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ABSTRACT ARTICLE HISTORY
While gender and education studies abound, there are fewer studies Received 16 August 2020
examining how the gendered construction of teachers’ identities and Accepted 13 December 2022
practices are enabled, and constrained, in policy and research. Here, |
conduct a Feminist Critical Discourse Analysis of this gendered G .

Lo . . . endered politics of teacher
cqns.tructlon in four !DO|IC¥ texts in t.eacher education in Ireland, ;et education; teachers’
within a neoliberal imaginary playing-out across OECD countries, identities and work practices;
and in mainstream research of teacher effectiveness. The analysis feminist critical discourse
uses a metaphor of confinement to trouble the problem, and to analysis; policytexts; Ireland
generate wider representations and emancipatory possibilities. The
findings reveal how this reform ensemble in Ireland acts more often
than not in sync with a global education reform movement in
gender-blind ways to constrain, if not actively confine (mostly
women) teachers’ voices and agency, often in assumed, theory-
weak and patriarchal ways. The study foregrounds the gendered
politics of teacher education within a pressing need for egalitarian
rather than conservative gender discourses.

KEYWORDS

Introduction

Teaching is regarded, and by implication teachers’ identities and practices in Europe and
elsewhere, in reports from global policy influencers, such as the Organisation for Economic
Cooperation and Development (OECD), as a feminized profession of mostly women tea-
chers often using deficit discourses (OECD 2005; Moreau 2019, 2020). Great Teachers, a
publication of the World Bank, identifies teachers’ gender and social class origins as
major obstacles to improving student achievement in Latin America and the Caribbean;
teachers described as ‘predominantly female, older, poor, and characterised by low
achievement and limited aspirations’ (Bruns and Luque 2014, 7). Education at a Glance
(OECD 2021) shows that ‘on average across OECD countries, 70% of teachers are
women in all levels of education combined’ (398). However, women teachers’ numerical
dominance fails to translate into improved status as teachers have come increasingly
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under low-trust audit regimes of regulation by those in a gendered hierarchy with the
power to control this field of professional judgment (Connell 1990, 2009, 2021; Mockler
2022; Tronto 2013).

In this article, | argue that this failure in the improvement in teachers’ status is in part, if
not fully, explained by the privileging of a new hegemonic masculinities in teachers’ iden-
tities and work practices for a self-directed and unattached view of the ideal student tied
to entrepreneurship and new quality management (Connell 1990, 2009, 2021; Lynch 2007;
Moreau 2019, 2020). Drudy (2008) shows how the introduction of performance manage-
ment systems in teacher education ‘represents a move toward the masculinization of
teaching as both an activity and an organisational structure’ (314), and a move away
from flexible student-centred pedagogies.

While gender and education studies abound in the literature, fewer studies examine
how gender is enabled, and how it is constrained, in the discursive construction of tea-
chers’ identities and work practices in policy texts, and in mainstream evidence-based
research. Here, | examine the gendered construction of teacher’s identities and practices
through a critical feminist scrutiny of four policy texts in Ireland, playing out with and
against a globalizing educational reform movement, underpinned by evidence-based
research and policy making in teacher effectiveness (Fuller and Stevenson 2019; Hattie
2012; Muijs and Reynolds 2018; Ng, Stull and Martinez 2019). My understanding here of
teachers’ work practices are twofold - first, the practice of teaching itself and second, tea-
chers’ continuing professional development and learning (Mooney Simmie 2021a, 2021b).

While the study troubles the question of the gendered construction of teachers’ iden-
tities and practices in the policy texts of just one country, the problem has a global reach,
and theorizations used here will be useful for others grappling with similar issues. |
selected a Feminist Critical Discourse Analysis of four policy texts in teacher education in
Ireland as the most suitable methodology (Teaching Council 2017, 2018, 2019, 2020). Fem-
inist Critical Discourse Analysis reads texts in ways that go beyond thematic analysis to an
‘analysis of the dialectical relationships between semiosis (including language) and other
elements of social practices’ (Fairclough 2005, 123), such as cultural values, consciousness,
social relations, identities, power, ideology, productive activity, and means of production.
Feminist critical discourse analysis foregrounds gendered constructions through scrutiny
of the text, the policy (political) context, how policy is legitimated, evidentiary and
accountability warrants, and whose interests are served (Lazar 2007). Fairclough (2005)
asserts that while some ways of making meaning are ‘dominant or mainstream in a par-
ticular order of discourse, others are marginal, or oppositional, or “alternative” (124).

