the students will be comfortable in using social
media in the classroom or not, whether the students believe that social media will have a
negative impact on their study or not and whether they think that social media will create an
attractive study environment or not. The outcomes of this section show that the majority of

students have positive perspectives in all the four conceptions included in the questionnaire.
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Most of them believe that social media platforms have the potential to improve English
language skills, the majority reported that they will be comfortable using social media in the
classroom and most of them indicated that social media platforms will create an attractive study
environment. However, most of them are neutral in whether social media will have a negative
impact on their study. This important topic will be revisited in the following chapter which will
propose possible effective learning practices integrating social media apps. Overall, the
analysis indicated that many students expressed a strong sense of perceived ease of use (PEU)
for various social media platforms, as discussed in 2.9 on the technology acceptance model
(TAM). This suggests that these tools are both accessible and manageable for learners, which
correlates with their reported frequent use of multiple social media platforms and extensive

time spent engaging with them.

4.3 Teacher Questionnaire

The research at hand investigates how students and teachers of EFL perceive using social media
in the curricula. Therefore, the teachers are targeted to be part of the study sample. There are
19 responses from EFL teachers who accepted the invitation to fill in the study questionnaire.
The teachers’ questionnaire is designed to attempt answering the research questions. The
survey question types varied between multiple-choice questions, yes-no questions, text type
questions and open-ended questions. Overall, there are 25 questions in the teachers’ survey.
Three of them are open-ended questions. Similarly, to the students’ questionnaire, the teachers’
questionnaire is divided into four main areas. The first area is the demographic questions, the
second is teachers’ usage of social media, the third is the teachers’ beliefs on their student’s
ability to use social media in the classroom and the last one is the teachers’ beliefs concerning
social media. The following sections discuss the results of the collected data based on these

areas except the demographic questions as they are already presented in the previous chapter.

4.3.1 Teacher Usage of Social Media

In the first question of this section the subjects are asked about the length of their usage of the
internet. This is due to differences that teachers may have in age groups and generation
varieties. The question is as follows: how long have you been using the internet? Figure 4-12
below reveals that all the participants 100% in the teacher online questionnaire have been using

the internet for 7 years and above.

110



120.0%

100.0%

100.0%

80.0%

60.0%

40.0%

20.0%

0.0%
7 years and above

m How long have you been using the internet?

Figure 4-12: The teacher length of internet usage

Even though all EFL teachers in this study reported using the internet for 7 years or above, yet
when they were asked in the questionnaire about the length of social media usage the
percentage dropped slightly. The question is as follows: how long have you been using social
media?. The majority of the teachers 84.2% have been using social media for 7 years and
above. Only 15.8% indicated that they have been using social media for 4-6 years. (See table
4-9 below)

How long have you been using social media?
Answers Percent
1-3 years 0%
4-6 years 15.8%
7 years and above 84.2%

Table 4-9: Teacher length of using social media

The teachers in the current study were asked about the social media platforms they are using.
In this question, unlike the other ones, multiple answers were allowed including (other) to allow
the participants to choose as many as they wish to answer the question. Figure 4-13 below
shows the subjects’ answers to the question. The online social media platforms that are used
by all the teachers in this study are WhatsApp and YouTube with 100% usage sharing the first
spot among social media platforms. Reaching the second position among the most used social
media app is Snapchat by 84.2%. Almost 10% lower than Snapchat is Twitter with 73.7% of
teachers using the platform. Lower than Twitter by about 10% is Instagram with 63.2% of
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users among the teachers. After that, the stats drop sharply to 21.1% of users for both TikTok
and Pinterest. Facebook has only 15.8% of teachers using it and Discord has 5.3% of users.
None of the teachers reported using Clubhouse. Telegram is the only social media platform

that is mentioned in others by the teachers.
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Figure 4-13: Social media apps used by teachers

By relating the results of the question to gender, the data seems to have no significant impact
on the overall data of the social media platforms used by teachers. There is almost an even
number in terms of the teachers’ gender, 10 males and 9 females. One of the differences among
the teachers’ gender is that 15.8% of males use Facebook and 0% of females use it. Another
difference is that female teachers seem to use Instagram more than males by 10.5%. While
with the other social media platforms, the numbers between the two genders are almost

identical. (See figure 4-14 below)

112



60.0%
52.6% 52.6%

50.0% 47.4% 47.4%
2.1% 2.1%

40.0% 36.8 36.8%
30.0% 26.3%
20.0%
10.5% 10.5% 10.5% 10.5%
10.0% .39
0.0%

Female Male

m Twitter ~ ® WhatsApp mSnapchat mYouTube m Facebook mInstagram

m Others... mTikTok W Discord mPinterest mClubhouse

Figure 4-14: Social media apps used by teachers based on gender

In the teachers’ online questionnaire, the EFL teachers were asked about what social media
platforms they use. Following up with that question, another question is placed to explore how
many social media accounts the teachers are active on. We must be also cognisant of the fact
that one can create or sign up to multiple social media platforms and ignore them later. Table
4-10 below offers the teachers’ answers to the question. Despite the number of many social
media apps being mentioned in the previous question, the majority of teachers 68.4% reported
actively using only 1-2 social media sites. The rest of the teachers 31.6% indicated using 3-4

social media platforms. None of them stated using more than 4 applications on social media.

Number of Platforms Percent
1-2 platforms 68.4%
3-4 platforms 31.6%

Table 4-10: Number of active social media platforms among teachers

When comparing the results of the active social media apps with the teachers’ gender. Most of
male teachers 80% use actively 1-2 social media sites and 20% use 3-4 platforms. With female
teachers, the results seem to be almost close as 55.6% of them use 1-2 platforms and 44.4% of

them use 3-4 platforms. (See table 4-11 below)

Number of Platforms Males Females
1-2 platforms 80% 55.6%
3-4 platforms 20% 44.4%
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Table 4-11: Number of active social media platforms among teachers based on gender.

Teachers in the research at hand are also asked about another aspect of social media usage that
is using social media to contact their students when needed. Most of the teachers in this study,
73.7%, who work at Saudi universities, indicated that they strongly agree, agree they use social
media to communicate with their students out of classroom hours if needed. 21.1% of them
remained neutral and only 5.3% (one teacher) mentioned that they strongly disagree with the

statement. (See figure 4-15 below)
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M | use social media to communicate with my students out of the classroom when needed:

Figure 4-15: Teachers’ usage of social media to communicate with their students when needed

Table 4-12 below compares the subjects’ answers to their gender, in general, there are no
significant changes. Of the male teachers, we have 60% of them who strongly agree, agree
with the statement. 30% of them stayed neutral and only 10% strongly disagreed with using
social media to communicate with the students out of the classroom. On the females’ side, the
results are almost the same in general in terms of agreement on using social media to
communicate with their students out of the classroom when needed. Most female teachers
88.9% strongly agree, agree with the statement and the other 11.1% are neutral. Moreover, On

the female teachers' side, there is 0% disagreement with the statement.

Answers Males Females
Strongly agree 50% 33.3%
Agree 10% 55.6%
Neutral 30% 11.1%
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Strongly disagree 10% 0%

Table 4-12: Teachers’ use of social media to communicate with students based on gender

From the teachers age groups point of view, the majority of teachers 73.7% are among the 33-
44 years age group. 85.8% of the teachers in the age group of 33-44 years of age strongly agree,
agree with the statement on using social media to communicate with their students if needed.
And the other 14.3% are neutral. The two teachers who are in the age groups 45-54 years and
55 years and above strongly agree with the statement. In the youngest teachers age group 25-
34 years, which has 3 teachers, 66.7% are neutral and 33.3% strongly disagree with using

social media to communicate with their teachers if necessary. (See table 4-13 below)

Answers 25-34 years 35-44 years 45-54 years 55 years and above
Strongly agree 0% 42.9% 100% 100%
Agree 0% 42.9% 0% 0%
Neutral 66.7% 14.3% 0% 0%
Strongly disagree 33.3% 0% 0% 0%

Table 4-13: Teachers’ use of social media to communicate with students based on age

Table 4-14 below presents another aspect of social media use by EFL teachers in this study.
89.5% of the subjects in the teachers’ questionnaire stated strongly agree, agree to using social

media to be updated on the new studies in their professional area. And only 10.5% are neutral.

Answers Count Percent
Strongly agree 5 26.3%
Agree 12 63.2%
Neutral 2 10.5%

Table 4-14: Teachers’ use of social media to stay updated on new studies

By comparing the results of this question to the teachers age group, it is clear that in general
all age groups do use social media to stay updated on new studies in their discipline. However,
the only age group that has some neutral individuals is 35-44 years of age group with 14.3%
are neutral. There is no disagreement among the participants of the study on this matter at all.

(See figure 4-16 below)
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Figure 4-16: Teachers’ use of social media to stay updated on new studies based on age

Figure 4-17 below shows that social media exist among the teachers’ population in this study.
There is 10.5% of the teachers who reported that they always use social media with their
students in the classroom. Moreover, there is 47.4% of the teachers indicated using social
media sometimes in the classroom. Almost less than that by 10%, among the teachers, 36.8%
stated they rarely made use of social media platforms in their classes. And only 5.3% mention

never using such media.
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Figure 4-17: Teachers’ use of social media in the classroom

By comparing the data of using social media platforms in the classroom by teachers based on

gender, it is clear from table 4-15 below that in the current research, female teachers seem to
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be using social media in their classroom more than males as 77.8% of them indicated that they
sometimes use it in their classes. On the other hand, 40% of male teachers in this study reported
always or sometimes using social media in their lectures. In their rarely answer, stats show that

there is 50% of the total males in the study and only 22.2% of females.

Male Female
Always 20% 0%
Sometimes 20% 77.8%
Rarely 50% 22.2%
Never 10% 0%

Table 4-15: Teachers’ use of social media in the classroom based on gender

The teachers in this study were asked about another aspect of social media usage in the
classroom. The question was as follows: how often do you share/recommend content from
social media to your students in the classroom? The aim of this question is to investigate the
tendency that teachers may have to use social media as a supportive source in their teaching.
Figure 4-18 below indicates that only two of the teachers 10.5% always share or recommend
content from social media in the classroom. Whereas 13 teachers 67.4% reported
usually/sometimes to the question. Also two teachers 10.5% stated rarely and the same number

for never sharing content from social media in the classroom.
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Figure 4-18: Teachers’ tendency to recommend content from social media to their students
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When analysing the same stats from a gender point of view, the table 4-16 below states in
general that females in the teacher group are likely to recommend or share content from social
media. This is due to having 0% score in both never and rarely answers. On the other hand,
male teachers score 40% in never and rarely that is almost half of the males in this study.
Whereas the student responses were more homogeneous and less varied along gender lines this
does not appear to be the case for the teachers’ responses. These significant differences will be

further discussed in the following chapter.

Male Female

Always 0% 22.2%

Usually 30% 33.3%

Sometimes 30% 44.4%
Rarely 20% 0%
Never 20% 0%

Table 4-16: Teachers’ content recommendation from social media to students by gender

4.3.2 Teachers’ View of Students’s ability to Use Social Media in the

Classroom
As illustrated earlier in section 4.3.2, one of the elements that the questionnaire in the study
was built on is how both students and teachers view each other’s ability in using social media
in the classroom. Figure 4-19 below shows that 15 teachers 79% strongly agree/agree with the
statement that says EFL students are capable of using social media sufficiently to enhance their
performance in the classroom. Only one teacher 5.3% strongly disagreed with the statement

and 3 teachers 15.8% are neutrals.
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Figure 4-19: Teachers’ view on EFL students’ ability to use social media in the classroom

Table 4-17 below shows that generally both genders in teachers believe that their students are
capable of using social media platforms, if they were to do so, in the classroom. However, all
female teachers 100% strongly agree/agree with the statement while only 60% of males
strongly agree/agree with the statement. There is 10% disagreement among males and 0%

among females. On the neutral stance, there is only 30% from the male teachers.

Male Female

Strongly Agree 30% 11.1%

Agree 30% 88.9%
Neutral 30% 0%
Strongly disagree 10% 0%

Table 4-17: Teachers’ view on EFL students’ ability to use social media in the classroom based on gender

4.3.3 Teachers’ Beliefs Concerning Social Media in Pedagogy

In the teachers’ survey, there are 7 multiple-choice questions and 2 open ended questions that
explore the beliefs that teachers of EFL have towards using social media in general and in
pedagogy. The first question is about the time teachers spend on social media on a daily basis.
The response to the question is illustrated in figure 4-20 below. The highest number of the
participants (11) stated that they think they spend only 1-3 hours a day. Fewer numbers of
teachers (7) reported spending 4-6 hours a day on social media and only one teacher indicated

spending more than 6 hours a day.
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Figure 4-20: Daily time spent on social media by teachers

When exploring the question based on the teachers’ gender, it is clear on table 4-18 below that
in general the majority of teachers in both genders use social media for 1-3 hours a day with
60% of males and 55.6% of females. Fewer than that, the rest of the males 40% reported
spending 4-6 hours on social media a day. While with females, 33.3% of females stated using

social media for 4-6 hours a day and only 11.1% use it for more than 6 hours a day.

Male Female

1-3 hours 60% 55.6%

4-6 hours 40% 33.3%
More than 6 hours 0% 11.1%

Table 4-18: Daily time spent on social media by teachers based on gender

In the following figure 4-21 below, teachers’ response to the statement of whether social media
can help them deliver parts if not all the curriculum to their students. There is a general
agreement among teachers as the majority of them 84.2% strongly agree/agree with this
statement. Only one teacher 5.3% strongly disagreed with the statement and two of them 10.5%

remain neutral.
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Figure 4-21: Teachers who believe that social media will help them in teaching

By looking at the statement from the teachers’ gender point of view, table 4-19 below shows
that the majority of both males and females expressed agreement to the statement. In males
80% of them strongly agree/agree with the statement and only 10% strongly disagreed and
10% neutral. Female data have similar numbers with 88.9% reported strongly agree/agree with
the statement and only 11.1% are neutral. Females in this study have no disagreement on the

ability of social media to help deliver parts, if not all, of the curriculum to their students.

Male Female

Strongly agree 50% 22.2%

Agree 30% 66.7%

Neutral 10% 11.1%
Strongly disagree 10% 0%

Table 4-19: Teachers who believe social media will help them in teaching based on gender

The teachers in this study were also asked about whether they will be comfortable using social
media in the classroom with their students or not (See figure 4-22 below). The majority of them
68.5% indicated that they will be comfortable if they were to use it. Only 26.3% chose to be

neutral and only one teacher 5.3% strongly disagreed with that.
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Figure 4-22: Teachers’ expression if they feel comfortable using social media in the classroom

By looking at whether teachers would feel comfortable or not using social media in the
classroom based on their gender, table 4-20 below shows that the majority of males 70%
strongly agree/agree with the statement. Only 10% strongly disagreed and only 20% neutral.
Females on the other hand, indicated 66.7% strongly agree/agree with the statement and the
other 33.3% neutral. In general, the majority of both males and females expressed comfort

feelings towards using social media in the classroom.

Male Female

Strongly agree 30% 11.1%

Agree 40% 55.6%

Neutral 20% 33.3%
Strongly disagree 10% 0%

Table 4-20: Teachers’ comfort while using social media in classrooms based on gender

On the below figure 4-23, teachers were asked about whether social media has the potential to
influence EFL students’ performance negatively or not. There is an equal number of neutral
teachers 36.8% and disagree/strongly disagree teachers 36.8% and only 26.3% of teachers

strongly agree/agree with the statement.

122



40.0% 36.8%

35.0%
0,
30.0% 26.3%
25.0%
20.0%
15.8%
15.0%
10.5% 10.5%

10.0%

0.0%

Strongly agree Agree Neutral Disagree Strongly disagree

m Social media can impact negatively on EFL students’ performance:

Figure 4-23: Teachers’ belief on social media negative impact on EFL students’

From the teachers’ gender point of view, most of male teachers seem to be neutral with 50%.
There is 30% of them reported strongly agree/agree and only 20% of them disagreed.
Moreover, female teachers seem to disagree with the statement with 55.5% reported

disagree/strongly disagree. (See table 4-21 below)

Male Female

Strongly agree 20% 11.1%
Agree 10% 11.1%
Neutral 50% 22.2%
Disagree 20% 33.3%
Strongly disagree 0% 22.2%

Table 4-21: Teachers indicate whether social media can negatively impact EFL students’ performance or
not based on gender.

In the survey, teachers were asked about what they think of their colleagues’ usage of social
media and whether they should use social media more or not. The majority of the subjects
52.6% indicated strongly agree/agree with the statement. Also, many teachers 36.8% seem to
be neutral towards it and only 10.6% strongly disagreed/disagreed with it. (see figure 4-24
below)

123



45.0% 42.1%
40.0% 36.8%
35.0%
30.0%
25.0%
20.0%

15.0%

10.5%
10.0%
5.3% 5.3%
o ] ]
0.0%

Strongly agree Agree Neutral Disagree Strongly disagree

M EFL teachers should use social media more in the classroom:

Figure 4-24: Teachers’ opinions on using social media more often by their colleagues in the classroom

From the teachers’ gender point of view, females show no disagreement at all as illustrated in
table 4-22 below. Most females 55.5% strongly agree/agree with the statement and the rest of
them 44.4% are neutral. While males express 50% of them strongly agree/agree with the

statement, 30% of them neutral and only 20% strongly disagree/disagree with the statement.

Male Female

Strongly agree 10% 11.1%

Agree 40% 44.4%

Neutral 30% 44.4%
Disagree 10% 0%
Strongly disagree 10% 0%

Table 4-22: Teachers’ opinions on using social media more often by their colleagues in the classroom
based on gender

In the following statement, teachers were asked about whether they think social media can be
beneficial in EFL classrooms if used under the supervision of EFL teachers or not. Figure 4-
25 below show that most of the participants 78.9% stated strongly agree/agree with the
statement. There is 15.8% of them who are neutral and only 5.3% strongly disagree with the

statement.
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Figure 4-25: Teachers’ beliefs on potential benefit of social media under teachers’ supervision

From the participants' gender point of view, there is a general agreement from males and
females on the potential benefit of social media under EFL teachers’ supervision as most males
70% express strongly agree/agree with the statement and the majority of females 88.8%
express strongly agree/agree with it. With the neutral position, there is 20% of males and
11.1% of female. There is no disagreement with the statement in the female group and only

10% in the males group. (See table 4-23)

Male Female

Strongly agree 40% 44.4%

Agree 30% 44.4%

Neutral 20% 11.1%
Strongly disagree 10% 0%

Table 4-23: Teachers’ beliefs on the benefit of social media under teachers’ supervision based on gender

4.3.4 Summary of The Teachers’ Questionnaire

This section provides a summary of the teachers’ questionnaire in this research which consists
of 19 responses. The questionnaire contains 25 items and three of them are open-ended
questions. Besides the demographic questions, the teachers’ questionnaire is divided into three
main parts: the teachers’ usage of social media, the teachers belief of their students ability to
use social media in the classroom and the teachers’ beliefs concerning social media.

All the participants reported using the internet for more than 7 years and the majority of them
have been using social media for at least 7 years. All of the subjects indicated using YouTube

and WhatsApp and the majority reported using Snapchat, Twitter and Instagram, however only
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about 20% indicated using TikTok, Pinterest and Facebook. 68.4% of the teachers reported
being active in 1-2 social media platforms and only 31.4% are active in 3-4 social media
platforms. Most of the participants 73.7% use social media to communicate with their students.
Most of the teachers 89.5% reported using social media to stay updated on new studies in their
areas of professions. The findings of the teacher’s questionnaire show that some of them 47.4%
reported sometimes to using social media in the classroom and 36.8% indicated rarely to using
it with their students in the classroom. About 60% of the participants stated usually/sometimes
to recommending content from social media to their students in the classroom. Most of the
teachers 79% believe that their students have the ability to use social media successfully to

improve their English language in the classroom.

The majority of the teachers believe they spend from 1-3 hours a day on social media and some
of them indicated spending 4-6 hours on social media. Most of the teachers believe that social
media would help them to deliver parts if not all of the curriculum to their students. Moreover,
about 68% of the teachers’ sample reported that they would be comfortable to use social media,
if they had to do so, while some of them are neutral towards using it in their classes. When the
teachers were asked whether social media will have a negative impact on their students, the
majority were in a neutral position. Furthermore, the majority of the subjects 52.6% think that
social media should be used more often in EFL classes and about 36% are neutral about that.
Most of the subjects 78.9% referred that they believe that social media sites can be beneficial
when used under the teacher’s supervision. It can be said that most of the teachers’ sample in
this study have positive views towards implementing social media in EFL classrooms and some

of them remain conservative about using it.

4.4 Open-Ended Questions

As discussed earlier, the questionnaires that are designed for the participants in the study
include different types of questions. One of these types of questions is the open-ended
questions. They are implemented in the tool to gain insight on the subjects’ views on issues
that are related to social media and pedagogy. The two questionnaires contain three open-ended
questions. The students open-ended questions are as follows:

1- Are you with or against using social media in the classroom as a tool to support the

curriculum? And why?
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2- What kind of social media do you think would be helpful to you if it was used in the
classroom? And why?
3- From your own point of view, what do EFL Teachers need to do to use social media

platforms successfully in the classroom?

The answers to the students’ third question are discussed in section 4.3.2, therefore it will not

be part of the following sections that are related to the open-ended questions.

The teachers’ survey consists of three open-ended questions, and they are:

1. What are your thoughts on using social media sites in the EFL environment? Are you with
or against it, and why?

2. Ifyou were to use social media sites with your students, how would you use them?

3. How do you see the future of using social media in the EFL environment?

The following sections will discuss the participants’ answers to these questions.

4.4.1 Students’ Answers to The Open-ended Questions

The open-ended questions in the students’ questionnaire are three questions. One question (24)
has already been discussed earlier in a previous section that is associated with the students’
views on their teachers’ ability to use social media for teaching purposes. And questions (22)

and (23) will be discussed in this section.

The students in this study were asked about whether they are for or against using social media
in the classroom as a support tool to the curriculum or not, and why? The answers to the
question were categorized into four main categories and they are: strongly positive, positive,
neutral and negative. Overall, there are 27 students who answered this open-ended question.
There are (10) strongly positive answers, (8) Positive, (2) neutral and (7) negative. Overall, the
students’ answers to the question are (18) strongly positive/positive answers as opposed to (2)

neutral and (7) negative ones.

Strongly positive divisions Answers

Easy accessibility “With, for what it has of valuable data and the easy access to

trusted sources” S3.

“With using it, it is an easier way to send files (of assignments) and
finishing them in the class instead of downloading them from the
blackboard which can be broken” S9.
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“With to make it easier” S12.

“With, for more easier access to information from English

language teachers”. S23.

Improvements “Yes I am with it, I am all for using all the modern technologies
and the evolving social media sites for learning and

entertainment” S15.

“With, it allows more opportunities and more methods” S19.

“with social media because it improves the communication skill

and language learning” S21.

Widespread “With, because now in our society it cannot be abandoned” S22.

“With, because everyone is used to it” S26.

Cultural “With, for what it has of the benefit of sharing different cultures
which helps the society to accept everyone, and it makes
communication easier between people, and it opens new horizons

in all areas” S6.

Table 4-24: The students’ strongly positive answers to the open-ended question

As illustrated in table 4-24 above, the strongly positive answers varied. There are 10 answers
divided into four divisions. They are: easy accessibility, improvements, widespread and
cultural. In the easy accessibility division, the students’ answers refer to one of social media
features that is accessibility. As S5 states “With, for what it has of valuable data and the easy
access to trusted sources” indicating that social media provides easy access to trusted sources
which may help teachers and students of EFL in pedagogy to achieve their goals. S23 agrees
with S5 in: “With, for more easier access to information from English language teachers”.

Both students S5 and S23 share the same point of view on social media as an option that allows
easy access to online sources for the EFL teachers. S9 refers to a different point of accessibility

“With using it, it is an easier way to send files (of assignments) and finishing them in the class
instead of downloading them from the blackboard which can be broken”. Using social media
for S9 can help teachers in the classroom to deliver their materials when educational

applications such as the Blackboard is not working.

In the improvement section, the students are with using social media in pedagogy as it can be
used for learning and entertainment purposes as S15 indicates “Yes I am with it, I am with
using all the modern technologies and the evolving social media sites for learning and

entertainment”. Also, it provides new methods as S19 states “With, it allows more

128



opportunities and more methods”. For S21, social media can help to improve communication
skills and language learning “with social media because it improves the communication skill

and language learning”.

In the widespread section two students refers to two ideas the first one is that social media is widely
used in the Saudi society to an extent that no one can quit using it “With because now in our society
it cannot be abandoned” S22. And the other idea by S26 is that because social media is used

by everyone “With, because everyone is used to it”.

In the cultural section, there is one answer from S6 who refers to a different concept than
pedagogy which is cultural sharing. S6 says that Social media will help the society accept
others, it will make communication easier, and it will open new horizons in all areas “With for
what it has of the benefit of sharing different cultures which helps the society to accept
everyone, and it makes communication easier between people, and it opens new horizons in all

areas” S6.

Again, it must be flagged that such positive reactions and opinions about the use of social media
apps in language acquisition will be discussed in the following chapter where we explore the

concept of extending such app usage further.

The neutral answers are from only two students. Without giving many details about their
positions of whether being for or against using social media, S24 and S27 choose to be neutral.
S24 expresses concerns about using social media in pedagogy “With (using social media) but
with limits” however there are no details about the limits. S27 indicates that she is neutral as
from her point of view social media has benefits and at the same time it can be harmful, and it

wastes time “Neutral, it has benefits and it wastes time and it is bad” S27.

Negative answers Answers

Distractions “Against. Because it distracts the minds of the students in the

classroom” S3

“Against, there will be distraction” S17

“Against, it distracts the attention” S29
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Others “Against, because students overuse it, but maybe if the teacher or
the professor has a controller device to turn off the devices when the

time is up” S7

“No, to assist Participation” S11

“Against, because it wastes time” S18

“Against, because until now there is no method for using it in a

useful way” S28

Table 4-25: The students’ negative answers to the open-ended question

As displayed in table 4-25 above, there are 7 answers that indicate negativity towards using
social media in the classroom. The main theme that has an agreement on is distraction. Three
participants referred to distractions in their answers such as S3 “Against. Because it distracts
the minds of the students in the classroom”, S17 “Against, there will be distraction” and S29
“Against, it distracts the attention”. The other 4 answers have different reasons. One of them
indicated that students overuse social media and there is a need for the teachers to have the
ability to control the usage of social media “Against because students overuse it, but maybe if
the teacher or the professor has a controller device to turn off the devices when the time is up”
S7. Furthermore, S11 states a different opinion as she believes that using social media will
have a negative impact on the student’s participation in the classroom “No, to assist
Participation” S11. The following negative answer emphasises the time as the student is
against using social media because it can waste time “Against, because it wastes time” S18.
The last negative answer stresses on another idea that is the method that will be used to use
social media for pedagogy “Against, because until now there is no method for using it in a

useful way” S28. These student concerns will be addressed in the following chapter.
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Q23: What kind of social media that you think would be
helpful to you if it was used in the classroom? and why?
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Figure 4-26: The students’ answers to the platforms they think helpful in the classroom

Figure 4-26 above shows the students’ answers to the open-ended question number 23 which
attempts to find out what type of social media platforms students think will be helpful for them
if it were used in the classroom. The students’ answers varied and some of them expressed
multiple social media platforms such as S19 answer: “Snapchat, WhatsApp, Instagram,
YouTube”. Not all the students included reasons for their choices and four of them responded

that they do not have the answer such as S21 “I do not know” and S8 “I do not know”.

The highest social media platform that was mentioned by the students in the open-ended
question (q23) is YouTube with 9 answers. The following table (4-26) contains some of the

reasons from the participants:

The students’ reasons for choosing YouTube

“YouTube, because of its rich and diverse data” S6

“YouTube for example to be used to play videos that are relevant to the lecture or to do some
exercises through Google or the online library” S7

“YouTube for tutorials” S12

“Maybe YouTube because it has tutorials and educational content” S16

“YouTube, to play videos immediately” S23

Table 4-26: The students’ reasons for choosing YouTube as their favourite
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In summary, the students who chose YouTube expressed two reasons behind their choice: one
that YouTube is rich with educational content that can be helpful in the classroom, the other is
that YouTube is easy to access in the classroom and videos are easy to find and can be played

in a short time.

From the six students who chose WhatsApp as the social media platform that will be helpful
for them in the classroom, only one explained the reason that is S9 “WhatsApp, the most used

app for chatting and sharing files, pictures and other things used in the lecture”.

In the third place sits Instagram as the third most mentioned social media platform. There are
three participants answered with Instagram as their favourite social media platform that will
help them in the classroom. Only one of them included why, which is S10 “Instagram to
combine photos and words in an attractive way for age groups to learn more”. Telegram is
mentioned two times with only one explanation from S22 “Telegram, consistent improvement
in this app that will be useful in the classroom”. The educational system Blackboard is referred
to by two participants with only one explanation from S3 “Blackboard because it allows video
calls”. Discord is another social media platform that appeared once by S15 “Discord for its
easy accessibility and easy communication with others, there are audio calls and very high-
resolution videos and messages, and you can attach files and edit you profile”. Unlike other
students, S26 did not choose a specific social media application and answered with “apps that
are made especially for academics purposes, to avoid distractions”. The rest of the answers
consist of social media platforms that are mentioned once without any reasons such as

Snapchat, Microsoft Teams and Pinterest.

4.4.2 Teachers’ Answers to the Open-ended Questions

There are three open-ended questions in the teachers’ questionnaire. They are: Q23 What are
your thoughts on using social media sites in the EFL environment? Are you with or against it?
and why? Q24 If you were to use social media sites with your students, how would you use it?
And Q25 How do you see the future of using social media in EFL environment? There are two
teachers who did not complete the questionnaire and they ignored the open-ended questions
which makes the overall answers for the open-ended questions 17. The three questions attempt

to explore three areas, whether the subjects are with or against using social media in EFL, what
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method will the teachers choose to focus on, if they had to use social media, and how they see
the future of using social media in EFL. The teachers’ answers to the open-ended question will
be categorised in the same approach used previously with the students' answers to the open-

ended questions.

Answer Type The Teachers’ Thoughts on using social media in EFL Environments

(With/Against)

Positive (14) "With it" TS5
"With, helpful" T7
"With this method, but not as a fundamental way of ELT" T8

"With, it will improve the understanding” T9

"With, students recently spend more time on social media in general, so it

would be helpful to include using them" T10

"Strongly agree to keep up with the social trends. However, one must take into

consideration that certain communities cannot afford online education.” T11

"With, it makes learning easier” T12

"Yes, I'm with using it in the EFL environment." T13

"With because social media is now the new medium of communication and
getting information especially since students spend most of their time on

them." T14

"With, some users on social media use these sites effectively and have

followers" T15

"With, it will help the students to communicate and be more active as everyone

isusing it" T16

"It helps in developing students’ language skills" T17

"I am with using effective social media sites in teaching English in the
classroom for their huge role in facilitating and motivating the teaching and

learning process." T20

"individuals’ presence is not limited to the physical but also includes the
virtual which can be found in social media. In general, distance learning is

represented in social media." T21

Neutral (1) "Neutral. Because it needs to be limited in our life." T4

Negative (2) "against" T3

"I would not recommend using social media in classrooms since most of the

social media are not designed for educational purposes” T6
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Table 4-27: Teachers’ thoughts on using social media in EFL environments

As presented in table 4-27 above, the teachers seem to lean towards using social media in EFL
with 14 positive impressions out of 17. There is one neutral participant and two who are against

using it.

Teacher 4 (T4), who is in the neutral position when it comes to using social media in EFL
classrooms, seems to raise a concern regarding the overuse of social media "Neutral. Because
it’s need to be limited in our life." T4. There are two teachers who are against using social
media in EFL. Only one of them illustrated the reason that is teacher6 (T6). The reason
explained is that social media sites are not designed for educational purposes "I would not
recommend using social media in classrooms since most of the social media are not designed

for educational purposes".

By looking into the teachers’ positive answers towards using social media in EFL classrooms,
there are three main concepts that can be noticed behind the teachers being with using social
media in EFL:

1- The supportive role that social media can play in EFL classroom.

2- The communicational ability and the wide spread of social media sites globally.

3- The sources that can be found on social media.

All of these three themes are illustrated in table 4-28 below.

Positive Answer Category Teachers Answers

Supportive reason (5) “With, it is helpful” T7

“With, it will improve the (students) understanding” T9

“With, it will make learning easier” T12

“It helps in developing students’ language skills” T17

“I am with using effective social media sites in teaching English in the
classroom for their huge role in facilitating and motivating the teaching

and learning process.” T20

Wide Use (4) “With, students recently spend more time on social media in general,

so it would be helpful to include using them” T10

“Strongly agree to keep up with the social trends. However, one must
take into consideration that certain communities cannot afford online

education.” T11
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“With because social media is now the new medium of communication
and getting information especially since students spend most of their

time on them.” T14

“With, it will help the students to communicate and be more active as

everyone is using it” T16

Sources (2) “With, some users on social media use these sites effectively and have

followers” T15

“individuals’ presence is not limited to the physical but also includes

the virtual which can be found in social media. In general, distance

learning is represented in social media.” T21

Table 4-28: The teachers’ positive answers towards using social media in EFL

The five teachers who are with using social media in EFL classroom due to its supportive role
have variable reasons. Some of them believe it will help them such as T7 “With, it is helpful”
and T12 “With, it will make learning easier”. Some believe it will help the students such as
T9 “With, it will improve the (students) understanding” and T17 “It helps in developing
students language skills”. And T20 believes that social media will support the educational
process overall “I am with using effective social media sites in teaching English in the
classroom for their huge role in facilitating and motivating the teaching and learning

’

process.”.

In the wide use answers, there are three teachers who place emphasis on the idea that students
spend a lot of their time on social media therefore it will be useful to integrate it in pedagogy.
For example, T10 “With, students recently spend more time on social media in general, so it
would be helpful to include using them”, T14 “With because social media is now the new
medium of communication and getting information especially since students spend most of their
time on them.” and T16 “With, it will help the students to communicate and be more active as
everyone is using it”’. Although T11 is with using social media to keep up with social trends,
there is a concern that not all students may afford the cost of online learning which may add
burden to the student's financial situation “Strongly agree to keep up with the social trends.
However, one must take into consideration that certain communities cannot afford online

education.” T11.

In the answers about sources, there are two teachers. One is indicating that social media

contains many accounts that can be a great source for the students to improve their language
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“With, some users on social media use these sites effectively and have followers” T15. The
other teacher (T21) is referring to the importance of having a virtual presence for students and
not rely completely on the physical presence which may implies that learning is not restricted
with classrooms “individuals’ presence is not limited to the physical but also includes the
virtual which can be found in social media. In general, distance learning is represented in

social media.” T21.

Method Teachers’ answers to how they will use social media if they were to

do so.

Sharing & Communication | "Send files, communication" T3

(6) "I would use some of them such as “WhatsApp” as a tool to send

materials I use in a classroom" T6

"Share it in the class” T9

"Provide feedback on assignments and provide online learning

resources.” T11

"Communication, instructions, assignements, competitions" T14

"Sharing slides, useful videos, quizzes links, and much more. having

further discussions." T21

Homework & Exercises (3) | "To give an example, to train them, and to study the content.”" T4

"Sharing homework with the students." TS

"Listening and speaking tasks" T7

Specified Tasks (3) "To investigate or analysis language in any specific Hashtag" T8

"Choose educational issues" T16

"Create a blog or a group discussion in Blackboard and have

Students contribute regular posts about specific topic." T17

Accounts "I would recommend some accounts that use enriched vocabulary."”

Recommendations (2) Ti0

"Videos on YouTube and content from some users on Twitter (X)"

Ti5

Supporting Tool (2) "As a supplementary tool" T13

"Well, it's based on what topic I intend to deliver. Basically, [ would

use the most suitable social media tool which makes the topic clear

and comprehensible.”" T20

Table 4-29: The teachers’ answers to how they would use social media
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Table 4-29 above shows the subjects answers to the open-ended question (Q24) If you were to
use social media sites with your students, how would you use it? Overall, there are 16 answers
to the question. The answers were analysed thematically to elicit the ideas from the written
language. The collected data from this question are analysed and summarised into 5 main
themes on how the participants would use social media if they were to do so:

1- Sharing and communication.

2- Homework and exercises.

3- Specified Tasks.

4-  Accounts recommendations.

5- Supporting tool.

The sharing and communication method includes 6 answers from the subjects. The reasons
behind sharing are varied but they have the same principle which is using social media for
sharing or communicating with their students. Teacher6 (T6) for instance would use social
media to share the content of the class with the students "I would use some of them such as
“WhatsApp” as a tool to send materials I use in a classroom" T6. On the other hand, teacher11
(T11) stated that he would use social media to provide feedback on the students’ assignments
"Provide feedback on assignments and provide online learning resources.” T11. Another
teacher who would use social media for multiple tasks is teacher21 (T21) "Sharing slides,

useful videos, quizzes links, and much more. having further discussions.” T21.

In the homework and exercises category, there are three answers from the teachers. Teacher4
(T4) would use social media to give examples related to the class and to practice with the
students "To give an example, to train them, and to study the content.” T4. And teacher5 (T5)
would use social media for homework tasks "Sharing homework with the students.” T5. While
teacher7 (T7) plans to use social media to improve the students speaking and listening skills

"Listening and speaking tasks" T7.

In the specified tasks category, there are three answers from teachers who stated that they
would use social media in a specific method. For instance, teacher8 (T8) indicated using social
media to analyse the language used in a specific hashtag "To investigate or analysis language
in any specific Hashtag" T8. While teacher16 (T16) stated using social media to find

educational issues perhaps for discussions or exercises "Choose educational issues"” T16.
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Teacherl7 (T17) refers to a different approach that is using social media or blackboard to create
a blog for the students and asks them to contribute to it in a regular basis to discuss a certain
topic "Create a blog or a group discussion in Blackboard and have students contribute regular

posts about specific topic." T17.

The accounts recommendation section includes two answers by teachers who would use social
media to recommend content to their students. Teacherl0 (T10) would use social media to
improve the student's vocabulary by suggesting content and accounts on social media "I would
recommend some accounts that use enriched vocabulary.” T10. While teacher15 (T15) would
use social media to play YouTube videos or suggest accounts from Twitter (X) "Videos on

YouTube and content from some users on Twitter (X)" T15.