The Feminist Critical Discourse Analysis undertaken in this study, therefore, aims to
trouble the problem of the gendered construction of teachers’ identities and practices
in Ireland, and to generate wider egalitarian and emancipatory possibilities. The study
theorizes gender in productive rather than re/productive ways for education and teach-
ing, understood as emancipatory practices where the necessary struggle of problematiz-
ing, critique and agency go beyond some cruel optimism, and include affordances for
transformative possibility (Davies, 2003; Mockler 2022).

So, what is happening in contemporary teacher education that might generate cause
for concern in relation to the gendered construction of teachers’ identities and practices?
Sant (2019) shows that former ideals of liberal education were rapidly replaced in this
century by neoliberal and elite (neoconservative) discourses working to (re)make power
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relations in policy and society. Teacher education in Ireland and elsewhere is increasingly
positioned using deficit frameworks that are hierarchical and managerial, and seek to con-
serve order and obedience while generating skills and knowledge for the labour market
(Mooney Simmie and Edling 2019). Giroux (2013) asserts that teachers often find them-
selves within a totalizing ‘insistence that all aspects of social life can be determined,
shaped and weighted through market-driven measures’ (2). Few would argue against
the place of evidence in professional practices. However, Davies (2003) posits that
another reading of evidence-based practices can be discursively produced ‘if we under-
stand evidence-based practice as a product of new managerialism and as no more
than a means to implementing managerialist agendas’ (98).

My reflexive positioning is located in academic scholarship and advocacy for an eman-
cipatory worldview, where gender is no longer an issue; where women play an equal role in
teaching and elsewhere as public intellectuals, inquirers and cultural critics. A worldview
that works toward (re)imagining and securing egalitarian gender relations in teacher edu-
cation for a just global world (Mooney Simmie 2021a, 2021b). A world where teachers’ work
practices are understood as complex, ethical, embodied, gendered, untidy, intellectual and
decidedly not neutral (ethico-political) endeavours (Mooney Simmie 2021a, 2021b; Mooney
Simmie and Moles 2020; Mooney Simmie, Moles and O'Grady 2019).

In this way, | assert that teachers bring their person, their gendered and sexed bodies,
minds, hearts, and souls to teaching as a relational practice-in-motion, while grappling
with theory and praxis to claim agency as cultural critics, and as public intellectuals,
rather than as functionaries and technicians (Ball 1995; hooks 2000). Giroux (2013)
argues that teachers work in ways that ‘embody and express struggles over what forms
of authority, types of knowledge, forms of moral regulation, and versions of the past
and future should be legitimated and transmitted to students’ (6).

| outline the structure of the article as follows. First, | consider theoretical perspectives
drawn from a critical feminist literature that serve to widen representations of the gen-
dered construction of teachers’ identities and practices (Connell 1990, 1990, 2021;
hooks 1994, 2000; Lynch and Crean 2019; Moreau 2019, 2020; Tronto 2013; Warin and
Adriany 2017). Second, | interrogate literature from the OECD and mainstream research
in teacher effectiveness as the globalizing policy backdrop to the study conducted
here (Hattie 2012; Muijs and Reynolds 2018; OECD 2005, 2021). Third, | explain the meth-
odology of Feminist Critical Discourse Analysis and how this was used to scrutinize the gen-
dered construction of teachers’ identities and practices through discursive analyses of
policy texts, contexts, power, positioning, legitimation, evidentiary warrants, accountabil-
ity warrants, presence and absence (Fairclough 2005; Lazar 2007; MacLure 2003). Fourth, |
then use these concepts and ideas for a feminist critical discourse analysis of four policy
texts in teacher education in Ireland (Teaching Council 2017, 2018, 2019, 2020). Finally, |
discuss the findings and their implications, and identify new ways to theorize the gen-
dered construction of teachers’ identities and practices in productive and egalitarian
ways rather than in re/productive and conservative ways.

Critical feminist perspectives in teacher education

Critical and feminist research has done much to widen the subjectivities, identities and
representation of work practices for women and men, while asserting that the personal
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and the particular is political, and that care relations in education and teaching have a
rightful place as important public goods (Lynch 2007; Lynch and Crean 2019).