There are two teachers in the supporting tool category. One of them states using social media
as a supporting tool in general such as teacher13 (T13) "As a supplementary tool"” T13. While
teacher20 (T20) has two criteria to rely on when using social media which is the topic that is
meant to be delivered and that proper social media platform that is suitable for the topic "Well,
it's based on what topic I intend to deliver. Basically,  would use the most suitable social media

tool which makes the topic clear and comprehensible.” T20.

Answer Type Teachers’ Answers
Positive (14) | "I think it will be a part of the study field." T4
"Excellent” TS5

"Booming" T7

"Increasing, especially for postgraduate students.” TS

"Will be more" T9

"Very important.” T10

"The future is there. It just needs some filtration." T11
"Very bright" T12

"[ think they will be more utilised and incorporated within the EFL classrooms

environment." T14

"Promising" T15

"It is developing" T16

"It will be an essential tool in teaching and learning English" T17
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"[ think there should be more appreciation to include the technology in EFL
teaching and learning process since it positively attracts students and grab their

attention inside the classroom and even outside it." T20

"After the pandemic, distance learning via social media is gaining tremendous

popularity and is seen as a possible means of deliverance of academic content.”

121

Negative (2) | "Bleak, students use social media to cheat, trash talk the instructor, useless chats.
if you give access social media to students during a class, they will completely

ignore him and focus on useless things" T3

"Though I am not with using social media in classroom, but they might be

integrated in teaching materials in future"” T6

Table 4-30: The teachers’ answers to how they see the future of social media in EFL environment

Table 4-30 above illustrates the teachers’ answers to the open-ended question that asks them
about their point of view regarding the future of social media in EFL environments. There are
16 answers out of 19 as there are three teachers who did not respond to the question. The
teacher's answers are divided into two categories: positive and negative. Overall, the
participants see the future of social media in EFL to be a promising and bright one as there are
only two teachers who expressed negative responses to it. There are positive perspectives such
as "Excellent" TS5, "Booming" T7, "Very bright" T12 and "It will be an essential tool in teaching
and learning English" T17. Furthermore, there are some in depth statements such as teacher20
(T20) who emphasises that there should be more appreciation towards technology in EFL "I
think there should be more appreciation to include the technology in EFL teaching and
learning process since it positively attracts students and grab their attention inside the
classroom and even outside it." T20. Moreover, teacher21 (T21) states that Covid-19 pandemic
and distance learning has reached out to the global population and is gaining acceptance by
people "After the pandemic, distance learning via social media is gaining tremendous

popularity and is seen as a possible means of deliverance of academic content.”" T21.

On the other hand, there are two negative responses to the future of social media in EFL
environments. The first one is from teacher3 (T3) who has an extremely dark view of the future
of social media in EFL "Bleak, students use social media to cheat, trash talk the instructor,
useless chats. if you give access social media to students during a class, they will completely
ignore him and focus on useless things" T3. Although teacher6 (T6) is against using social

media in EFL, he can see it being implemented in EFL classrooms in the future "Though I am
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not with using social media in classroom, but they might be integrated in teaching materials in

Sfuture" T6.

4.4.3 Summary of the participants’ answers to the open-ended questions

This section aims to present a summary of all the participants' (teachers and students) answers
to the open-ended questions in both the teachers’ questionnaire and the students' questionnaire.
There are three open-ended questions for both groups. One of the students' open-ended
questions is included in section 4.3.2 regards the students’ views of their teacher’s ability to

use social media in the classroom.

The students open-ended questions investigate whether the students are with or against using
social media in the classroom and why, the social media platforms that the students think would
be helpful if used in the classroom and from their perspective, what do EFL teachers need in
order to succeed in using social media in the classroom. The majority of the students reported
that they are with using social media in pedagogy, however the reasons they presented varied
from one to another. The explanations are divided into accessibility, improvements, widespread
and cultural exposure. Some students indicated that they are against using it as they fear that it
will distract the students or affect in-classroom participation negatively. The second open-
ended question in the student’s questionnaire is exploring what kind of social media platforms
the students think would be helpful in the classroom and why. Most of the answers included
YouTube and the platform that received slightly less mentions is WhatsApp. The subjects
indicated multiple reasons behind choosing YouTube as their favourite platform such as the
rich educational content that is available on it. One of the reasons behind choosing WhatsApp
by the students is that it is a well-known app, and it allows sharing files and pictures among

users.

The teacher’s questionnaire has three open-ended questions that investigate three areas: the
teachers’ thoughts towards using social media in pedagogy and whether they are with or against
using it, if teachers were to use social media with their students how they would use it and how
they see the future of using social media in EFL. The teachers answer to the first question are
mostly positive and the majority of them are with using social media and multiple reasons were
reported such as that students are heavily exposed to social media, attractiveness of social

media and that it will improve the student’s communication skills. Only one teacher mentioned
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an explanation for being against using social media and that it is not created for educational
purposes. The second open-ended question in the teachers’ questionnaire is regarding what
approach would the teachers choose if they were to use social media in the classroom. The
answers were analysed, and the findings show five main themes:
1. Sharing and communication. (6 answers)

Homework and exercises. (3 answers)

2

3. Specified Tasks. (3 answers)

4. Accounts recommendations. (2 answers)
5

Supporting tool. (2 answers)

The majority of the teachers replied positively to how they see the future of using social media

in EFL environments. Some teachers replied with “bright”, “promising” and “it’s developing”

to the future of social media in the EFL context.

4.5 Interviews

Interviews are among the tools that the current study relied on to collect the targeted data. There
are many types of interviews but in this study semi-structured interviews are implemented to
allow flexibility for both the interviewee and the researcher. In this section, an analysis of the
research interviews will be presented. The interview consists of 11 questions for each group in
the study covering both the teachers and the students. The questions attempt to elicit the
participants’ perceptions towards EFL teaching at their university, their thoughts on social
media implementation and whether they use social media to improve their English language or
not. Overall, there are 6 interviewees who agreed to take part in the semi-structured interviews.

Four females from the students and two males from the teachers’ group.

All participants are from Saudi Arabia and are teaching or studying in Saudi universities. The
interviews are voice-recorded through Microsoft Teams. All interviews were transcribed on
Microsoft Word and coded using thematic analysis to gain deeper data for the purpose of this
research. In this section, the researcher will include those sentences from the interviews that

are most relevant to addressing our research questions
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4.5.1 Students Interviews

For the students’ interviews, the focus is on their views and usage on social media and learning
English. However, the first two questions investigate their thoughts on learning English at the

university and whether they are satisfied with it or not.

In general, the students seem to have positive impressions towards teaching English in their
university as some of them mention their progress with the English language:

- “Well, I'm glad to be at KFU because our university pay a lot of attention to teaching English
especially in the first year. This is the best way for Saudi people because in the primary school
they don’t really focus in English and when you go to the university it’s kind of the opposite
way because everything we study and learn is in English.” Student A.

- “l have a positive impression as I remember in my first semester in the university I could not
understand what my native English teacher was saying but in the 2nd semester 1 started to
understand and also I was able to respond to her as well.”” Student B.

- “We don’t use much technology but in general it is good. But in my opinion some English
teachers over use Arabic language when teaching English and I think they should use English
in teaching all the time so that they don’t confuse the students” Student C.

One of the students states lack of technology use from the teachers which may indicate that

some EFL teachers still rely on traditional methods in teaching English.

The interviewees were asked about their satisfaction with how English is taught in their
university. There seems to be a general agreement that they are satisfied:

- “Yeah, I am really satisfied. I will give the way they teach us in English 10/10. Because [ was
one of the people who know English but I couldn’t really speak with other people without being
stressed” Student A.

- “Yes” Student B.

- “It was good but I am not satisfied with it. Because In our department we study translation
along with English language literature modules and I would prefer if they were separated.”
Student C.

“I am satisfied.” Student D

The interviewees were asked about their usage of social media in relation to using it to improve
their English language. The methods which they relied on to improve their language are also

explored:

142



“Yes 100%. You know, playing videos on YT or Instagram as well. I love to watch English
influencers I love to watch them every day. To listen to music in English.” Student A.

“To some extent as I am not addicted to SM. But I use other apps that are designed to learn
English and I use them daily. I do follow some accounts on SM to teach English but I am not
disciplined to follow their posts.” Student B.

“Yes a lot. At first I relied on movies to improve my English but later I started using social
media to improve my English and [ find it easier. Because there are a lot of English teachers
that use social media to teach others. And there are people who also share what they are
leaning as English learners. And it is more entertaining than books... I use Instagram. And it
is easy because I can go back to see any posts at any time.”” Student C.

“Yes. I follow some people on Instagram that teach English language and I rely on them. For
example, they post vocabulary and some rules in English language for pronunciation.” Student

D.

In general, all the students interviewed seem to use social media to improve their English

language. There is a variety of methods used by the subjects such as watching influencers that

use English language and most commonly is following accounts on social media that are

sharing English lessons or vocabulary. /nstagram and YouTube are mentioned as apps that the

interviewees used to improve their English language. Interestingly, Student C finds social

media sites to be more entertaining than books.

The interviewees were asked about their thoughts on using social media in the curricula to see

whether the concept appeals to them or not:

“Well I think it is the best way to teach English to teenagers and people under 20s because it
is more of a fun way than an academic way. I love to use social media to learn anything and
actually it helps me to learn about other languages as well.” Student A.

“An innovative method that will add fun to education. And I am with it but I don’t know how
it will be used. But if there is a way, it will add entertainment to education.” Student B.

“I think it is very important because we shouldn’t rely only on the books in the curriculum we
should also use SM, videos and YT. Because it is an easier method which will help learners to
enjoy learning English.” Student C.

“It is very good and I would be happy with it. It helps me to connect with my classmates and

we can share information with each other.” Student D.

There seems to be an agreement among the interviewees that using social media in the curricula

is acceptable. Some of them believe that it will add entertainment and joy in the classroom and

others think it will help them to communicate with their classmates. Interestingly, one of the
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students is concerned about the way in which social media will be used which as a concern that
appears in the students’ and teachers’ questionnaires. These important concerns will be

addressed in our later discussion in chapter five.

Another area investigated is what the interviewees think is a favourable social media
application for them to be used in the classroom:

- “I'would say Instagram and maybe Facebook. I am not a fan of Facebook but maybe
Facebook. Instagram because there are a lot of pictures and a lot of options like music and
sound. I think it attracts the eye because you have thousands of pictures at the same time.”
Student A.

- “Telegram, as it allows access to different channels that has many files that could help to
learn English in an innovative way” Student B.

- “YouTube because there are many videos, Instagram and even Microsoft Teams and Zoom.
Such platforms will allow teachers to share information with many students and this is an
important factor.” Student C.

- “YouTube. Because it is more focused on what I look for. Unlike other platforms that can be

distracting.” Student D.

Among the social media sites that are mentioned by the interviewees, YouTube and Instagram
seem to be on top of them which is consistent with the findings of the data from the student
questionnaire as these platforms are among the top 5 social media sites used by students.
Interestingly, Facebook and Telegram appear in the interview, but they are not among the most
5 used social media applications in the students’ survey. The interviewees justified their
choices of social media sites for reasons such as attraction, variety of features and content and

less distraction.

The interviewees were asked about their thoughts on using social media to improve teaching
EFL and whether it will support the teaching experience or not:
- “Yes I hope so. Maybe we can have like open conversations... The main reason is to have any
platform outside like the academic platforms and it should be for fun and speaking freely. So
using social media daily will allow me to use the language daily.” Student A.
- “Yes. SM is used in every house... it will be an attractive method... And if teachers use it in the
right way it will be greatly useful... Also, teachers could use it to communicate with teachers
from other countries so that they can share their experiences. This way teaching English will

evolve faster” Student B.
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“Yes. It could be an easier method for teachers as they can add many information at the same
time. And it will help teachers to find information faster.” Student C.
“Yes. It will be a great source for practicing new words and phrases. I can also see how the

new words can be used.” Student D.

All the students seem to agree that social media can help improve the teaching experience.

Multiple factors were illustrated to explain the reasons such as entertainment, attractiveness,

communication, easier to find information and great for practice.

The interviewees were asked about their opinion on whether their teachers have a background

on technology and social media usage:

“Yes 100%. They should follow the changes in this world. They can’t always be stuck with
papers.” Student A.

“Yes for sure even if they didn’t know how to use it they will learn about it. But now even kids
know how to use it. So for sure it will be easy for them to use it. I see some if my teachers use
some apps when teaching and they have great experiences.” Student B.

“Yes as everyone nowadays use computers, smartphones and iPads. If not, there are workshops
that will help them to improve.” Student C.

“I think they are aware of technology even if it was not their speciality.” Student D.

There is an agreement among the interviewees that their teachers have the awareness on how

to use social media, if not, there are solutions to improve their skills to do so.

The interviewees were asked about their teachers’ ability to use social media in the classroom:

“Half of my teachers are capable and half are not. The difference between them is that the
older ones who are like above 50s are not really comfortable using social media platforms. The
other teachers are fun and they want to experience new things with the students.” Student A.
“Yes as everyone is using them today and I don’t think it will be hard for them to use it.”
Student B.

“Yes. All the tools are available and teachers are aware of SM usage. And I see that technology
and SM are used widely among teachers more than the traditional way.” Student C.

“Yes. They can use to help explaining difficult lessons to their students.” Student D.

Consistently with the students’ survey findings, most of the interviewees agreed that their

teachers have the ability to use social media in the classroom as some teachers are already

using it. Only one student who expresses that some of her teachers are not comfortable to use

social media sites in the classroom.

The interviewees were asked about whether their teachers use social media in the classroom or

not:
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- “No. maybe one or two. Maybe 10% to 20%. Very few. They use it to provide examples about
the lessons in the lecture.” Student A.

- “Weuse WhatsApp to communicate with the teacher if we have questions related to the lectures
but we do not use it in the classroom. Two of my teachers uses groups in WhatsApp to answer
quires related to the modules they teach and one uses emails for that.” Student B.

- “No. They are only using PowerPoints.” Student C.

- “Yes. Mostly Twitter (X).” Student D.

The answerers seem to be mixed as only one student states that 7witter (X) is used by her
teachers. Another one indicates that the teachers use WhatsApp groups for queries related to
the modules. Two of the interviewees expressed either no use or limited use of social media by
the teachers.

The interviewees were asked about the advantages and disadvantages of social media form
their point of view:

- “The advantages are that some students are not really open to learn English they don’t like
English. They might think that English classes are difficult and it is hard for them to express
themselves and maybe they are embarrassed to say something they can’t say. So if we can use
something they love which is SM it will add fun. The disadvantage, I don’t think there are.
Maybe some teachers will think it is just a waste of time.”” Student A.

- “The advantages is that it is a nice addition to education that will attract students attention and
it can be used to share experiences between the teachers, students with their peers. I expect
other advantages that I cannot guess because I don’t know how it will be used.” Student B.

- “The advantages are, easier to teach and study as there are pictures and videos but we
shouldn’t give up on books. SM should be a supportive tool to the book.” Student C.

- “The advantages that it will improve the communication skill like Cambly for example. It can
also be used to improve English language by practicing translation. As some platforms provide
a translation option when reading in other languages. The disadvantages is relying on them

completely.” Student D.

Interviewees state multiple advantages to using social media in teaching English from their
perspectives such as entertainment, attractiveness, visuals (pictures and videos), improved
communication and practice. Not all of the interviewees mentioned disadvantages of using
social media in teaching English. The only two disadvantages from the students’ perspectives
are that teachers might think that social media is a waste of time and that teachers may be
completely dependent on it in teaching.

The interviewees were asked about the English language skills that can be improved using

social media sites:
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- “Listening and speaking” Student A.

- “All of them but specifically listening. As for any learners of English, listening is the first skill
they rely on.” Student B.

- “Speaking. Because you can learn new words from Instagram for example and practice it using

Zoom and this will improve speaking more.” Student C.

“Listening and speaking through watching movies and videos.” Student D.

The participants seem to agree on listening and speaking as the English skills that can be
improved using social media platforms. From having reported on the students' interviews the

following section will now consider those interviews conducted with the teachers.

4.5.2 Teachers’ Interviews

The teachers’ interview consisted of 11 questions that investigate the teachers' views of
teaching English in Saudi Arabia, usage of social media in the classroom and the advantages
and disadvantages of social media in the EFL classroom. The two teachers who were

interviewed work in different universities as stated by them.

At first the interviewees indicated their thoughts on EFL in Saudi Arabia. Teacher A (TA)

seems to have a negative impression on the student’s level:

“I think teaching and learning English has gone through a lot of development and improvement.

Although there is still a lack of knowledge as students are not learning English good enough. Students

lack knowledge in vocabulary and grammar. They are not in a stage that allows them to build sentences.

This is the most common problem with the students.” Teacher A.

Although the subject indicates improvements of EFL at first, however he criticises the student’s

ability to form sentences in English. He continues:

“There are a lot of problems in the skills. Even though there is a great support from the Ministry of
Education.” Teacher A.

Even though there is support from the authorities, yet the expected result is not achieved.

On the other hand, Teacher A feedback of EFL in Saudi is the opposite:

“There are a lot of problems in the skills. Even though there is a great support from the Ministry of
Education.” Teacher B.

The interviewees were then asked whether they use innovative methods in their teaching or
not. Teacher A states that he rarely uses technology in his teaching and then refers to the voice
recorder to play for the listening activities and then indicate using the projector for PowerPoint

slides:
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“Honestly, 1 might have used one or two of these advanced technologies. I sometimes play voice
recording for the listening activities in the language labs at the university. I also use the projector to
show and do some exercises or provide new vocabulary.” Teacher A

From the teacher A perspective, the tools such as the projector and the voice recording are
considered as advanced technology in teaching which might be considered basic equipment in
the classroom for other teachers.

On the other hand, teacher B seems to be the opposite to teacher A as he uses, depending on
the topic, YouTube as it takes 70% of the lecture including other websites that provides content
for learning English:

“Yeah. I usually use YT and it is taking about 70% of my lecture. I usually rely on YT rather than
textbook. Besides some websites for learning English but It all depends on the topic.” Teacher B.
The participants expressed their thoughts on using social media to teach English. From teacher
A’s point of view social media is valuable for communication with others but it is not ready to
be used in the classroom yet:

“I think it’s important to use it to communicate with others because that’s the language of the world
today. But using social media in the classroom is not practical yet. We need more research and tools
to make sure SM is good for teaching English. Because not everything in SM is suitable to be used in
the classroom. I believe it will be used in the future, but we need time to test it.” Teacher A.

Teacher B shows concerns as well towards using social media as despite being easy to use, it
can be distracting for the students:

“SM is a good tool to teach and learn English, but it has positive and negative effects. One of the
positives is that SM is easy to use inside and outside the classroom. One of the negatives is that students
might be distracted and go to other resources, and this could be a challenge to keep them focused.”
Teacher B.

The subjects stated their point of view of the teachers’ ability to use social media comfortably
as a supportive tool in the curricula. There are two different perspectives. For teacher A, they
are not ready yet:

“At this stage I think not yet because they need to train to use it as not all of the SM platforms are
proper to be used in the classroom.” Teacher A.

While teacher B is consistent with the collected data from the surveys, and he believes that the
teachers are ready to use social media as a tool to support the curricula:

“I think in this era using technology is a normal thing. And most of the teachers have the
knowledge on how to use these tools and if not, there can be workshops to help them on how

to use it.” Teacher B.
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The interviewees stated their thoughts on the advantages and disadvantages of using social
media in teaching EFL in the classroom. The advantages for teacher A are that students can be
exposed to a natural use of language on social media from the speakers of the language.
Another advantage is using services that are provided on some social media platforms such as
Twitter (X) which allows an option to translate texts to another language which can help
improves that students’ language:

“One of the advantages is that students can be exposed to a real use of language in the real world.
Another one is translation for example Twitter (X) provides to the users the option to translate a tweet
from a language to another one.” Teacher A.

The advantages for teacher B are that social media is easy to use and it can help to motivate
students to learn English:

“One of the advantages is that it is easy to use social media at any time or place. Also, it could help
motivate students to learn English.” Teacher B.

Interestingly, the disadvantages of using social media in teaching EFL from the perspective of
teacher A is the unfiltered content which can be unacceptable to the local culture:

“One of the disadvantages is having access to inappropriate content to the local culture through social
media.” Teacher A
The disadvantage of using social media in teaching EFL for teacher B is losing the chance of
face-to-face interactions between the teacher and the students and also among the students
themselves:

“I think one of the disadvantages of using social media in teaching English is the lack of the opportunity
for realistic face to face communication between the teacher and the students and between the students
themselves.” Teacher B.

Another disadvantage mentioned by teacher B is that social media can cause laziness among
the students in the classroom:

“social media might cause laziness and leads to less interaction since the students are behind the
screens and some might feel they are not monitored and may skip classes.” Teacher B.

The participants were asked if they would consider using social media in their EFL classrooms.
Both of them agreed that they would use it:

- “Yes why not. I can use social media as students can see, listen and read through it. They can
see how people speak the language in a natural way. So yes I think it is a good idea.” Teacher
A

- “Blackboard if it can be considered as a SM platform and also other websites but Mainly

YouTube. Sometimes if I see something interesting I might use TikTok. Because YouTube has a
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rich content for learning English which can help learners to learn by themselves and not rely

on the teacher and it is free.” Teacher B

Both of the teachers provide some explanations behind their choices, teacher A for instance
states that social media has the potential to be used visually as students can see content, also
auditory as students can use it to listen or speak and textual as students can read texts on social
media. Teacher B indicates several platforms such as Blackboard, YouTube and TikTok. The
reasons are that they are rich in content and they are free to use.
The interviewees were asked if they use social media to communicate with their students. All
of them are using WhatsApp to do so:

- “Yes. I use WhatsApp to contact my students. Other than that no.” Teacher A.

- “lusually use WhatsApp. Whenever we have a new course we create a WhatsApp group with

certain instructions. And it allows me to share any further information to the students. So

WhatsApp is the main tool for communication.” Teacher B.

Even though most of the Saudi universities provides their staff and students with emails, yet
WhatsApp is used by many of the teachers in the study to communicate with their students.
The interviewees were asked about whether their students have the necessary skills to use social
media for learning English or not. Both of them state yes that their students have the ability to
use social media to improve their English:
- “Yes. I believe that our students and the new generation are good at using this technology and
social media. And it is a way to improve their English.” Teacher A.
- “Ithink most of them already have the ability to use social media tools like WhatsApp, Twitter
(X) and YouTube. I have never had an issue with students facing difficulty on using social media
but if there is it can be solved.” Teacher B.

Teacher B refers that he is already using social media and has never encountered any challenges
with his students.

The subjects were asked about the ability of social media to improve the student’s English
language skills. They agreed that it can improve the students’ skills and a variety of objectives
were mentioned:

- “Yes why not. It can to an extent. To improve their listening skill by listening to native speakers
using a natural language in the daily conversations. And also through translation where they
can challenge themselves by reading in L2 and have the translation option to help them when
needed.” Teacher A.

- “Of course it can help them to gain knowledge and learn new things through WhatsApp
YouTube and Twitter (X).” Teacher B.

150



Teacher A indicates using social media to improve the student’s English language through
listening and translation. While teacher B states using it to improve their knowledge of English
language.
The interviewees were requested to state what approach would they utilise if they were to use
social media with their students. One of the teachers (teacher B) is already using social media.
The approach that he uses is explained. The teachers’ approaches:
- “It would be by using it to share materials to my students to exercise and improve their
experience in learning English by exposing them to native language speakers. I might use
Twitter (X) and YouTube. And I would use WhatsApp to share files with my students.” Teacher
A.
- “luse YouTube. And based on the topic of the lecture I choose the videos that we watch in the
class. After the videos we usually do some exercises on the lesson we undertook. For example
Tuse YouTube to play grammar videos. And sometimes I use YouTube to learn new vocabulary
depending on the topic. After we watch the video we have a discussion on what they have

seen.” Teacher B.

Teacher A would use social media to expose the students to natural use of English language by
native speakers using either Twitter (X) or YouTube. WhatsApp might be used to share files
related to the lectures. Teacher B explains the approach that is already adopted in his teaching.
He would play videos related to the topic of the lecture followed by exercises and at the end
discussion will take place between the class regarding the topic.

The interviews end with a question regarding the English language skills that can be improved
using social media sites from their point of view. Both of the teachers seem to agree that the
four English language skills (listening, reading, writing and speaking) can be improved using
social media:

- “Ithink the two receptive skills which are speaking and listening and also reading and writing
to some degree. For example listening by practicing listening to real conversation by native
speakers. Also reading, by reading articles written in different styles and genres. Students
could read how to write as well. Also students can watch videos that teach English as an
external resource to improve their English and practice.” Teacher A.

- “Ithink all of them reading writing speaking listening. They can be developed by social media.
Also grammar as well. Listening as the more you listen the more you learn, writing can be

improved by reflecting on videos for example. Also it can be used to learn writing strategies.”

Teacher B.
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There are other areas other than the four English language skills that are mentioned by teacher

B that can be improves using social media such as grammar and writing strategies.

4.5.3 Summary of Interviews

This section provides a summary of the semi- structured interviews conducted in this study for
both groups: teachers and students. Overall, there are 6 semi-structured interviews that consist
of 4 students and 2 teachers who agreed to participate in semi-structured interviews through

the contact details they provided in the questionnaire.

The students’ semi-structured interviews started with asking the students about their
satisfaction regarding teaching English at their university which is King Faisal University. The
participants seem to have positive impressions as they can see the improvement of their overall
English language proficiency, however concerns raised regarding lack of use of technology
and using L1 (Arabic) in teaching English. Moreover, the students expressed using social
media to improve their English language by following content creators and influencers in
English language or English learners on social media platforms such as YouTube and
Instagram. Some of them mentioned listening to music and watching movies to improve their
English language. The idea of using social media in the classroom seems to have positive
reactions in the students' interviews as some find it entertaining and an easy way to connect
with classmates. When asked about what social media platforms they wish to be used, the
students reported YouTube, Facebook, Instagram, Telegram, Zoom and Microsoft Teams based
on their pedagogical attractiveness and the rich content that some of them provide in teaching
English. All the students interviewed agreed that social media would improve the learning
environment due to its educational attractiveness, entertainment, easy access and information
sharing. The majority of the students indicated that they believe that their teachers have the
necessary background to use social media in the classroom, if not, there can be workshops that
will help them overcome any challenges. This is consistent with the students’ survey answers
regarding their teachers ability to use social media successfully in the classroom. Based on the
students’ survey and interviews, they believe in their teachers ability to utilise social media
positively in EFL classrooms. Only one student indicated that their teacher uses social media
in the classroom which is Twitter and another one stated using WhatsApp for questions related
to the lectures. The interviewees stated multiple advantages to using social media in teaching

English from their perspectives such as entertainment, attractiveness, visuals (pictures and
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videos), improved communication and practice. The only two disadvantages from their
perspectives are that teachers might think that social media is a waste of time and being
completely dependent on it in teaching is a negative approach. The students believe that
listening and speaking skills can be improved upon by using social media platforms. This is
consistent with the students’ surveys answers, as the students believe that social media

platforms can improve their English language skills as stated in section 4.2.3.

The teachers semi-structured interview investigates their views on teaching English in Saudi
Arabia, use of social media in the classroom and the pros and cons of social media in EFL
contexts. Both teachers said that there is a great support from the ministry of education in Saudi
Arabia to improve the teaching of English, however the teachers are not satisfied with the
students’ proficiency level as the most of them are struggling to build full sentences. The
teachers differ in terms of using technology as one reported using only a voice recorder and
the projector and the other teacher stated using YouTube in his lectures to teach English
language. YouTube appears in both students’ and teachers’ questionnaires as one of the
favourite social media platforms to be integrated in EFL classrooms. The surveys show that it
is already widely used by the participants of the current research which increases the chances
for successful implementation due to the familiarity of teachers and students with this platform.
Moreover, the teachers seem to appreciate the value of social media in terms of communication
and easy accessibility. However, both of them showed concerns regarding the distracting
element that may occur to the students and the appropriate approach to use social media as not
enough research is made to explore its effects. Furthermore, teachers showed disagreement in
terms of whether they think teachers are ready to use social media in EFL context, however
they both agree that if teachers are not ready, workshops can be created to prepare them for it.
The participants indicated several advantages to using social media such as allowing students
to be exposed to real use of English, giving them the option to use the auto translate feature on
Twitter and that social media is easy to use at any time or place. The disadvantages of using
social media for the teachers are the improper content that the students may be exposed to and
that the students will lose a sense of face-to-face communication which is highly valuable. The
teachers were asked whether they would consider using social media or not, they all agreed to
using it in improving the students’ English language skills such as listening and reading using
platforms such as YouTube and TikTok if there is relevant content. In the semi-structured
interviews, both teachers indicated using WhatsApp for communication with their students

through classes groups. Both teachers believe that their students have the skills to use social
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media if it is used in the classroom if not, they can be trained how to do so. Also, the teachers
agree that social media has the potential to improve the students’ English language proficiency
by using the content available on platforms such as YouTube. Moreover, the teachers were
asked about what approaches they use or would use if they were to adopt using social media in
the classroom. Several methods were mentioned such as using YouTube to play native speakers
videos, using WhatsApp to share documents related to the lectures and to play YouTube videos
on certain topics and make a discussion in the classroom about them. For the teachers, all
English language skills can be improved using social media such as speaking, listening,

reading, writing, grammar and vocabulary.

4.6 Summary

This chapter presents objectively the participants’ perceptions and practices towards social
media in pedagogy. This includes their use and beliefs around social media. The chapter
presented the findings of the questionnaires and the semi-structured interviews of both teachers
and students. The study showed that teachers and students in Saudi Arabia have positive views
of social media in pedagogy and are using social media for several years. Although the
participants have positive perceptions of social media, concerns were raised regarding the

approaches that should be adopted to implement it in the classroom.
The following chapter will discuss in detail the findings of the research in comparison to

relevant studies from the literature. It will suggest practices of social media in EFL classrooms

that are inspired from the participants’ questionnaires and interviews.
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CHAPTER 5: DISCUSSION

5.1 Introduction

As an offshoot of the discussions surrounding the decolonisation of academic curricula, the
equally controversial debate has emerged around the concept of “WEIRD” Western, Educated,
Industrialised, Rich and Democratic countries. This term was introduced by Joseph Henrich to
encourage researchers in areas such as cognitive science, behavioural economics and
psychology to diversify their samples and not generalise results from a specific subgroup to
the wider community (Henrich, 2020). This indicates that while similar studies to our research
may exist in certain societies globally, yet there is still a need in the Saudi context for further
studies to investigate not only perceptions and practices of teachers and students towards
implementing social media in EFL but also in-field approaches along with evaluations of each
approach. Such studies will provide teachers and learners of EFL with suggested strategies for
the integration of social media in and beyond the classroom language learning. It is the sincere
intention of this thesis to add a more localised Saudi-based study in direct contention to the

prevalence of so many WEIRD studies.

This chapter presents a discussion of the data collected in this research in comparison to other
similar studies in the literature. Also, this chapter attempts to answer the research questions
that are as follows:
1- To what extent do Saudi EFL teachers and students use social media platforms in
second language acquisition?
2- What are Saudi EFL teachers’ and students’ perceptions and attitudes towards the use
of social media platforms as a supportive tool in the classroom?
3- What are the additional affordances and opportunities in the extended employment of

social media in effective SLA both within and beyond the classroom?

This chapter includes the following sections: the student usage of social media, the
students’ beliefs around social media in pedagogy, the teacher usage of social media, the
teachers’ beliefs concerning social media in pedagogy and suggested practices for the
significantly extended implementation of social media in the classroom and beyond.

In the following section the students' use of social media is discussed.

5.2 The Student Usage of Social Media
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The findings of this study indicate that all the Saudi students in this study have access to both
the internet and social media. Also, the majority of the students 91.9% of them reported having
access to the internet for more than 7 years. This means that the majority of them were provided
access to the internet for different purposes. This shows that the Saudi students have guaranteed
access to internet services whether at their university or at home. Findings of this research show
that 64.9% of the students have been using social media for more than 7 years. While the
number of the students using social media for more than 7 years are less than those who have
access to the internet for more than 7 years, yet in general, it could be said that the Saudi
students in this study have a fair and comfortable level of experience in using social media in
their personal lives and also in their learning experiences. This was apparent in the semi-
structured interviews that were conducted for this research as reported: “SM is used in every
house in the society”’ by Student B. Similarly, Sobaih et al. (2020) conducted a study to explore
how social media is adopted by faculty members and students for formal communications.
They found that both teachers and students have used social media effectively for teaching and
learning. They also found that students focus on building a community among themselves when
using social media, while teachers use it for teaching and learning purposes. This idea of
building a community for a specific reason is echoed favourably by Lave and Wenger (1996)
and also by Riordan (2013), they indicate that a community of practice (CoP) refers to a group
of individuals who share a similar passion and they gather to share experiences, knowledge
and skills. While the data of our study does not clearly show whether the learners have
communities of practices among themselves or not, this perception was evident in the learners'
interview as a recommended practice. For instance, Student A was asked in the interview the
following question: Do you think implementing social media into curricula can improve

teaching EFL? If yes, how? If not, why?. Student A replies:

“Yes I hope so. Maybe we can have like, open conversations that... I think there
can be open classes because this is teaching English okay. The main reason to have
any platform outside like the academic platforms and it should be for fun and
speaking freely where you can say whatever you want. You can open whatever they
want and just like use it everyday and this is the reason to learn any language is to
use it daily. So using social media daily will allow me to use the language daily.”

This shows that the student believes that building a community of practice for learners of

English will help the students to interact with each other and practise - daily - their English in

an informal setting. In addition, teachers can play a monitoring role in this community and
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intervene when necessary to highlight common mistakes or complement new vocabulary that
is used by one of the learners. In another example that emphasises the community of practice
notion, Student B in the interviews has a similar idea to Student A as they all recommend using
social media to form communities of practices. Student B recommended in her interview the
following: “Also, teachers could use it to communicate with teachers from other countries so
that they can share their experiences with each other. This way teaching English will evolve
faster. And also students could use SM to communicate with each other.”. Student B provided
a recommendation for both teachers and learners to build communities of practice to share their
experiences among their peers. We recognise here that this could represent the latest iteration
of the classic Community of Practice, as defined elsewhere by, for example, Riordan (2013).
This is a “portable” mobile CoP, frequency of access, short messages, push notifications, it’s a

social media CoP, with many inherent attributes of SM.

Most of the students 97.3% in this study reported using WhatsApp, which is the most used
social media platform by the participants of this research. Furthermore, Tawih et al. (2014)
found that students in Ghana prefer to use WhatsApp for their daily communication practices
rather than other social media platforms. These findings reveal that students might find
WhatsApp more appealing than other social media platforms. It is a free application that is
widely used globally with features of creating groups, chatting, group calls, calls and stories.
In our study, the platforms were mentioned by the students in the open-ended question a couple
of times when they were asked about what social media platform they would choose to
implement in the classroom such as: “WhatsApp, (because it is) the most used app for chatting
and sharing files, picture and other things used in the lecture” by Student 7. Various studies
show that WhatsApp is among the most used social media platforms by undergraduate students

(Amanullah and Ali, 2014; Ahmed, 2018; Dhiman, 2022).

Behind first-placed WhatsApp we find the Instagram app (89.2% of respondents) appearing in
our current study of the most used social media platforms by learners in this research.
Instagram is a famous visual social media site. Users use it to share different types of stunning
visuals to share their personal lives and their stories (Anuar et al., 2020; Febria et al., 2021).
This is echoed by one of the students in the semi-structured interviews when they were asked
about the best social media platform to be used in the classroom as the learner says: “Instagram
because there are a lot of pictures and a lot of options like music and sound. I think it attracts

the eye because you have thousands of pictures at the same time. So, you have the option to
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click on any picture” (Student A). Several other studies suggest using Instagram as a tool to
support learners to improve their English language skills (Andujar and Cakmak, 2023; Lee,
2023; Aisyah et al., 2023). The platform was mentioned in the survey by Student 8 as a social
media platform that will be helpful to use in the classroom: “Instagram to compress photos
and words in an attractive way for age groups to learn more”. As discussed in chapter 2,
multimodality can play a key role in improving language learners’ proficiency as it provides
information in different forms. It is known that learners have different learning styles as some
prefer textual form, auditory form and visual form of information. This emphasises the value
of social media as an example of multimodality where learners can find and learn from content

such as pictures, videos, audio clips and texts.

The majority of the students 43.2% indicated using one or two social media platforms. While
32.4% of them reported using 3-4 social media platforms and interestingly 24.3% of them use
more than 4 social media platforms. These findings are similar to Muftah (2022) who
conducted a study to investigate the impact of using social media on English language learning
during the pandemic time. It was found that about 48% of the students in her study use 1-2
social media platforms and around 37% of the learners use three social media platforms and
only about 14% use more than three social media platforms. Thus, it is common among students
to have more than one social media platform. Even though some of them might have more than
one account on one platform which is an area that is worth exploring for researchers. It must
be related that there is a distinct lack of clarity in the students' consciousness of how they view
“social media usage” in the sense of whether they are merely consuming social media or
sharing or actively producing contributions to social media platforms. Whilst all of our
respondents reported being “on social media”, there is not one single occurrence from our data
declaring that they were creating and posting their own content to social media, apart from
possibly within their own WhatsApp groupings. Again, this is an area worthy of further research

exploration.