Freire (2018/1971) understood the importance of an activist imaginary in the politics
of education that was directed towards emancipation and agentic (transformative)
possibility rather than neutralization and domestication. Warin and Adriany (2017) in
their theorization of the gendered construction of Early Childhood Education and Care,
show how gender can become constrained within conservative gender relations and
enabled within egalitarian gender relations. They assert that egalitarian gender relations
require teachers’ acquisition of a gendered consciousness, staff modelling of alternative
forms of masculinities and femininities, the valuing of a mixed gender workforce, and
the enactment of gender flexible pedagogies. Their insights are central to this study
and reveal a number of productive ways to trouble the gendered construction of
teacher education.

The understanding here is that identities are not fixed and stable but are multiple, evol-
ving, fractured, contradictory and crosscut by gender and other intersectionalities such as
social class, sexuality, race, disability, ethnicity and religion (Butler 2004). hooks (1994,
2000) showed that not all women are equal when it comes to social standing, and any
universal notion of women quickly unravels given that women experience intersections
differently in the lived reality of their lives. While this complicates the construction of
gender, it does not remove the problem of women'’s sub-ordinated positioning in
society and in the field of education (Connell 2021; Tronto 2013).

Mainstream understandings of teachers’ identities and practices often equate with self-
preservation, and can be ‘blind to the importance of other-centred work arising from our
interdependences and dependencies as affective relational beings’ (Lynch 2007, 550). The
adoption of a neoliberal imaginary (re)constitutes teachers’ identities and practices as
new quality managerial performances of number, evidence and masculinities, with
‘erasure of the gendered, classed, and raced nature of the labour of educating’ (Moreau
2019, 826) where policy is more often ‘informed by gender-blind approaches or deficit
or essentialist views of women and minority ethnic teachers’ (5). Mockler (2011) warns
of the inherent dangers in ‘privileging the technical-rational over the “human” in conceiv-
ing of teachers’ work and identity’ (518).

Patriarchy embedded in procedure

Over a 30-year timeline, there has been a steady adoption of a neoliberal imaginary in
relation to the interplay between gender and education. Connell (1990, 2009, 2021)
traces this rather limited imaginary over that timeline, and shows how a state-centred
system of patriarchy operates in a multiplicity of ways, not only through structures, mate-
rialities and symbolism, but also through preoccupation with management, rules, respon-
sibilities and regulations. Connell (1990) showed that

patriarchy is embedded in procedure, in the state’s way of functioning. This perception is
extremely important. It allows us to acknowledge the patriarchal character of the state
without falling into a conspiracy theory ... it locates sexual politics in the realm of social
action, where it belongs, avoiding the speculative reductionism that would explain state
action as an emanation of the inner nature of males. Finally, it opens up the question of
the state apparatuses. (517)
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In a more recent study, Macer and Chadderton (2020) opened this crucial question of
the state apparatuses in the normalization of an assumed and conservative gender dis-
course. They examined the patriarchy involved, and the subtle invidious ways it acted
to constrain and often to deny when military wives sought to access higher education
in Australia. They drew from Althusser’s (1971) analysis showing how state apparatuses
function in the education system, in two parts that act separately, but more often than
not in sync: the ideological state apparatuses (e.g. education, media, religion, culture, poli-
tics) and the repressive state apparatuses (e.g. government, law, police, prisons).

Moreover, within a fast-encroaching neoliberal imaginary, the relational care work of
teaching is highly problematic, precisely because it is worth(less) than the time and atten-
tion of policymakers within a conservative gendered positioning. Lynch and Crean (2019)
reveal how care work is perceived as

cheap in the patriarchal capitalist calculus ... defined as worthless, part of nature rather than
society. This was achieved through the equation of care labor with femininity and woman-
hood. As women were exploitative things, then by default their caring ‘nature’ was exploita-
ble. (2)

Lynch (2007) shows that a distinguishing feature of the ‘codes of glamourized, high-
status masculinity is that they are definitely not other-centred’ (564). In sharp contrast,
a discourse of hegemonic masculinities is individualistic, competitive, managerialist, cal-
culative, ‘aggressive, unattached and designed to out-compete others’ (564), and ‘inver-
sely related to the doing of love, care and solidarity’ (564).

Several studies show how a state-centred patriarchy currently plays out in reforms, and
in a variety of ways, along the lines of new quality management co-joined with evidence-
based practices. Davies (2003) asserts that evidence-based practices often work in insi-
dious ways to suppress and silence other ways of knowing, and to support a hegemony
of new managerialism. Osgood (2006) shows how reforms in the UK in early childhood
education, eschew feminine values of ethics and care and suppress teachers’ (mostly
women) voices and agency while putting teachers’ bodies and souls to work for
primacy of the markets. Teachers (mostly women) in Chile are (re)positioned as self-sacrifi-
cing practitioners whose identities and practices have become recast as performing a
(religious) educator’s vocation (Nufez 2018). Santoro (2017) compares the suppression
of teachers’ agency by reform efforts in the US to Cassandra’s moral madness: the
ancient Greek goddess who went mad because no one would listen to her warnings
because she was a woman.

The metaphor of confinement

The critical feminist theorizations discussed above offer a timely challenge as policy-
makers’ contemporary concern for gender equity in neoliberal/elite times ‘often appear
(s) driven by instrumental motives, such as the desire to use (the) teaching body/ies as
a quick fix to the problem faced by students’ (Moreau 2019, 4). Within a technical rational
approach, gender becomes (re)cast as neutral and no longer embedded in state appara-
tuses, power and ideology, and therefore subjected to ‘processes of objectification, com-
modification, naturalisation, and individualisation, which construct these as attributes or
forms of capital wielding benefits for those who hold them’ (4).
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In this article, | use the concept of confinement as a metaphor, to signify separate and
yet interrelated meanings. On one hand, ‘confinement’ as used in everyday language to
describe women’s assumed (restricted) condition during months of pregnancy, confined
to the private domestic orbit/sphere. On the other, ‘confinement’ in the sense of teachers’
positioning as working inside the private sphere of a hierarchical and patriarchal (school)
institution, increasingly cast out and set adrift from the wider socio-political world.

This metaphor of confinement comes into play wherever teachers are required/man-
dated to ‘dance-in-step-together’ (see note on Riverdance") to a reform ‘tune’ of externally
provided criteria and professional standards by state apparatuses. A reform ensemble that
requires teachers to showcase desired and predictable outcomes, and to adhere to a
patriarchal, managerial calculus of procedures, codes, regulations and statutory obli-
gations (Connell 1990, 2009, 2021; Lynch 2007; Moreau 2020; Ng, Stull and Martinez
2019). Power in this deeply uneven field of judgment rests with people ‘saying’ what
needs to the ‘done’, often-privileged others in powerful positions (e.g. politicians, OECD
experts, corporate lobbyists, bishops, state inspectors and positivist researchers). The
task of (mostly women) teachers then becomes about holding the affective structures
of schooling in place, tending to the relational needs of young people for which there
is non-recognition, while delivering measureable outcomes for a gender-blind performa-
tivity (Moreau 2019, 2020). Tronto (2013) asserts that this ruling class, positioned by the
ideological apparatuses as (expert) knowers exert ‘privileged irresponsibility’ - granted
spaces to ‘say’ what needs to be done while requiring someone else (e.g. a woman
teacher) to enact reforms and deliver the outcomes. Latimer and Ogza (2011, 10) cited
in Moreau (2019) claim we are ‘witnessing a remaking of hegemonic masculinity as
flexible, entrepreneurial management, sharply contrasted with emotional, intuitive and
apparently inefficient feminized performances of teaching’ (20).

Globalizing policy backdrop to the study

There is a strong globalizing policy backdrop to any reform ensemble taking shape in
teacher education in Ireland. An examination of this literature, from the perspective of
OECD reports and mainstream research in teacher effectiveness, shows how teachers’
identities and practices are entangled within a new audit culture (Mockler, 2022). In the
mid-1990s, the public sector, including education, was rapidly reconfigured using evi-
dence-based policy making, a construct coming from medicine (Gulbenkian Commission,
1996). The crucial question here is how this evidence-based policymaking continues
today to play out in OECD reports and in mainstream research studies.

OECD soft sculpts new teachers

The OECD, as a global policy influencer, remade the gendered construction of the teacher
and their practices according to a neoliberal imaginary starting in 2005, and this trend
continues unabated to date (Ainley and Carstens 2018; OECD 2005, 2021).