The findings of the current research indicate that 54.1% of the Saudi learners in this study use
the Arabic language as a main language on their smartphone and 45.9% of them use English
language as a main language on their smartphone. Even though the majority are using Arabic
as the language of their smartphones, a high percentage of them use English. This may reflect
that students are trying to surround themselves with the targeted language as an attempt to

improve and practise their English language. Moreover, the findings in this study show that
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54.1% of the students actually stated that they use social media to improve their English
language proficiency level while 45.9% of them use social media for other purposes other than
language acquisition. Social media is found to be helpful to improve the students’ acquisition
of phrasal verbs (Roohani and Vincheh, 2023) foster communication between teachers and
students (Purwanto et al., 2023) improve the students’ writing style, reading skills, listening
and lexical variation, communication skills and grammar usage (Muftah, 2023) and with:
“information and opportunities which can support their confidence in their language
capabilities” (Aishengeeti, 2018, p.64). On the contrary, multiple studies have examined the
negative impact of social networking sites on learners. It was found that excessive use of social
networking sites can have an indirect effect on the student academic achievement (Kubey et
al., 2001; Masood et al., 2020; Tamal et al., 2019). Overuse of social networking sites leads to
cognitive disruptions among students, affecting their academic performance (Masood et al.,
2020). Similarly, Tamal et al. (2019) discovered a negative correlation between the time
students spend on social media and their academic achievements. Furthermore, Kubey et al.
(2001) found a strong connection between excessive internet usage for entertainment purposes
and compromised academic results, particularly among individuals engaging in synchronous
interactive platforms like chat rooms. All of the above serve as a caveat that educators need to
pay attention to the methods and approaches they adopt when implementing social media in
their teaching. In fact, the informed and carefully supervised implementation of social media
can help the students discover new positive practices to using social media and encourage them
to replace any negative attitudes and practices that they may have. For instance, if a student
spends hours on YouTube watching gamers play video games in their L1, they may shift to
watching video games in their L2. Therefore, these hours will turn into listening practices of
L2 that will help improve their grammar, vocabulary and pronunciation. Such practices could
prove to be hugely beneficial to the learner when accompanied with active language production
tasks such as composing summaries or multimodal blogs about the videos that were watched
on YouTube. These practices can be more formally integrated into the student learning by

introducing them into “Show and Tell” sessions within the classroom.
In this section, the usage of social media by the students of this research is explored in

comparison to related studies from the literature. In the following section, the beliefs of the

students in this study are presented with similar studies from the literature.
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5.3 The Students Beliefs Concerning Social Media in Pedagogy

This section presents the findings of the research regarding the students’ beliefs concerning
social media implementation in pedagogy. The data in this research show that most of the
students i.e. 67.5% have faith in their educator’s ability to use social media in the classroom
successfully. The main reason behind this question is to explore whether there is any negative
perception that the students may have towards their teachers. Learners are likely to spend about
four years in the university where the educators may use technology in the classroom such as
computers, projectors, smart white boards and PowerPoint. These tools can help to draw an
impression about teachers’ ability to use technology in the classroom. Thus, this statement
shows that in general, the students in King Faisal university have positive impressions about
their faculty members to use social media successfully in the classroom. Ekawati (2022)
explored the beliefs of the students towards using social media in EFL classrooms. A positive
conclusion was reached that the students’ perceptions on using social media in EFL classrooms
are assured and that social media can help in improving their English language skills. Similarly,
Allam and Elyas (2016) investigated the perceptions of 75 EFL teachers in two Saudi
institutions towards using social media as tools in EFL classrooms. It was found that most of
the participants in the study reported strong agreement towards the values of social media in
pedagogy, however there are fears amongst a number of students (also echoed by certain
teachers in this study) regarding potential distractions caused by such tools. Fear of distraction
is evident in the findings of this study as several participants reported when asked about
whether they are in favour or against using social media in the classroom: such as Student17:
“Against [using social media in the classroom]. Because it distracts the minds of the students
in the classroom” and Student3: “Against, there will be distraction” and Student29 “Against
[using social media in the classroom], it distracts the attention”. In the semi-structured
interviews, most of the students believed that their teachers have the necessary skills to use
social media in the classroom while only one who says that not all of the faculty members are

capable Student A: “half of my teachers are capable, and half are not”.

The learners in this study were asked about the ability of social media to improve their English
language skills. The majority of the students 83.7% agreed that social media platforms can
help in improving their English language skills. Iswahyuni (2021) conducted a study to explore
the use of social media to improve English language skills especially non-English colleges.

The findings of the study show that the majority of the participants used social media to
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improve their English language skills. They reported using social media platforms such as
YouTube, WhatsApp, Instagram, Facebook, Twitter and TikTok. The students also reported that
social media platforms can help in improving their reading skill, their writing skill, their
vocabulary mastery, their listening skill, their speaking skill and their grammar mastery. The
students in the semi-structured interviews reported multiple English language skills that can be
improved using social media. For instance: Student B “Listening, all of them but specifically
listening. As for any learners of English, listening is the first skill they rely on.”. Also, Student
C “Speaking, because you can learn new words from Instagram for example, and practice it
using Zoom and this will improve speaking more.”. Furthermore, Algamdi and Sabir (2019)
investigated Saudi English learners’ perceptions of using social media platforms in language
learning and explored the relationship between these learners’ perceptions of social media
platforms and their English language proficiency level. The results of the questionnaire
indicated that the participants have positive perceptions of the use of social media platforms
and that Twitter (X) is the most commonly used platform. The study further reveals that learners
use social media platforms to enhance their speaking and writing skills. Moreover, Salamah et
al. (2018) investigated university EFL students' perceptions towards using social media in EFL
classrooms. It was concluded that social media exercises are recommended to be implemented
in EFL classrooms. Also, there were no significant changes between the students’ genders
towards their perceptions of social media in EFL classrooms. Using social media to improve
English language proficiency can be an effective approach for learners of English. One of the
main advantages is that most of the social media platforms are free to use. Another advantage
is accessibility as learners can access the rich content on YouTube for example as long as they
have access to the internet. All the students in this study reported having smartphones and
access to the internet therefore they have access to many, if not all, social media platforms.
One approach that the author suggests is combining social media and private interests and
pastimes. If individuals are interested in sports, they can follow YouTube channels that are
specialised in sports which will improve their listening skills. They can also find newspapers
on Twitter (X) that share written interviews of professional players or coaches which will help
them increase their vocabulary level and their writing skills. Learners in the advanced level of
English proficiency can find content creators on social media from different countries with
different accents such as the US, UK and Australia. Each country has a variety of accents which
will improve the learner’s knowledge of the differences between accents in the English
language. In light of the Technology Acceptance Model (TAM) discussed in Section 2.9, it is

evident that while both learners and teachers may accept technology (social media) in their
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personal lives, they might be against its integration into educational settings. TAM suggests
that perceived ease of use (PEU) and perceived usefulness (PU) are key factors in determining
whether individuals adopt new technologies. In this study, 83.7% of students agreed that social
media platforms can enhance their English language skills, indicating a high level of perceived
usefulness towards language learning. However, despite this positive perception, overall
acceptance of technology in education might still face resistance due to other factors, such as
concerns over its use in formal learning environments, potential distractions, or lack of proper
integration strategies. This result suggests that while learners recognize the educational
potential of social media, the overall acceptance of technology in education requires further
investigations to ensure a successful and effective implementation of social media in the

classroom.

The findings of the study show that the majority of the students 54% reported that they feel
comfortable to use social media in the classroom. However 29.7% of the students are neutral.
While these numbers are positive in general, yet some students are hesitant to decide whether
to be comfortable or not towards using social media in the classroom. Several studies show
that there are concerns of distractions caused by implementing social media in pedagogy (Liu
et al., 2023; Ramazan et al., 2023; Abi-Jaoude et al., 2020). Such studies are similar to what
the students in this study reported in the questionnaire. Some students indicated that they are
against using social media in the classroom because of the danger of distraction. Such as S1
“Against [using social media]. because it distracts the minds of the students in the classroom”
and S27 “Against [using social media], it distracts the attention”. Thus, educators need to be
aware of the disadvantages of social media prior to implementing it in their classroom. Being
aware of such downsides can help them prepare for their classes and minimize the risk of
possible negative outcomes of social media integration in pedagogy. Similarly, the majority of
learners in this study are neutral 43.2% when they were asked about the negative effect of
social media on their study. This shows that learners are conservative about the disadvantages
that may occur when using social media in their study. This is shown in the open-ended
questions as few students reported being neutral and not In favour or against using social media
in the classroom. Such as: S22 “With [using social media in the classroom] but with limits”,
S25 “Neutral it has benefits and it wastes time, and it is bad” and S8 “With [using social
media] for those who are 20 years old or above”. Among the rest of the answers, these three

students showed to an extent fear of social media implementation in education either by
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suggesting conditions such as limiting its use or indicating some of the possible disadvantages

that it might have.

The majority of the students 62.1% in this research indicated that they believe that social media
would create an attractive educational environment if it was implemented in the classroom.
While some of them 29.7% were neutral to the statement. This shows that most of the students
like the idea of implementing social media in their study contexts however, some of them are
neutral. Those who are neutral may have fears of distractions or personal preferences such as
preferring the traditional method of teaching that their teachers are using rather than a new
teaching approach that is not tested nor proven positive in their contexts before. Casey (2013)
conducted a study to explore the features that social media can provide when combined with
face-to-face teaching and learning. It was concluded that combining social media use with face-
to-face learning methods allowed the students to be active and enhanced their participation in
the classroom. Interestingly, in the questionnaire, one of the students reported being against
using social media as he/she believed that using social media will negatively affect the
students’ participation in the classroom. The student answer is: “No, fo [achieve classroom]
Participation” S9. In a more recent study, Herri and Gunawan (2020) investigated the
perceptions of teachers and students towards using social media to promote an authentic
language learning environment. It was reported that most of teachers and the students have
positive impressions about the use of social media to promote authentic language learning. The
participants also reported that social media helped them to find learning resources such as
videos, demonstrations and learning files. Sleeman et al. (2016) and Kumar & Raman (2020)
state the importance of social media for international students, as they help in creating cultural
bridges and promote universities to international audiences. Interestingly, this point of making
bridges between cultures was mentioned by one of the students as she states that social media
makes communication easier between cultures in the following: “With (using social media) for
what it has of the benefits of sharing different cultures which helps the society to accept
everyone, and it makes communication easier between people, and it opens new horizons in all

areas”’ Students 4.

5.4 The Teacher Usage of Social Media

In this section, a discussion of the teachers’ use of social media is presented in comparison to

different studies in the literature of related areas.
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All teachers in this study 100% indicated having access to the internet and social media.
Similarly, Alabdulkareem (2015) explored the use and impact of social media on science
teaching and learning in Saudi Arabia. He reported that all teachers reported that they have
access to the internet and 95% of them have access to social media. This reflects positively on
the infrastructure of the country as almost all teachers in Saudi Arabia have access to the
internet in their institutions or at home. This is highly important as some teachers might
struggle to use technology or to adopt online activities such as social media in their teaching

due to lack of support of institutions or poor infrastructure in their contexts.

All teachers 100% in the current research reported using WhatsApp and YouTube for personal
purposes. While only a few of them 15.8% reported using Facebook. Similarly,
Alabdulakareem (2015) indicated that all middle school science teachers in his research
reported using WhatsApp as a main tool for communication, Sobaih et al. (2020) conducted a
study to explore how social media is adopted by faculty members and students for formal
communications. It was found that teachers and students used mostly WhatsApp and Facebook
for communication. WhatsApp is also the most used social media platform by both teachers
and students in this research however, Facebook is not among the top used social media
platforms by the participants in the current study. These results are similar to the findings of
the research at hand; however, the results differ with Facebook as it is not commonly used in
the current research with only 15.8% of teachers using it. Similarly, Noori et al. (2022)
investigated the use of social media in EFL learning and teaching. They found that WhatsApp
and Facebook were the most common social media platforms used and preferred by teachers
in Afghanistan. Again, this study has similar results of WhatsApp being a top used social media
platform while the results on Facebook are different as it is not common in the Saudi context.
It is interesting to see that Facebook is not anymore used by teachers and students in Saudi
Arabia as shown in the current study data. The only possible reason that can be found from the
researcher's perspective is that some might see Facebook as an old and outdated platform
despite it being commonly used in other countries. The majority of teachers 68.4% in the
current study reported using 1-2 social media platforms while 31.6% of them indicated using
3-4 social media platforms. When comparing the teachers' results to the results of the students,
the students have 24.3% of them using more than 4 social media platforms while no one from
the teachers use more than 4 platforms. This could be explained due to the probability that

faculty members are likely to have family responsibilities and less free time unlike the students
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who may have much free time if not working part-time for example. More studies are needed
to investigate how many social media platforms do EFL teachers and students use actively and
which social media platforms that are ignored. This type of research will help to measure the
trends of social media among students and the platforms that are falling in terms of frequent
use. This will help to decide whether the decline of some social media is in a specific context

or whether it is a global fall.

The majority of the teachers 73.7% in the study reported using social media to communicate
with their students when needed and 21.1% are neutral. The teachers in the study are from
different Saudi universities. Thus, one can argue that using social media is common in Saudi
universities. WhatsApp is likely to be the main social media platform used for communication
between the teachers and the students as it is the most used social media platforms among the
teachers’ sample and students’ sample. It would be interesting to explore in future studies
whether teachers use different phones or WhatsApp numbers, one for work and one for their
personal use. Some teachers might prefer to separate their work life from their personal life
outside of the university and students might send messages or calls at random times especially
in exams period. Froment et al. (2017) claim that even though social media platforms were not
initially created for academic purposes, they are gradually gaining interest as a communicative
tool between teachers and students as well. Students display a willingness to utilize social
networks for communication with their educators (Hamid et al., 2015), with usage reported
between 56% and 75% in various studies (Ophir et al., 2016; Sendurur et al., 2015). Draskovic
et al. (2013) observed that students found motivation in engaging with their teachers through
social platforms, while teachers expressed reservations and scepticism about this approach.
According to Saylag (2013), around 72% of students expressed a readiness to connect with
their teachers via Facebook for a better understanding. Hurt et al. (2012) highlight that students
felt comfortable interacting with their instructors on Facebook, where teachers opted for
separate profiles with limited personal details, typically featuring only a profile picture. While
the idea of teacher-student might appeal to some teachers and learners, yet from the author's
perspective, the challenge is in how to limit the communication between them in order to create
a professional and safe interaction for both the teacher and the student. A suggested approach
is that the interaction should be encouraged to be in the classroom group. This will help the
instructors to avoid repetitive questions from different students. Educators may set rules in the
classroom’s WhatsApp group such as limiting messages time to specific hours. Restricting

messages to be only related to the class issues. Also, teachers can choose a student who can
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help monitor group messages when they are not present in group chat and delete irrelevant

messages.

The teachers in the study have different practices of social media use in the classroom as 10.5%
reported a/ways using social media in the classroom, 47.4% reported sometimes using it, 36.8%
indicated rarely to using it and only 5.3% of them have never used it in the classroom. These
findings are interesting to see. The results show that despite the teachers' views or practices of
social media in pedagogy, most of them have at least used it once in their classrooms. It could
be a video on YouTube or a file of the lecture on WhatsApp, or a notice about arriving late. Van
Den Beemt et al. (2020) analysed 271 articles on the use of social media by teachers. The
authors criticised the poor-quality studies that makes it difficult to draw a clear conclusion on
their results. The authors indicate a number of challenges that face teachers when implementing
social media in schools. Such as institutional limits, network restrictions (weak connection),
lack of money and lack of knowledge about social media. The findings of current research
show that all teachers are flexible to use social media for different purposes such as
communication, sharing materials and improve the students’ English proficiency level. Only
two teachers are against using social media in the classroom “I would not recommend using
social media in classrooms since most of the social media are not designed for educational
purposes” Teacher 4. The other teacher did not provide a reason for being against using social
media however both of them indicate that if they were to use it with their students, they will
use it for “sending files, communication” Teacher 1 and “I would use some of them such as
“WhatsApp ™~ as a tool to send materials I used in the classroom” Teacher 4. This shows that
even those who are against using social media in pedagogy have ideas about how they can
implement it if they choose to do so. Furthermore, Jogazi et al. (2021) explored the possibility
of using social media in online learning by investigating the attitudes of teachers towards
distance learning. The findings of their study show that distance learning which was forced on
schools during Covid-19 time have changed teachers’ attitudes towards using social media as
they become supportive of it after the pandemic. Similarly, one of the teachers in the
questionnaire indicated the same argument that the pandemic has helped educators and policy
makers in education to accept distance learning and technology. Similarly in the current
research, Teacher 19 says: “after the pandemic, distance learning via social media is gaining

tremendous popularity and is seen as a possible means of deliverance of academic content.”
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When asked about how often they share or recommend content from social media with their
students in the classroom, the majority of the teachers 68.4% indicated usually/sometimes to
the statement. This may confirm the spread of social media among faculty members in Saudi
Arabia. However, the degree of its use might vary from never using to always. In the semi-
structured interviews both teachers confirmed using social media with their students: “Yes. [
use WhatsApp to contact my students. Other than that, no.” Teacher A, “I usually use
WhatsApp. Whenever we have a new course, we create a WhatsApp group with certain
instructions. And it allows me to share any further information to the students. So, WhatsApp
is the main tool for communication.” Teacher B. Again, WhatsApp is the only social media
platform used by the teachers in the two semi-structured interviews. There are some studies
that claim that teachers who have earlier experiences with blended learning or technology are
likely to succeed in implementing social media in pedagogy (Goktalay, 2013; Manca and
Ranieri, 2016).

The findings of the study show that the majority of teachers 79% strongly agree/agree with the
statement that says EFL students are capable of using social media sufficiently to enhance their
performance in the classroom. Which reveals that teachers in this study have no barriers
towards the student’s ability to use social media sufficiently in their classrooms. This was also
confirmed by teachers in the semi-structured interviews as the interviewees were asked whether
they think their students have the necessary skills to use social media in the classrooms or not.
Teacher A indicates: “Yes. I believe that our students and the new generation are good at using
this technology and SM. And it is a way to improve their English.” And Teacher B's response
is “I think most of them already have the ability to use SM tools like WhatsApp, Twitter (X)
and YouTube. I have never had an issue with students facing difficulty on using social media
but if there is it can be solved.”. Despite the positive impression that teachers show regarding
the implementation of social media in the classroom, the interviewees raised some concerns
about social media when they were asked about using social media in teaching English.
Teacher A calls for more studies about social media practices in the classroom and that not all
content on social media is suitable for the classrooms “I think it’s important to use it to
communicate with others because that’s the language of the world today. But using social
media in the classroom is not practical yet. We need more research and tools to make sure
social media is good for teaching English. Because not everything in SM is suitable to be used
in the classroom. I believe it will be used in the future, but we need time to test it.” Teacher A.

While Teacher B states that implementing social media in the classroom may distract the
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students “social media is a good tool to teach and learn English, but it has positive and
negative effects. One of the positives is that SM is easy to use inside and outside the classroom.
One of the negatives is that students might be distracted and go to other resources, and this
could be a challenge to keep them focused.” Teacher B. Thus, to have a successful integration
of social media, teachers need to make efforts into finding the suitable social media platforms

that serve their goals and help in delivering their lectures in the classrooms.

The teacher's use of social media for pedagogical reasons is discussed. In the following section,

the author attempts to discuss the beliefs of teachers regarding social media in pedagogy.

5.5 The Teachers’ Beliefs Concerning Social Media in Pedagogy

The previous section discussed the use of social media by teachers of EFL. This section

provides a discussion of their beliefs concerning social media in pedagogy.