The first major international study of teacher policy undertaken by the OECD, between
2002 and 2004 was published as Teachers Matter (OECD 2005). Teachers Matter remade
teachers’ identities and work practices in the direction of a gender-blind, market-led dis-
course of new quality management. The OECD foresaw a rare opportunity with the
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upcoming retirement of a majority of teachers, employed in the 1960s and 1970s, to
(re)configure a new typology of teacher education. The new teacher was to be ‘excited
by’ research, drawing from research and using evidence-based approaches. Teachers
were (re)positioned inside an actuarial framework with affordances to show evidence
of excelling at every turn (Connell 2009; Mockler 2022). This remaking of the teacher
was in sharp contrast with any feminized construction, and was firmly in the direction
of a new hegemonic masculinity as flexible, entrepreneurialism (Moreau 2019).

A Teaching and Learning International Survey (TALIS), started in 2013, showed that tea-
chers’ practices were (re)configured within an instrumental rationality (Ainley and Car-
stens 2018). The survey confined teachers and their practices inside the private orbit/
sphere of their institutions without any requirement to critically read and trouble the
wider world (Giroux 2013, Lynch 2007; Mockler 2011). The OECD Global In-Sights video
analysis of teaching in 700 classrooms in eight countries, claiming to seek deep learning
about teaching, reduces teachers’ identities and practices to just three dimensions: quality
instruction, support and behaviour management (OECD 2021).

Gendered positioning of the teacher in mainstream research

The research literature on teacher education is vast and extends from pre-service to in-
career education. Here, | selected for scrutiny studies in the field of teacher effectiveness.

Since the start of the century, large-scale, quantitative studies provided by educational
psychologists, such as Hattie (2012) and others, fulfilled policymakers’ restlessness with
former weak, feminized notions of teaching and teachers’ judgment. These large-scale
evidence-based syntheses and meta-analyses provided politicians with the certainty,
clarity and closure they wanted to instil public confidence, as they drove reforms that
exerted tighter and harder disciplinary powers over teachers’ identities and practices
(Mockler 2011, 2022). A conservative gendered construction of teacher’s identities and
practices was (re)made using processes of constant comparison with a universal
gender-neutral pedagogy of adaptive expertise (‘what works best’), for an a priori deter-
mination of ‘best practices’, and measurement of effect sizes (Hattie 2012). William (2016)
describes teachers’ practices as charting a bespoke risk-managed course for each student
using the phallocentric image of airline pilots landing an aeroplane in the right airport, in
the right runway, and at the right time. Within this mainstream research, teachers’ iden-
tities are (re)configured as fixed and singular, and teachers’ practices are understood as
evidence-based practices encompassing aspects such as (scientific) planning, diagnostics
and self-evaluation (Hattie 2012; Muijs and Reynolds 2018; William 2016).

However, Remer (2019) and others argue that this ‘what works best’ approach reduces
the complexity of education to a theory of evaluation, and elides many relevant, compet-
ing, and untidy constructs such as Bildung, public interest values, human becoming,
democracy, gender and intersectionality. Concepts that are concerned with shared
humanity, and the responsibility embedded in education to uphold democracy.

The scrutiny of literature conducted here reveals that from 2005 to date, globalizing
imperatives found in OECD reports and in large-scale research syntheses (re)position
the teacher as a creative entrepreneur constantly engaging in make-overs to release crea-
tive, social and cultural capital for the exchange value of ‘what works best’ and ‘what
counts’ (Mooney Simmie and Moles 2020; Ng, Stull and Martinez 2019). This managerialist
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and evidence-based approach eschews what can be considered as feminine or weaker
ways of knowing, and instead turns the teacher’s gaze toward fulfilling externally pro-
vided criteria for strong, silver-bullet technical rational solutions to the problem of edu-
cating young people in a highly complex and uncertain twenty-first century world.

Methodology

The research design for the study used a Feminist Critical Discourse Analysis of four policy
texts in Ireland to examine the gendered construction of teachers’ identities and prac-
tices, within a globalizing policy imperative playing out as a new audit culture in
teacher education (Bensimon and Marshall 2003; Fuller and Stevenson 2019; Lazar
2007, Mockler, 2022). Discourse analyses are concerned with revealing entanglements
and hidden assumptions in the ways power and ideology play out in text and talk, in
policies and empirical studies (MacLure 2003). Discursive practices are about revealing
what is ‘sayable’ and (politically) legitimated, and what is ‘unsayable’, constrained,
confined, forgotten, silenced and/or suppressed. While critical analysis is concerned to
reveal the political, feminist analysis foregrounds gender in addition to power and
ideology.

Lazar (2007) asserts that Feminist Critical Discourse Analysis works to ‘show the complex
and subtle ways in which taken-for-granted social assumptions and hegemonic power
relations are discursively produced, perpetuated, negotiated and challenged’ (1).
Studies that are not simply about textual deconstruction for its own sake, but are more
about the actual material and phenomenological consequences for women and men in
particular workforces and societies. The central concern of such an analysis then is
‘with critiquing discourses which sustain a patriarchal social order: this is, relations of
power that systematically privilege men as a social group and disadvantage, exclude
and disempower women as a social group’ (5).

In the study reported here, the key questions pertain to the gendered construction of
teachers’ identities and practices in policy texts in Ireland in the contemporary political
moment: ‘whose interests are served by the representational practices, and whose are
suppressed?’ (140). The policy processes in teacher education in Ireland were not per-
ceived as taking place in a vacuum, but were considered to be influenced by globalizing
policy imperatives and, at the same time shaped by cultural, symbolic, gendered and loca-
lized contexts (Lazar 2007; Fuller and Stevenson 2019).

The discourse analysis worked with and against the grain of policy texts to avoid taking
an essentialist/dualistic stance while making the case for foregrounding gender in pro-
ductive rather than re/productive ways in the gendered politics of teacher education.
MacLure’s (2003, p. 69) guidance on how to take a text apart was used to conduct the dis-
cursive analysis for each of the policy texts in turn. The close reading of each text aimed to
reveal the (political) legitimation for each reform in the context of the time; the hidden
assumptions underpinning each text; evidentiary and accountability claims made; the
particular interests served, and the expert knowers called upon.

The study scrutinized how and in what ways the policy texts were concerned with the
representations of gender; with gender consciousness and with either eliciting egalitarian
gender relations or with the re-making of a conservative (gender-neutral) order. These are
timely questions in teacher education given that gender is more often conservative,
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subtle, insidious and neutralized, while ‘gender relations and identities in representations
and interactions are institutionally embedded and framed’ (Lazar 2007, 141).

Findings

Here, | present the findings from the discursive analysis of four policy texts driving the
reform ensemble in teacher education in Ireland (Teaching Council 2017, 2018, 2019,
2020). While reforms in Ireland take place within the rapidly globalizing influences dis-
cussed in the literature above, that is not to suggest that national policies are carbon-
copies of global frameworks. Similarly, national policies cannot be made equal to practice,
and discursive spaces always exist for the crucial work of interpretation, recontextualiza-
tion and transformative possibility. However, advocacy for reforms in teacher education in
Ireland, in the media, and elsewhere, increasingly rely on advice from external sources,
OECD experts and others exerting privileged irresponsibility (Tronto 2013; Ireland’s Edu-
cation Yearbook 2019; The Irish Times 2021).

In 2011, public policies in Ireland, including policies in education, were all quickly
reconfigured following an international financial bailout program. A neoliberal assault
on teachers’ practices ensued in the direction of intensive workloads, increased years
to qualify, loss of many middle management incentives, and reduction in pay scales
for new entrants. The reform ensemble was legitimated by state apparatuses working
in synch, including the media, corporate sector, and the churches. For example, the
Catholic bishops as patrons of the vast majority of primary and secondary schools
work in social partnership with others, such as teachers’ unions and parent/guardians’
associations. While every actor is included in this assemblage, not every actor has
equal status.

The four policy texts under discursive scrutiny here are from the Teaching Council
(Teaching Council 2017, 2018, 2019, 2020), the statutory body charged with regulation
of the teaching workforce. While the Teaching Council often presents itself as a flat struc-
ture, it is legally tied to the Minister for Education and Skills in a governance assemblage
of policymakers, expert knowers, state inspectors, and registered teachers.