The findings of this research show that the majority of teachers 58% spend 1-3 hours of their
days on social media. While about 37% indicated that they spend 4-6 hours of their day on
social media. These numbers represent self-reported answers by the participants of the study.
Which might be not accurate as users of social media may lose sense of time while scrolling
through social media sites. These answers are expected as faculty members are likely to have
families. That is, their day is probably divided between different responsibilities such as work,
family, sleep and personal time. Ogbonnaya (2019) conducted a study to investigate the
perceived usefulness of social media by pre-service teachers in Nigeria. It was found that pre-
service teachers in Nigeria spend many hours of their day on social media. It was reported that
about 80% of the teachers spend at least one hour of their day on social media. While about
50% of the participants spend more than two hours a day on average on social media. These
findings are similar to the findings of the current research to an extent. As the majority of the
teachers working in Saudi universities 58% in this study reported using social media for about
1-3 hours a day. Owusu-Acheaw and Larson (2015) conducted a study in Ghana to explore the
relationship between using social media and the students’ academic performance. They found
that students spend from 30 minutes to three hours a day with a negative effect on their
academic performance. In terms of time spent on social media, the majority of the teachers in
this research 58% have the same time spent on social media as the Guinean students in the

previous study.
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The results of the research show that the majority of teachers 84.2% agreed that social media
would help them, if they ever, used it in delivering parts, if not all, of the curriculum to their
students. Only few are neutral 10.5% or disagree 5.3% with this statement. This indicates the
positive perception that teachers have towards using social media in pedagogy. Also, teachers
are expected to be teaching different modules in the English language. Thus, considering their
answers, this shows that social media are flexible and can serve different purposes depending
on the topic or the module that it is implemented in. This is evident in the semi-structured
interviews. The two teachers were asked about the English language skills that can be improved
by using social media. Their answers were as follows: “I think the two receptive skills which
are speaking and listening and also reading and writing to some degree. For example listening
by practicing listening to real conversation by native speakers. Also reading by reading articles
written in different styles and genres. Students could read how to write as well. Also students
can watch videos that teach English as an external resource to improve their English and
practice.” Teacher A, and “I think all of them reading writing speaking listening. They can be
developed by social media. Also grammar as well. Listening as the more you listen the more
you learn, writing can be improved by reflecting on videos for example. Also it can be used to
learn writing strategies.” Teacher B. Both teachers agreed that all skills in English language
can be improved by implementing social media. Teacher A suggests a variety of practices that
can be adopted in using social media to improve learners’ English language proficiency such
as: improving listening skill by listening to native speakers of English conversations, reading
articles to improve reading skill and watching videos for learning English. The last practice of
watching educational videos for learning English can be considered as an approach that helps
learners to adopt student-canter strategy. By mixing education in the university and personal
learning, students can accelerate their learning and help them improve their knowledge and
achieve their educational goals. Alabdulkareem (2015) conducted a study to investigate the use
and the perceptions of the impacts of social media by teachers and students. It was found that
both teachers and students have positive impressions of social media and that they are only
using it for socialising. However, they all believe that social media could help them in their
teaching and learning practices. This is similar to the teachers’ answers in the current study as
the majority of them believe that social media can support them to deliver parts, if not all, of
the curriculum to their students. On the contrary, some researchers do not believe that social
media could help them in their teaching practices. For example, Ogbonnya and M;ji (2015)

conducted a study to explore the perceptions and use of Facebook by 200 undergraduates from
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two universities in South Africa. They concluded that about 80% of the students use Facebook,
however 50% of them did not believe that Facebook could help them as a tool in their studies.
While only 50% of the students believe that Facebook cannot help them in their education,
more than 80% of the teachers in the study disagree with them. This can be a result of the fast
development of social media and as time passes more research has been conducted in the area
of social media in pedagogy. In another study, Tariq et al. (2012) criticised social media use
by students. They claim that social media is not recommended to be used by students as they

believe it will have a negative impact on them by distracting them from their study duties.

The majority of the educators in the study 68.5% reported that they believe they are
comfortable enough to use social media if they have to use it with their students in the
classroom. And 26.3% of them are neutral. This indicates that social media is a familiar tool
for teachers and most of them do not see it as a difficult tool to deal with. This may also point
out the teachers have no personal barriers with social media in pedagogy. Although there are
some teachers 26.3% who are neutral to the statement, yet they did not reject it or disagree with
it. Teacher A’s answer in the semi-structured interview may explain why some teachers are
neutral when it. Comes to their comfort with using social media in the classroom. The question
was whether they think that EFL teachers in Saudi Arabia are comfortable to implement social
media in the classroom. He answers, “At this stage I think not yet because they need to train to
use it as not all of the SM platforms are proper to be used in the classroom.” Teacher A. Even
though he believes that teachers are not ready yet, however he provides a solution that they can
be trained to enhance and boost their confidence with it. Seechaliao (2014) undertook a study
to investigate the faculty members' behaviours and perceptions towards using social media in
higher education in Thailand. Thirty-one lecturers participated in this research. The author
concluded that teachers believed that social media were easy to use and it can be considered as
a tool that saves time and money for distance learning. This shows that the teachers’ positive
responses to the previous study can be a sign of their comfort in using social media in their
teaching. This result could be related to the research at hand as the majority of the teachers
reported feeling comfortable if they ever have to use social media with their students. In another
study, Alkutich (2018) investigated the perspectives of schools teachers’ towards using social
media in the United Arab Emirates (UAE). He found that teachers use social media for their
daily communication with school. It was also found that teachers see social media as an

important tool, and they have a positive impression of its use in teaching and learning. These
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findings are relatable to the findings of the current research as most teachers have positive

impressions of using social media in the classroom.

The results of the research point out that there is a split between teachers in terms of social
media negativity towards EFL students’ performance. The statement in the questionnaire
suggests that social media can impact negatively on EFL students’ performance. However,
there is 36.8% of disagreement and equally 36.8% neutrals and only 26.3% agreement to the
statement. This shows how teachers are divided into three teams. The first team is in favour of
using social media and they believe in its positivity and that there is no negativity on using
social media. The second team is in the neutral position, which may suggest that teachers in
this position need more details and research about the approaches suggested and the social
media platforms used and the topic of the class or the module. These criteria might help this
team in neutral position to decide either to be in favour or against the possible negativity of
social media on EFL learners’ performance. The third team seems to have certain ideas about
the possible negative impact of social media on EFL learners. However, their agreement of the
negativity of social media does not necessarily imply that they are against implementing social
media in EFL classrooms. Individuals can recognize the risks of driving a car but that does not
mean that they are against using it. Paul et al. (2012) investigated the use of social media by
340 undergraduates in the United States. The focus of their study was on the effect of time
spent on social media on the students’ exam results. They found a small negative connection
between the time spent on social media on the students’ performance. In another study,
Kirschner and Karpinski (2010) examined the relationship between student’s study
performance and use of Facebook. They found that there is a negative relationship between
using Facebook and the students grades and they also reported a distractive element that social
media have on the student’s education practices. In a more recent study, Le (2023) explored
the impact of TikTok on English language proficiency level in Vietnam. It was concluded that
participants found 7ikTok fun and engaging and they see it as an effective way to motivate
learners. On the other hand, multiple disadvantages were revealed. Such as lack of context
caused by the short videos on the platform, inaccuracy of knowledge, informal language,
distractive and addictive elements. This study might explain the reasons why many teachers in
the current research are neutral towards the negative impact of social media on EFL students.
The previous study is an interesting one if we compare TikTok to YouTube. With TikTok, the
reliance is mostly on short videos with high levels of content. Meaning, Individuals can spend

a few seconds to see professional athletes breaking a record with cut scenes, while users of
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YouTube might see a longer version of the same achievement as YouTube mostly rely on longer
videos than TikTok. Even though TikTok and YouTube can be considered as social media, yet
one can find it unfair to apply the conclusion found in Lee (2023) study regarding the impact
of TikTok on EFL learners’ English level on YouTube as well. This shows that the differences
between social media platforms can vary, and educators have to be aware of the features of the
social media platform they wish to integrate in their classes. One of the students in the semi-
structured interview was asked about what kind of social media platforms can be the most
useful one in the classroom. The answer is: “YouTube, because it is more focused on what 1

look for. Unlike other platforms that can be distracting.” Student D.

The results of the research show that the majority of the teachers 52.6% of them agree that
EFL teachers should use social media in the classroom more often. However, there is 36% of
the teachers who are neutral about it and only 10.6% disagree. This indicates that most of the
teachers in the study are in favour of using social media in EFL classrooms and this can be
interpreted as a positive perception of social media among the teachers. Yet, there is 36.8% in
a neutral position. This may indicate that teachers are happy with the current practices of social
media by educators. This may indicate fear of the consequences of overuse of social media
platforms. It is interesting to see this number of teachers who are not positioning themselves
with or against the statement. When using social media in EFL classrooms, teacher A stated an
important issue that teachers of EFL need to consider when implementing social media in their
Saudi classrooms. When asked about the disadvantages of social media in the semi-structured
interview, teacher A responded with: “Omne of the disadvantages is having access to
inappropriate content to the local culture through SM. Other than that, it is fine to use social
media.” Teacher A. Here, the interviewee emphasises on the importance of considering the
local culture when implementing social media in EFL classrooms in Saudi Arabia. This is
highly important for non-Saudi educators who are coming from a different culture or
curriculum designers who are making materials to be used in Saudi Arabia. They need to either
research about the culture and what is appropriate or explore what is inappropriate with one of
the locals. Al-Harbi (2019) explored the teachers’ practices, challenges and reasons for using
social media in the Saudi environment. 124 teachers participated in the study from Hail, Saudi
Arabia. The author found that despite the positive views that teachers have of social media in
education, their use of it for educational purposes is low and their use is limited to personal
purposes. The author concluded that based on the results of their study, his study recommends

improving teachers’ knowledge and skills in order to use social media for educational purposes.
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From the point of view of the author of current research, this may explain the position of some
teachers 36.8% who are neutral about the increasing use of social media in the classroom. Their
view might be that more skills and knowledge about the use of social media is needed as there

are a lot of platforms available for free.

The results of the study show that most of the teachers 78.9% agree that social media can be
beneficial in EFL classrooms when used under the supervision of EFL teachers. Only 15.8%
of them are neutral to the statement. This confirms the positive perceptions arose from the
teachers’ answers about social media in EFL. Educators in the study see the potential value
that social media can bring to EFL classrooms, however their hesitation is likely to be towards
the methods that will be used in or outside of EFL classrooms. The teachers’ positive
perceptions of social media are evident in their questionnaire answers:
o “Social media is now the new medium of communication, getting information especially since
students spend most of their time on them.” T12.
o “... it will help the students to communicate and be more active as everyone is using it” T14.
o “It helps in developing students’ language skills” T15.
o “Iam with using effective social media sites in teaching English in the classroom for their huge
role in facilitating and motivating the teaching and learning process.” T18.
o “individuals’ presence is not limited to the physical but also includes the virtual which can be

found in social media. in general, distance learning is represented in social media.” T19.

The previous answers include the teacher’s recognition of the value of social media. These
answers indicate that social media can help to find information, foster communication,
improve the students’ language skills, boost teachers’ and learners’ motivation and help
empower learning outside of the classroom. In a recent study, Aydogmus et al. (2023)
investigated the perceptions and attitudes of teachers towards using social media for
educational goals. They found that teachers in their study use social media for personal and
professional purposes. They reported that social media is a valuable tool that can be used
in order to cover any shortcomings that may occur in the classroom. The findings of the
previous study agree with the teachers’ responses in this study as 78.9% of the teachers
believe that social media can be beneficial when used under the supervision of the instructor
in the class. Thus, the instructors’ views on social media are vital in the process of
integrating it in the classroom. A teacher that does not see a value in social media use for

educational purposes is likely to ignore or limit using it.
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This section discussed the teachers’ beliefs of social media use in pedagogy based on the
data gathered in this research. The following section includes suggested practices to be

adopted for EFL teachers.

5.6 Suggested Practices for Raising Awareness of Greater Social Media

Implementation both within and beyond the Classroom

The aim of this section is to recommend approaches that teachers may use as part of their
teaching strategy in EFL classrooms. Some of these approaches are inspired from the students’
and teachers’ answers in the questionnaires and the semi-structured interviews and others are
suggested practices from the author of this research based on his personal experience with
social media platforms as a speaker of English as a second language. The following sub-
sections contain practices that are either adopted or suggested by the students and teachers in
this study through the open-ended questions in the questionnaires or through the semi-
structured interviews. In addition, this researcher will be extending and adding to these
practices by offering arguments and proposals for the formal and informal integration of such
practices both within and beyond the classroom. This will amount to an advocacy of a form of
social (media) language learning practices which bring the social learning and formal learning
together as a possible and effective approach in engaging language learners and exploiting their
current social media practices so they may create an optimal language learning approach both

within and beyond the formal university settings.

It is this researcher’s belief that there is a need for raising student self-awareness of using social
media whether for educational or personal purposes. Thus, implementing social media in
language learning contexts may help raise the student's awareness of their perspectives and
practices towards using social media. Even including a little bit of ‘chaos’ in the lesson plan
by exploring new vocabulary on social media will introduce learning from authentic sources
by scrolling through posts found from the search box on X (Twitter). Moreover, teachers can
help learners to identify formal and informal use along with proper use of the new vocabulary
introduced in the classroom, through these serendipitous searches and findings. Social media
implementation in language classrooms may have a positive impact on students who are
unaware of their negative habits when using social media. This may act as a treatment for those
who misuse social media whether by over-use and over-consumption to an extent of disturbing

their sleep habits or by exposing themselves to undesired content suggested by the algorithms
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on the used social media platform. The positive impact can be derived by emphasising
disciplined practices of social media such as by setting goals and limited time for certain
practices under the supervision of their teacher especially for in-classroom practices. Those in
classroom practices might directly or indirectly help to set examples of positive educational

practices of using social media for educational and personal purposes.

5.6.1 Social Media Practices by the Students

The students in this study have mentioned personal and educational practices of social media
either by answering a direct question that investigates their practices in the questionnaire or by
coincidence as they are expressing their views and experiences using social media. Thus, this
sub-section contains all the practices that these learners have or suggested in using social media
in EFL classrooms or to be used by EFL learners on their own. Here is a list of the methods
used or suggested by EFL learners in the current research:

e Using social media to share files: One of the common uses of social media that are mentioned by
the students is using social media to share files that are related to the lecture or as assignments for
the students. One of the students expressed in the questionnaire that one of the advantages of social
media is using it to share files of assignments as sometimes the Blackboard of the university breaks
down. “With using it (social media), it is an easier way to send files of assignments and finish them
in the class instead of downloading them from the Blackboard which can be broken” Student 7.
The student followed up on this point in the next question in the open-ended questions “WhatsApp,
the most used app for chatting and sharing files, pictures and other things used in the lecture”
Student 7. This shows that WhatsApp is favoured by the student for sharing materials related to
lectures. Another social media platform that is mentioned by the students for sharing files is
Discord. Student 13 reports about their favourite social media platform to be used “Discord, for its
easy accessibility and easy communication with others, there are audio calls and very high
resolution videos and messages and you can attach files and edit your profile” Student 13.

e Using YouTube channels for teaching English: YouTube is mentioned several times by students
and teachers in the current research for the educational content it has in teaching and learning
English. Student 5 in the questionnaire mentioned YouTube as their favourite social media platform
to be used in their study. “YouTube for example to be used to play videos that are relevant to the
lecture...” Student 5. Also, Student 14 mentions YouTube as their favourite social media platform
to be used in their study “Maybe YouTube because it has tutorials and education” Student 14.
Student 21 says ” YouTube, To play videos immediately (in the classroom)”. YouTube is rich in
content and videos in multiple areas can be found on the platform. Thus, students can use it to find

videos that are related to their lessons such as grammar or just to practice listening and reading.
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Reading can be practiced by enabling the “captions” option on the video which will present a
transcript of the voices used in the video. This way, learners can engage with the video visually and
auditory. Students have to keep in mind that some “captions” are generated using Al which can be
inaccurate sometimes. Another practice that can be used with YouTube is watching or listening to
stories. Some stories can be filmed in a short movie or recorded from a play on stage. Student 8
suggested using storytelling and watching video to improve EFL learner English level “Storytelling
and watching videos”. This can be practiced in the. Classroom or at home as an optional exercise
for the students. Student C’s answer is another example of students in favour of YouTube “I think
it is very important because we shouldn’t rely only on the books in the curriculum, we should also
use SM, videos and YT. Because it is an easier method which will help learners to enjoy learning
English.”.

Using WhatsApp: One of the practices that is indicated by the students in the questionnaire is using
WhatsApp for different objectives such as sharing files or chatting. Student 7 says: “WhatsApp, the
most used app for chatting and sharing files, pictures and other things used in the lecture”
WhatsApp has the potential to be used in multiple approaches. It can be used to improve
communication skills by creating a group that is designed for practicing English language only.
Members of the group can communicate via texts, voice notes or group calls depending on their
preferences. This will help serve students who are shy to participate in classroom settings by writing
texts and those who wish to improve their speaking skill can send voice notes. Listening, and
vocabulary are likely to improve when the members of the group are active. Furthermore, related
and educational content can be the only allowed content to be shared. It is recommended to
nominate admins in the group to make sure that everyone is following the instructions. This
approach might be applicable to different social media platforms.

Using Instagram: one of the approaches that appeared from the student questionnaire is using
Instagram as a tool to improve English language teaching and learning. Student 8 recommends
using Instagram as an approach that they think would be helpful if used in EFL classrooms.
“Instagram to compress photos and words in an attractive way for age groups to learn more”
student 8. The participant is proposing using Instagram for sharing pictures and texts for learning
English. Instagram allows sharing more than four photos in one post along with a text and
comments section. This method can help visual students as they can use short videos and pictures
on Instagram. The content of the photos and videos can be adjusted depending on the user. It can
be grammar rules or new vocabulary or quotations. Users can choose to limit interaction with
flowers only in order to avoid any distractions or enable it to have communication from outside of
the classroom.

Following L2 influencers on social media: One of the practices that was found among the students

is using social media platforms to follow famous influencers in L2. In the semi-structured
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interviews with students, one of them stated that they follow English language influencers daily to
improve their English language. Student A stated “I love to watch English influencers. I love to
watch them every day”. This is one of the easy to adopt practices for learners who spend many
hours of their day on social media. By switching from following influencers in L1 to L2 (English
in this context), students can improve their listening skill, learn new vocabulary and develop their
overall proficiency level. Students can try to find influencers in L2 that have the same or similar
content to the influencers they are following in L1. It is important to understand for language
learners that they can be exposed to an informal and improper use of language on social media
depending on the source.

Following English teaching accounts: Following English language teaching accounts is a practice
that is mentioned by one of the students in the semi-structured interviews. The specific social media
platform is not pointed out nor the content used in these accounts. Student B “...1 do follow some
accounts on SM to teach English but I am not disciplined to follow their posts.”. English learning
content is widely popular and can be found in many social media platforms such as YouTube and
Instagram. One of the students stated that she prefers learning English through social media rather
than from watching movies “At first I relied on movies to improve my English but later I started
using social media to improve my English and [ find it easier. Because there are a lot of English
teachers that use social media to teach others. And there are people who also share what they are
learning as English learners. And it is more entertaining than books. ... I use Instagram. And it is
easy because I can go back to see any posts at any time. And there are many teachers who use
Instagram to teach English.” Student C. Another answer from Student D that uses Instagram to
learn English “Yes. I follow some people on Instagram that teach English language and I rely on
them. For example, they post vocabulary and some rules in English language for pronunciation.”.
Another example is Student A who suggests multiple social media platforms to be used for teaching
English “I would say Instagram and maybe Facebook. I am not a fan of Facebook but maybe
Facebook. Instagram because there are a lot of pictures and a lot of options like music and sound.
1 think it attracts the eye because you have thousands of pictures at the same time. So you have the
option to click on any picture you like. And the thing with Snapchat that it’s only the things you
like* so it doesn’t give you the opportunity to choose things you never chose before. For Facebook
1 think it does the same thing as Instagram yeah.”.

Using Telegram: Telegram was indicated as one of the social media platforms that the students
used to learn English. Student B says in the semi-structured interview “Telegram, as it allows
access to different channels that has many files that could help to learn English in an innovative
way and one of my teachers did that in the classroom to do some exercises and she used the
projector to show the questions to us in the class. And maybe SM can be used to communicate with

others but I am not sure how it will be.”.
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Using translation in social media: One of the interesting approaches revealed in the interviews
with the students is using the translation option on some of the social media platforms such as
Instagram or Twitter (X) in order to improve their English language. Student D says: “...It can
also be used to improve the English language by practicing translation. As Some platforms provide
a translation option when reading in other languages...”. This approach can also be used to
translate posts or content on social media from L1 to L2 or vice versa. Using this translation option
with posts from L1 that the learners fully understand and then translate it is easy to use and will
help the students to learn at least new vocabulary. Learners need to keep in mind that translation on
social media can be inaccurate sometimes. Thus, they will have to double check the meaning and

accuracy of translation before using it as part of their English language.

In this sub-section the practices of students in using social media to learn English is presented.

In the following sub-section, the practices or recommended approaches in using social media

to teach English are provided.

5.6.2 Social media Practices by the Teachers

In this sub-section the researcher includes the methods adopted by teachers in their study and

their recommendations of social media practices that can be used in EFL classrooms by

teachers or students. The approaches are as follows:

Exploring social media trends: An interesting approach that is stated by one of the teachers in this
research is exploring social media trends in different cultures. Teacher 9 “Strongly agree to keep
up with the social trends. However, one must take into consideration that certain communities
cannot afford online education.”. Using this practice, the teacher can combine exploring different
cultures and learning English. Some social media platforms provide a section that consist of the
trend topics being active in a particular country such as YouTube and Twitter (X). By adjusting the
location from the account settings, users can find top videos on YouTube or top hashtags on Twitter
(X )in Ireland or Saudi Arabia easily. The instructor role is essential to find what learners in their
class need. Practices of this activity can be generated in multiple ways such as a presentation, a
written text or a podcast about the trends that students found in a country of their choice.

Using social media for sharing and communication: This is one of the common approaches that
is found among teachers and students which is sharing files and communicating through social
media between the students themselves or between the learners and their teachers. Here are some
responses from the teachers when asked about how they would use social media if they had to use
it: “send files, communication” Teacher 1, “Sharing homework with the students.” Teacher 3, “I

’

would use some of them such as “WhatsApp” as a tool to send materials I use in a classroom’
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Teacher 4, “Communication, instructions, assignments, competitions” Teacher 12 and “sharing
slides, useful videos, quizzes links, and much more. having further discussions.” Teacher 12,
Providing examples: Depending on the lesson, this practice can be adopted to find examples on
social media that are related to the content of the lecture. If a new grammar or vocabulary is
presented in the class, the teacher can use the search box to find examples of the grammar from
Twitter (X) or YouTube and also can find the new word from a real use of language on
Twitter (X)for example. Teacher 2 says “To give an example, to train them, and to study the
content.”’, Teacher 6 “To investigate or analysis language in any specific hashtag” Teacher A
indicates in the semi-structured interview “It would be by using it to share materials to my students
to exercise and improve their experience in learning English by exposing them to native language
speakers. I might use twitter and YT and Teacher B in the interview states “...for example I use
YouTube to play grammar videos. And sometimes I use YouTube to learn new vocabulary
depending on the topic. After we watch the video we have a discussion on what they have seen.”.
Using social media to improve listening and speaking skills: This approach suggests using social
media to improve the students listening and speaking skills. Teacher 5 says when asked about how
you would use social media in your teaching if you have to “listening and speaking tasks” Teacher
5. In the semi-structured interviews with teachers, Teacher A says “For example listening by
practicing listening to real conversation by native speakers.”. Other than listening and speaking,
social media can also be used to improve other English language skills such as reading, writing,
vocabulary and grammar. Teacher B states the skills that can be improved using social media “/
think all of them read, write, speak, and listen. They can be developed by SM. Also grammar as
well. Listening as the more you listen the more you learn, writing can be improved by reflecting on
videos for example. Also it can be used to learn writing strategies”’. One of the interesting methods
that was suggested by Teacher B is using YouTube to improve writing skill for EFL learners. This
can be through commenting and interacting with people regarding the videos the learner watched.
While there is no instructor to correct the learner's mistakes, students can rely on themselves and
update their teacher regarding any challenges faced or weaknesses noticed.

Sharing homework: This is one of the interesting approaches suggested by the teachers which is
sharing homework on social media. The practice is not explained in detail, therefore the teacher
could be using it to ask the student to do tasks online or just state the task required on a WhatsApp
group so the absent students do not forget to submit it. Teacher 3 suggests a practice for social
media in EFL “Sharing homework with the students.” And Teacher 9 “Provide feedback on
assignments and provide online learning resources.”.

Competitions: This approach can help motivate learners to upskill their level by introducing
competitions among the classroom. They can be divided into teams or individually. The instructor

can choose a specific activity within a time limit that is suitable for the lecture. Activities such as
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exploring new vocabulary on a hashtag on Twitter (X), summarising a speech on YouTube, finding
examples of grammar rules on Snapchat or Facebook. These activities can be introduced as a class
exercise that has no effect on the learners grades. The goal of these practices is to motivate students
to participate and introduce new strategies and perspectives for them about using social media for
entertaining and education. This practice is inspired from the following teacher’s answer regarding
what they will use social media for if they had to do so “Communication, instructions, assignments,
competitions ** Teacher 12.

e Blogs: This approach might not be strange to some educators as using blogs for educational
purposes is not new. Lecturers can request from their students to create new accounts on 7witter
(X). The instructor can choose whether they should register with their names or to achieve privacy,
students can use usernames or nicknames that are not related to them. Then, all the students and the
lecturer have to follow each other. The teacher can decide whether interactions with others from
outside the classroom are needed or not. If not, students can enable private mode which limits the
interactions with followers only. This way, the students can protect themselves from possible
cyberbullying or strange comments from strangers. Students can practice discussions among certain
issues that the teacher introduces weekly and by the end of each week students can reflect on their
week interactions based on the teacher guidelines. This approach is inspired by Teacher 14's
answer: “Create a blog or a group discussion in Blackboard and have students contribute regular
posts about specific topics.”.

e Music: In this approach, the teacher can play a song in the class a couple of times. Depending
on learners’ level, they can attempt to write down the whole song or certain line that the instructor
identifies. The instructor can provide a sheet that has part of the lyrics of the song. The teacher’s
role is essential, to choose songs that are suitable for educational purposes without inappropriate
content or words. YouTube can be used as a tool to find songs. At the end, the teacher can play the

song with its lyrics and learners can compare their work with their peers.

While these approaches are introduced to EFL learners through using social media, it is
important not to ignore the vital role that teachers should play to choose what is the appropriate
approach for their students and monitor the process to make sure that the objectives are met.

The following section is a conclusion to the discussion chapter.

5.7 Conclusion

This chapter discussed the results of the research at hand to answer the main research questions
about the teachers and students of EFL use of social media in 2™ language acquisition, their

perceptions and practices.
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The chapter discussed the use of social media by students. It was found that many students in
this study spend 1-3 hours and 4-6 hours of their days on social media. The students reported
having multiple accounts on different social media platforms, however they are active in few
of them. The majority of students indicated having exposure to social media for 7 years. Among
the many social media platforms available, WhatsApp and Instagram are the most used by
Saudi learners in this research. More than 50% of the students use social media to improve
their English language and some use English language as a main language for their
smartphones. This shows that learners are familiar with practices of social media at least for
personal use. The learners’ beliefs were discussed, and it was found that in general, learners
have positive perceptions regarding using social media for English language learning and
teaching. Positive perceptions were reported towards teachers’ ability to utilise social media
for EFL classrooms, social media potentiality to improve English language skills, feelings
towards using social media in EFL classrooms and attractiveness of social media in EFL
environments. However, learners were hesitant to decide whether social media can have a

negative impact on their study performance.

The teachers’ practices and perceptions of using social media in the curriculum are investigated
in this chapter. Similar to the learners in the study, most teachers have been using social media
for more than 7 years, they have many accounts on different social media platforms and are
only using a few of them. WhatsApp and YouTube are the only social media platforms that all
teachers use in this study. The teachers have different practices with social media such as using
it in the classroom, using it to communicate with their students and some are using it in the
classroom. Most of the teachers have positive impressions about their student’s ability to use
social media in the classroom. Most teachers have positive perceptions towards using social
media in EFL such as its potential to help teachers in the classroom as a supportive tool, feeling
comfortable using it, believe that it is beneficial for EFL teachers and students and that EFL
teachers should consider using it in their EFL classrooms. Teachers were conservative

regarding the negative impact social media can cause to EFL students.

The research revealed several unexpected findings regarding use of social media and language
preferences by the participants. Interestingly, 45.9% of participants, despite being native
Arabic speakers, reported using English as the primary language on their smartphones. This
may reflects a strong commitment towards learning English in their which is a learner-cantered

approach. Additionally, over half of the students 54.1% stated that they actively use social
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media to improve their English language skills. Surprisingly, privacy concerns, which are often
a prominent issue in social media research, were not raised in either the survey or interviews.
Another unexpected findings in this research is that, there was a low use of Facebook among
the participants, which possibly might indicate that Facebook is on a decline from being the
one of the most used social media platforms at least in Saudi Arabia, if not, globally. Lastly,
most teachers reported using social media as a key tool for communicating with their students.
This is unexpected as it can be seen as an informal approach of communication, however this
can be a sign that social media is growing to the limit that one day it might replace the

traditional methods such as emails.

At the end of the chapter, suggested practices are presented to help EFL teachers and decision-
makers in education to consider social media as a supportive tool in EFL context. These
practices are mostly inspired from the participants answers to the questionnaire questions and
the semi-structured interviews. The researcher attempted to improve some of the practices,
however these methods can be modified to suit the teachers’ preferences and the learners’

profile of age and education level.
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CHAPTER 6: CONCLUSION AND IMPLICATIONS

6.1 Introduction

This final chapter will now conclude with a summative presentation of the analysed data and

offer discussions on the major themes of the thesis. It will also present the limitations for the

current study, implications for any subsequent research and proposals for additional research

relevant to our main areas of integrating social media into teaching environments and beyond
the classroom too. Finally, it includes a conclusion and a summary of the outcomes of the

study.

6.2 Limitations of the Study

All studies have their own limitations, and this research is not an exception. There are several
limitations for the research at hand. The study aims at exploring the pedagogical potential of
social media in the Saudi curriculum by investigating the teacher and student perceptions
towards it. One of the study’s limitations is the study sample. Due to time restrictions in the
author PhD programme which was affected by COVID-19 pandemic. The researcher faced
some challenges in contacting Saudi universities and gaining collaborative colleagues. Many
universities either did not respond to the researcher’s invitation to participate in the study or
lost contact after agreeing. At the data collection time, only King Faisal University responded
to the researcher as the communication with them was effective. It started from the service that
is provided on their website for any research (from outside or within the university community)
targeting the university faculty members or the university students and it continued to a
WhatsApp number from the university research deanship. Therefore, the findings of the study
cannot be generalised globally nor locally in the Saudi context and future studies in the same

topic may attempt to include a larger study sample to gain more accurate data on the topic.

In addition, the study uses a survey to collect data as a tool for its methodology. It has to be
addressed that data from surveys are self-reported as it relies on the individuals reflections on
themselves, for instance, a participant may report using 2 hours of their day spent on social
media platforms based on a guess they make which may not be accurate as social media users
may lose sense of time while using them and the participants of the study may underestimate

this impact.
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This study targets the perceptions of its participants towards using social media in the curricula.

Such perceptions might have been a result of particular platforms of social media, for example,

some participants might have generalised their negative or positive experience from a social

media platform to all the other platforms. Thus, the findings of the research have to be

combined with experiments and studies in the field to draw a more accurate conclusion that

includes different social media platforms from the perspectives of both teachers and students.

6.3 Recommendations for Future Research

This section suggests some recommendations to overcome some of the limitations addressed

in the previous section and other suggestions for future studies (section 6.2). This study

investigates the perceptions of teachers and students of social media as a tool to be used in

English language teaching and learning. Thus, the following suggestions are placed to be

considered by any researchers who are interested in the same kind of studies:

The participants of the study are either Saudi citizens or residents in Saudi Arabia during
the data collection of the study. Thus, a more diverse sample of different nationalities or a
different nationality is recommended to draw a better understanding of how different
participants from different areas in the world perceive social media platforms in language
learning.

The student group in the study are all doing their bachelor degree in their different academic
years. Thus, perhaps in future studies a comparison can be made by different students in
two academic years of study. Such as investigating the perceptions of social media in
language learning between students in the 4" academic year and students in the 2™
academic year of study.

Due to difficulties reaching faculty members in Saudi universities, the researcher had to
share the teachers questionnaire online using social media platforms and only a limited
diverse sample of teachers showed interest in participating. Therefore, in future studies, a
larger number of teachers from different nationalities or in a different context than Saudi
Arabia is recommended to explore how they perceive social media usage in pedagogy.
This study is concerned with the perceptions and practices of the participants on using
social media in pedagogy. However, future research in this realm may focus on a specific
social media platform such as 7TikTok and explore its potential impact on one of the English

language skills such as listening, speaking, reading, writing and grammar.
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e The questionnaire in this research focused on four main ideas to cover: demographic
information, use of social media, beliefs on social media and whether the participant is with
or against using social media in pedagogy. Thus, the questionnaire items were limited and
in future studies, a focus on one of these main ideas, such as use of social media, can be
drawn or other areas such as the participants' behaviours with different social media
platforms.

e The focus of this study is social media as a new technological tool in comparison to
traditional teaching methods which is mostly a teacher-cantered approach. However,
research in the future can address new technologies and their impact on language learning

such as relevant Al tools and compare their influence on language learners and their skills.

e In the Saudi context, researcher should formulates appropriate guidelines that is suitable
for the local culture. The guidelines should include content that is applicable for locals that

avoids sensitive topics such as politics and religion.

e The researcher in this study has designed the questions for both teachers and students. Thus,
as can be found in most studies, bias in the research tools might have affected the study.
The researcher conducted a pilot-study to minimize the possible bias in the survey and

interview questions.

e Other methodologies should be considered in future studies such as focus groups and

observations.

6.4 Summary and Final Conclusion

The objectives of this thesis are to explore the perceptions and practices of EFL teachers and
students in Saudi Arabia towards implementing social media in pedagogy. There are three main
research questions in this research, and they are as follows:

1- To what extent do Saudi EFL teachers and students use social media platforms in second
language acquisition?

2- What are Saudi EFL teachers’ and students’ perceptions and attitudes towards the use of

social media platforms as a supportive tool in the classroom?

3- What are the additional affordances and opportunities in the extended employment of social

media in effective SLA both within and beyond the classroom?
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The findings of the study shows that most of the participants expressed long exposure to social
media platforms with at least 1-3 years of experience. Not only did the participants have years
of experience of using social media, but they also indicated using multiple platforms of social
media such as WhatsApp, YouTube, Instagram and Snapchat. However, in general, the
participants reported being active to a limited number of social media in comparison to the
many platforms in which they have accounts. Both teachers and students in the study stated
spending at least 1-3 hours of their day on social media. Both teachers and students claimed to
be using social media for educational purposes. About 50% of learners indicated using social
media to improve their English language skills. On the other hand, most teachers in the study
expressed using social media to communicate with their students as many of them use
WhatsApp for this goal. Other teachers indicated using social media to stay updated on new

studies in the area of interest.

Overall, the students in the study reflected positive perceptions of using social media in
pedagogy. The majority of the students expressed confidence in the capability of social media
platforms to enhance their English language proficiency. Additionally, most students indicated
comfort with the idea of integrating social media into the classroom environment, perceiving
it as a supportive tool to an engaging learning atmosphere. However, a sizable portion of
students were neutral about the potential negative impact of social media on their academic
studies. On the other hand, the teachers also have overall positive perceptions of utilizing social
media in pedagogy. The outcomes of the research indicated that the majority of teachers
allocate between 1 to 3 hours daily on social media, with some dedicating 4 to 6 hours. Most
educators believed that social media platforms could aid in delivering parts, if not the entirety,
of the curriculum to their students. Furthermore, most of the teacher sample would feel at ease
using social media in their classes, while some remain neutral on its use. In terms of perceiving
the potential negative effects of social media on students, most teachers express a neutral
stance. Additionally, over half of the respondents 52.6% feel that social media should have a
more frequent presence in EFL classes. The majority of teachers reported that social media

sites could be valuable when used under the supervision of teachers.

In summary, the majority of the participants in this study showed positive perceptions toward
integrating social media into EFL classrooms. The only concerns are about social media impact
on the students’ academic performance and the approaches that can be adopted in the

classroom. The current research attempted to tackle the teachers’ concerns about the methods
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that can be used (see section 5.6 in the previous chapter) which includes suggested practices

that are recommended by the participants in the study.
We are hoping that this thesis work will push the boundaries of teaching English in Saudi

Arabia by showing the largely positive reactions among both language teachers and learners in

adapting and exploiting new technologies generated by social media.
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APPENDICES

UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH
Appendix A- Information Sheet

What is this project about?

This project aims at investigating the perceptions and practices of teachers and students
towards using social media as a tool to support learners' learning experience by implementing
it in the curricula.

Who is undertaking it?

My name is Yousef Alhassan. I am a PhD student at the school of Modern Languages and
Applied Linguistics/ Faculty of Arts, Humanities and Social Sciences, University of Limerick
/Ireland under the supervision of Prof Liam Murray and Dr Marta Giralt.

What is the purpose of the study?

Social media is being part of our everyday life in the 21 century. This study seeks to help
paving the way for teachers of English language to explore creative methods by investigating
the views of leaners and teachers of EFL in Saudi Arabia universities. By doing so, this may
result in finding new and modern ways to support teaching English in Saudi Arabia.

What are the benefits of this study?

The objective of this study is to find out whether EFL teachers and students see implementing
social media as a positive approach to enhance EFL teaching in Saudi Arabia or not. This may
allow EFL teachers to use new methods when teaching English.

How to participate?

The teachers and students will be contacted via the host university professors who will act as
gatekeepers for this study. The students will then be invited to participate in the study
voluntarily after explaining the goal of this research by the researcher. Afterwards, the
participants will be asked to sign a consent form before receiving a questionnaire that consist
of 21 questions and 3 open-ended questions at the end of the questionnaire. Also, the
participants will be invited to an interview with the researcher to answer questions related to
the research. The interview will be voice-recorded by the researcher only for the use of this

study.
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Right to withdraw

Your anonymity is guaranteed and you are free to withdraw from this study at any time you
wish without hesitation.

Yours Faithfully,

Yousef Alhassan, School of Modern Languages and Applied Linguistics, University of
Limerick, Limerick, Ireland.

Office: F1-147. Email: Yousef.Alhassan@ul.ie

Supervised by: Prof. Liam Murray, Email: Liam.Murray(@ul.ie and Dr. Marta Giralt, Email:
Marta.Giralt@ul.ie
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UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH
FACULTY OF ARTS, HUMANITIES AND SOCIAL SCIENCES
RESEARCH ETHICS COMMITTEE
Appendix B — Consent Form

Ethical Consent Form
This research study has received Ethics approval from the Arts, Humanities and Social
Sciences Research Ethics Committee (reference: 2021-06-06-AHSS.
I, the undersigned, declare that I am willing to take part in research for the project titled:
“Pedagogy potential of Social media in Saudi Arabia Curricula: students' and teachers’
perceptions and practices”.

e [ declare that I have been fully briefed on the nature of this study and my role in it and
have been given the opportunity to ask questions before agreeing to participate.

e The nature of my participation has been explained to me, and I have full knowledge of
how the information collected will be used.

e [ am aware that my participation in this study will be audio/video recorded and I agree
to this. However, should I feel uncomfortable at any time, I can request that the
recording software be switched off.

e [ am aware that such information may also be used in future academic presentations
and publications about this study.

e [ fully understand that there is no obligation on me to participate in this study.

¢ [ fully understand that I am free to withdraw my participation without having to explain
or give a reason, up to a period of two weeks after the data collection is completed.

e [ acknowledge that the researcher does guarantee that they will not use my name or any other
information, that would identify me in any outputs of the research.

e [ declare that I have read and fully understand the contents of the Research Privacy Notice.

Signature of participant Date
Signature of Investigator Date
Consent to Contact about Similar Future Research Yes No

I explicitly consent to the University contacting me as part of current or
similar future research and holding my contact details on its database for O O
the purpose of contacting me.
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UNIVERSITY OF

LIMERICK

OLLSCOIL LUIMNIGH

Appendix C- Questionnaire (Students)

Pedagogy potential of Social media in Saudi Arabia Curricula: students' and teachers'
perceptions and practices
Welcome! Please note: )
- By completing this questionnaire you are giving consent for your response to be used by the
researcher.
(. Bl g Ganll (a jad lia) bl alaaiuy Caalull 4sd) gall ,_laa_: Oty 3] vty 1)
- Only persons over the age of 18 should complete the questionnaire.
(. Gt e A VA (e gl 23811 L) Cangins)

- This questionnaire is directed to the students of English language major!
(A a2l and U Canglians (Jlaiin¥) 13a)
- By completing this questionnaire you are giving consent for your responses to be used by
the researcher.
(i Cand) ol Y lasinl) iy A8 jLial @l o a5 liu¥) 13 8 GliS L)
- The aim of this questionnaire is to investigate the perceptions and the use of social media by
the students in English language department.
(el sl and a5l e laia ) Joal sl @81 5o o e 5 ol 48 paal i) Cangy)
-This research received ethical approval from the University of Limerick on 28/06/2021
reference number: (2021-06-06-AHSS).
(AHSS-06-06-2021:p8 ) 48l ga 123 5l & & yadd dralas (o Canll CLENAT L 4880 g o Juals Canll 12a)
- For queries please contact the researcher (Yousef Alhassan) on Email:
Yousef.alhassan@ul.ie or WhatsApp: +966567242690
(966567242690 <Lil 5 Yousef.alhassan@ul.ie ¢radl <o gy Salill Jaayl Jaal il 5 luaina)

e If you wish to participate in an interview that will take about 10 min, kindly provide how would

you like to be approached below:
H(Jray) et o Aliadall dm\}ﬂ\@}as)um@ﬁsﬂamﬁ@mdcas)m

Q1: What is your gender?
(Feluin oo L)
o Male (USY)
o Female (i)
o I prefer not to say zlai¥) axc Juil

Q2: What is your academic year of study?
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(ST A (61 3)
o lstyear (¥ 4
o 2nd year (AUl 4i.dl)
o 3rd year ({3G) Al
o 4th year (3=l 4ill)
Q3: What is your level of proficiency in English?
(¢ fdasY) clial (5 siue o L)
o Beginner (s3iw)
o Intermediate (Lo sie)
o Upper intermediate (& s Jas: 5ic)
o Advanced (pgic)
Q4: What is your age group?

(: T enl) clitd & L)
o 18-20
o 21-25
o 26 and above.
Q5: What university are you studying in?

(Tled Lo AN Aadlall o8 W)
o King Saud University
o King Faisal University
o Others: ...

Q6: What is your major?

o English language/literature/lingustics (4 xlas) 4l ¢ nlas) calecily s2])
o Other: (s_3)

Q7: Do you have a smartphone device?
(855 cuila dllas Ja)
o Yes (m)
o No(Y)
Q8: Do you use internet?
(fn Y axaiud dA)
o Yes e
o NoY

Q9: How long have you been learning English language?

(S adaiy) Aall alad 3 gl ) saall s o)
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O

O

O

1-3 years
4-6 years

7 years and above

Q10: How long have you been using internet?

O

O

O

(S i) A0S e dia)
0-3 years
4-6 years

7 years and above

Q11: For how long have you been using social media?

O

O

O

O

(felaia¥) Jial gl 28] g0 a5 S dia)
I do not use social media =Wia¥) Jual 5ill 28] 50 aadinl ¥
1-3 years
4-6 years
More than 7 years

Q12: What social media platform do you use most?

O

O

(et o Gl ) elaia¥) Jual 5ill 28] 50 8 L)
Twitter
Snapchat
Instagram
YouTube
Facebook
TikTok
WhatsApp
LinkedIn
Reddit
Discord
Pinterest
Tumblr
Clubhouse
Others:...

Q13: How many social media platforms do you use?

O

O

O

(s‘gcuz;w Joal 5l éﬁ\}a @ <l @‘5‘ Glblualdl dae ?S)
1-2
3-4
More than 4
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Q14: How much time of your day do you spend on social media?
(Seelaiay) Jual gl a8l g (8 gl Al Cilelud) 2xe oS)
o Ido not use social media
o 1-3 hours
o 4-6 hours
o More than 6 hours
Q15: What language do you use in your smartphone?
(F S eliila 3 daadinall Zalll & )

o Arabic iyl
o English 4 a3y
o Others: ...

o Idonot have a smartphone
Q16: Do you use social media to improve your English language?
(2 alaay) clial yy ghat ym ja e laia¥) Jual sill a8l ga addiud Ja)
o Yes
o No
o Ido not use social media

Q17: Social media has the potential to be used in EFL to improve my English language skills:
(Aadaiy) Zall 8 3 e st 3 Lealaiind il A0lSaY) e laia¥) Jual sill a8l 5 (s2l)

o Strongly agree
o agree
o Neutral

o Disagree
o Strongly disagree
Q18: I believe my teachers have the ability to use social media sufficiently in the classroom:
(i) 8 3Ly elain¥) Jual sill a8l ga aladivl o 5 )l G yaill L cliac gal () stie)
o Strongly agree
o agree
o Neutral
o Disagree
o Strongly disagree
Q19: I would feel comfortable using social media if it is to be used in the classroom:
(i)l b Caeadinl Wil o) oelain¥) Jual sill a8 g0 ae Jalaill LA 5 ) 5SLL)

o Strongly agree
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o agree
o Neutral
o Disagree
o Strongly disagree
Q20: I believe that social media would have a negative effect on my study:
(1l 2 6 stsa e s 5l Juaill 3 e Win ) Jual sl el 50 alafisY () Ko )
o Strongly agree
o agree
o Neutral
o Disagree
o Strongly disagree

Q21: Social media would create an attractive studying environment:

(2 Al Lall 3l Ay e laia V) Jual sl 18 5a (318050)

o Strongly agree
o agree
o Neutral

o Disagree
o Strongly disagree
Q22: Are you with or against using social media in the classroom as a tool to support the

curriculum? And why?

(913 5 ¢ e lainl) dual sill &8 0 aladinl aca ol ae <l Ja)

Q23- What kind of social media that you think would be helpful to you if it was used in the

classroom? And why?

(S5 Sdaadll A aladindl ade () S ) celdial¥) Jal sill daia & 53 5o Lo clilay)

24: From you own point of view, what do EFL Teachers need to do to use social media
platforms successfully in the classroom?

(S0adl) b eals U e lia ) Jaal il a8l g alain 4 5ulaiy) Gl salae daling 530 L el Jlai dga 5 ()

Thank you! If you wish to participate in an interview that will take about 10 min, kindly
provide how would you like to be approached below if you already did please ignore:
A8 sall (A, i) ¢ g5 ST 2y 5all) Dol sill A3yl A8 JLia oy Shaimd Ailical) 5 A8 HLsall Dy 3 | S
Caai ) Jalatll sy A ey Aall aules 8 e ia V) Jual 5ill @l ga aladind (e 5 juad Allie b 2ay 0
e dlaY)
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Appendix D- Questionnaire (Instructors)

Pedagogical Potential of Social Media in Saudi Arabia Curricula: Students' and Teachers'
Perceptions and Practices

Welcome! Please note that by completing this questionnaire you are giving consent for your
responses to be used by the researcher.
e If you wish to participate in an interview that will take about 10 min, kindly provide how would

you like to be approached below:

1- What is your gender?

o Male

o Female

o I prefer not to say

2- What is your age group?

o 25-34
o 35-44
o 45-54

o 55 and above
3- What is your qualification?
o Diploma
o Bachelor
o Masters
o PhD
4- What university do you work for?
o King Saud University
o King Faisal University

o Others:

5- What is your mother tongue?
o Arabic

o English
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o Others: ...
6- What is your nationality?
o Saudi
o Other: ...
o I prefer not to say

7- How many years have you been teaching EFL?

8- How long have you been using the internet?
o 1-3 years
o 4-6years
o 7 years and above
9- How long have you been using social media?
o 1-3 years
o 4-6years
o 7 years and above.
o Ido not use the social media

10- What social media sites do you use? (multiple answers)

o Twitter
o Snapchat
o YouTube

o Facebook
o Instagram
o TikTok
o Discord
o Pinterest
o Clubhouse
o Others...
11- How many social media platforms are you active on?
o Ido not use social media
o 12
o 34
o 5 and above
12- How much time of your day do you think you spend on social media?
o Ido not use social media
o 1-3 hours

o 4-6 hours
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o More than 6 hours
13- I believe that using social media in the curriculum would help me in delivering parts, if
not all, of the curriculum to my students:

o Strongly agree

o Agree

o Neutral

o Disagree

o Strongly disagree
14- 1 believe that I am comfortable enough using social media should I ever have to use it
with my students:

o Strongly agree

o Agree

o Neutral

o Disagree

o Strongly disagree

15- T use social media to communicate with my students out of the classroom when needed:
o Strongly agree
o Agree
o Neutral

o Disagree

o Strongly disagree

16- I use social media to stay updated on new studies in my professional area:
o Strongly agree
o Agree
o Neutral

o Disagree

o Strongly disagree

17- 1 use social media with my students in the classroom:
o Always
o Sometimes
o Rarely
o Never

18- Social media can impact negatively on EFL students’ performance:
o Strongly agree
o Agree

o Neutral
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o Disagree

o Strongly disagree

19- EFL students are capable of using social media sufficiently to enhance their performance

in the classroom:

o Strongly agree

o Agree

o Neutral

o Disagree

o Strongly disagree
20- EFL teachers should use social media more in the classroom:

o Strongly agree

o Agree

o Neutral

o Disagree

o Strongly disagree

21- Social media sites can be beneficial in EFL classrooms when used under the supervision

of EFL teachers:
o Strongly agree
o Agree
o Neutral

o Disagree

o Strongly disagree

22- How often do you share/recommend content from social media to your students in the

classroom?
o Always
o Sometimes
o Rarely
o Never

23- What are your thoughts on using social media sites in EFL environment? are you with or

against it?

24- If you were to use social media sites with your students, how would you use it?

25- How do you see the future of using social media in EFL environment?
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If you wish to participate in an interview that will take about 10 min, kindly provide how

would you like to be approached below:
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Appendix E- Interview Questions (Students)

Pedagogical Potential of Social Media in Saudi Arabia Curricula: Students' and Teachers'

Perceptions and Practices

12- What are your thoughts on learning English in your university?
(feinala (b 2l Al il (0 oyl g5 8 L)

13- Are you satisfied with the curricula in your study?
(Sharads 8 meiall (e il ) il Ja)

14- Do you use Social media platforms to improve your English? (...) If yes, in what way?
(3605 S pnd gl IS 13 () SRl i) s sl oLV ol 51 o8 50 033505 o)

15- How do you feel about using social media platforms in the curricula?
(Fmd ) il b e laia¥) Jual 5ill ciliaia pladind Jon &) se o La)

16- What kind of social media platforms can best be useful in the classroom? And why?
(F13) 5 S Jaill 83238 e laial¥) Jual 5ill adl 50 JiST 4 L)

17- Do you think implementing social media into curricula can improve teaching EFL? If yes,
how? If not, why?
(913l 5 2 b1 A3l Gy 55 (g 3hay 38 mgial) 8 e laia¥) Joaal 5l Bl 5a alaiviad o it Ja)

18- Do you think your teachers have a background on technology and social media usage? Why
so?
(S35 § e lain¥) Jual 5ill a8l ga ae Jalaill 488 3 26 &) jo e clialea of ol a)

19- Do you think your teachers are capable of using social media in the classroom? And why?
(9135 S mdll b e Lain¥) Joal 5l a8l g aladiad e 508l dlialea sal of cliliiely Ja)

20- Do your teachers use internet or social media in their teaching?
(Soemati 8 olaia¥) sl 5l g gl i YL cliales (uaiy o)

21- What are the advantages and disadvantages of using SM in teaching English?
(P el Al st 8 oY) ol i g plaid s ] 8 Lo i Agan s (1)

22- What English language skills that can be improved by SM?

(foelain¥) Jual sill gl ga alatiindy Uy sl ey Al 4 3adaiy) Aalll & jlea o)
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Appendix F- Interview Questions (Instructors)

Pedagogical Potential of Social Media in Saudi Arabia Curricula: Students' and Teachers'

Perceptions and Practices

12- What is your opinion on teaching EFL in Saudi Universities?

13- Do you use what you consider as an innovative methods in your teaching?

14- What are your thoughts on using social media in teaching EFL students?

15- In your opinion, would teachers of EFL in Saudi Arabia be comfortable with using SM as a
tool to support the curriculum? Why?

16- What are the advantages and disadvantages of using SM in teaching EFL students?

17- Would you consider using SM or other tools in an attempt to enhance the students’ learning
experience? (...) why?

18- Do you use SM to communicate with your students? If so, In what way?

19- Do you think EFL students have the necessary skills to use SM to improve their English
language?

20- Can SM improve students’ skills in English language acquisition?

21- If you were to use SM with your students, how would you use it?

22- What English language skills that can be improved by SM?
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Appendix G- University Letter

Dear (University),

My name is Yousef Alhassan, currently a PhD student at the School of Modern Languages
and Applied Linguistics/ Faculty of Arts, Humanities, and Social Sciences, University of
Limerick/ Ireland. I am working on a thesis entitled as “Pedagogy potential of Social media in
Saudi Arabia Curricula: students' and teachers' perceptions and practices”, and I would like to
investigate the perceptions of students and teachers of EFL towards using social media in EFL
classroom.

I am writing to you this letter to kindly ask for permission to conduct my study in the English
language department. My research will involve contacting instructors and students online to
participate in this research by answering an online questionnaire and take part in a recorded
interview online. The participation in the research will be completely voluntary and the
participants will have the right to withdraw from the study at any stage or time should they
wish to do so.

The interview will be recorded using a digital audio recorder and will take approximately (20-
30 min). The outcome of the study is expected to provide rich information about the students*
and teachers’ views towards using social media in EFL environment. This research can
contribute to a future development in integrating Social Media in teaching English.

Before conducting the research I, Yousef Alhassan (the researcher) will inform the participants
about the study and what is expected from them in this research. Contact details of the
researcher and his supervisors will be provided should any of the participants needs to contact
regarding the research.

Your participation in my research study will be gratefully welcomed.

This research study has received Ethics approval from the Arts, Humanities and Social
Sciences Research Ethics Committee (reference: 2021-06-06-AHSS). If you have any concerns
about this study and wish to contact an independent authority, you may contact:

FAHSS Research Ethics Committee on email: FAHSSEthics@ul.ie

Yours Faithfully,

Yousef Alhassan, School of Modern Languages and Applied Linguistics, University of
Limerick, Limerick, Ireland.

Office: F1-147. Email: Yousef.Alhassan@ul.ie

Supervised by: Prof. Liam Murray, Email: Liam.Murray(@ul.ie and Dr. Marta Giralt, Email:
Marta.Giralt@ul.ie
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Appendix H — Information Sheet (Students)

My name is Yousef Alhassan, I am currently a PhD student at the School of Modern
Languages and Applied Linguistics/ Faculty of Arts, Humanities, and Social Sciences,
University of Limerick/ Ireland. I am working on a thesis entitled as “Pedagogical potential of
Social media in Saudi Arabia Curricula: students' and teachers' perceptions and practices”, and
I would like to investigate the perceptions of students and teachers of EFL towards using social
media in EFL classroom.

You are invited to take part in a PhD research study at the University of Limerick voluntarily.
The participation in this study consists of two parts filling a questionnaire and taking an
interview. The questionnaire contains about 19 questions and the interview will take
approximately 20 minutes. The interview will be recorded via Microsoft Teams.

The anonymity of your identity is guaranteed, and you have the right to withdraw from the
study at any time without giving any notice. The collected data are to be stored in a private file
in the researcher’s laptop and the researcher is the only one who will have access to it.

This research study has received Ethics approval from the Arts, Humanities and Social
Sciences Research Ethics Committee (reference: 2021-06-06-AHSS). If you have any concerns
about this study and wish to contact an independent authority, you may contact:

FAHSS Research Ethics Committee on email: FAHSSEthics@ul.ie

Yours faithfully,

Yousef Alhassan, School of Modern Languages and Applied Linguistics, University of
Limerick, Limerick, Ireland.

Office: F1-147. Email: Yousef.Alhassan@ul.ie

Supervised by: Prof. Liam Murray, Email: Liam.Murray@ul.ie and Dr. Marta Giralt, Email:
Marta.Giralt@ul.ie
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Appendix I- King Faisal University’s Ethical Approval

didlal dadlgo
Ethical Clearance

KFU-REC-2022-APR-EA000597
judlio: dsaguull adlioll 49 yeloradl Jolgill pdlgol dsgusdl Gjadll
(nolnollg Lllbll
(rall 3020 pllo wiwgy
+353830551860
yousef.alhassanfdul.ie
J:o1d dlloll dnoly
King Faisal University
19/04/2022
24 Months

olol &l lVai aaslgo ayle pbgall il gpiall gio @ al Jud ellall dnolay yaloll éiadl clbUaT dia) s
dgial pyjlisoll pass a8 .lbll wale Ji8 (o dagjoll Glilul) 1889 gopiroll o HBUANI wilall yoad e cliy llig
e lebiio iy ciall b 9 .68 1 o9 &iall 8 o diidall dmiliall JWSif o T G f of dilssall bl
e doaldl ol (nolig Bang i e dgloguo poiall .a8UARI pyluoll el riall liidl jlod) gopisoll oudi
JUA go ellig Busiuo @dVAT LLAS gf gopiroll le dyydgr Gllyani 6 yoall e dialll g gmiall le way Lol
.(0096615899773) wilgll g (ialjreeshfdkfu.edu.sa) yigrsI3l wyll

Having reviewed the details submitted by the applicant regarding the abovenamed research project,
the Research Ethics Committee at King Faisal University grants its ethical approval to the protocol.
Projects may be subject to an audit or any other form of monitoring by the committee at any time. The
committee may request a regular report on the progress of the project to ensure that researchers are
committed to the highest ethical standards. Researchers are held accountable for the storage,
retention and security of original data obtained from projects. Any substantial alterations to the
project or emerging events or matters that may affect the ethical acceptability of the project must be
reported immediately to the committee via email (ialjreeshf@kfu.edu.sa) or phone (0096615899773).

ol goaflae o
Prof. Abdulrahman AL Lily
412112022

pénoll le amolall gy Jlao o, dbpino ddlgall 0ia*

2183SaY J1J1uaI1ag Jo diysuea
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