Cosan turns teacher’s gaze toward lifelong learning

The first policy under scrutiny is a Teaching Council text Cosdn?, detailing a reform for in-
career teacher learning (Teaching Council 2017). For the most part, and especially in the
first twenty pages of the document, a soft discourse, commensurate with Catholic social
teaching, is in evidence. Teacher learning is presented as a teacher-led collaborative
journey of reflective practice rather than a destination of ‘elusive perfection’ (20), with
its emphasis on creativity and community. Teachers are described as moral and caring
persons — not unsimilar to Nufiez's (2018) study of teachers as self-sacrificing practitioners
in Chile — and as instructional managers within the confines of an atheoretical and apo-
litical practice, in the private orbit of a collaborative institution (12). Teacher learning is
considered to need a rich menu of activities - mentoring, communities of practice, obser-
vations — both formal and informal; taking place in school and externally; including per-
sonal and professional development for lifelong learning; requiring reflection and inquiry,
and drawing from research and researching practices.
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However, taking the text further apart reveals an underlying neoliberal language,
especially on pages 22 and 23 when the text describes how this soft discourse of
teacher learning will be realized through a narrow accountability warrant of standards,
quality assurance processes, and later through statutory regulation. While claiming to
resist a ‘one-size fits all’ approach to teacher autonomy, a neoliberal vocabulary features
throughout the text with words and phrases such as choice, flexibility, quality assurance,
standards, codes, best practices, evidence, learners’ needs and learning outcomes. Tea-
chers’ identities and practices reflect the development of a new professional class; tea-
chers doing things to themselves to deconstruct and reconstruct their identities in line
with policy reforms and career ambitions, and ‘simultaneously enabling the needs of
the students, the school and the system to be met’ (7). Teaching is considered a
‘complex craft’ (2) that appears to require neither critical mediation with the wider
world nor with troubling the construct of gender (Warin and Adriany 2017).

Overall, Cosan appears as a gender-blind policy text, with no explicit gendered con-
struction of teachers’ identities and practices. Closer scrutiny of the underpinning pre-
sences and absences reveal something of a conservative construction. The image on
the front cover of the text shows three women engaging in conversation at a computer
screen. The policy text asserts that former evaluation practices were weak, and unsatisfac-
tory, as they merely sought to report ‘participant enjoyment of the activity or reaction to
the experience’ (23). Instead, the Council promises strong quality assurance processes for
managing and monitoring teacher effectiveness, where ‘the design allows for best prac-
tices to be modelled’ (23), within a ‘clearly stated conceptual framework’ (23). The gen-
dered construction of teachers’ identities and practices in Cosan is shown to be
supportive of conservative gender relations, underpinned by a neoliberal language,
and supported by evidentiary and accountability warrants coming from positivistic
research studies and externally provided criteria (Hattie, 2012; William, 2016).

Féilte texts showcasing teachers in a marketplace

A discourse of celebration underpins scrutiny of two Teaching Council reports Féilte?,
detailing annual, national, showcasing events, started in 2013, and continuing to date,
for teachers to display practitioner-based research studies to peers and the public (Teach-
ing Council 2018, 2019). Féilte (Festival of Education in Learning and Teaching Excellence),
was conceived by the Teaching Council as an appropriate way to celebrate teachers’ iden-
tities and practices (Teaching Council 2018, 2). The Teaching Council Director compares
the staging of this event by the Council to a birthday celebration:

Féilte will offer a canvas on which teachers can paint the story of teaching. It will offer a learn-
ing space for all to explore, discuss and celebrate the work of teachers. We treat our birthdays
as a day to set aside any concerns we may have, and celebrate our achievements. (2)

Féilte provides new opportunities for teachers in Ireland to socialize into the pro-
fession, to feel valued and recognized in a public way, and to become aware of what
other teachers are doing. However, a different reading of Féilte shows how it (re)positions
teachers inside a marketplace of constant comparison with peers using a language of cel-
ebration, choice, adaptation and excellence: ‘if we can examine what is working in some
schools, and apply that learning to other schools, we will bridge the gap between the two
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sides’ (Teaching Council 2018, 2). For this reason, Féilte more strongly resembles a public
relations event rather than a substantive space for co-inquiry, sharing of studies and
debate, if not critical debates for problematizing issues and generating transformative
possibilities (Mockler 2022).

Féilte (2018, 2019) texts make no mention of gender and appear gender-blind in
their construction of teachers’ identities and practices. Moreover, a strong conservative
gender discourse is in evidence when one interrogates who is given voice each year
among the invited keynote speakers by the Teaching Council. All invited keynote
speakers to date, with the exception of one woman, have been prominent men in
Irish public life, mostly from outside the field of education. Keynote speakers include
prominent broadcasters in lIrish television, national sports coaches and managers, in
addition to Ministers for Education and Skills, Presidents of Ireland, one international
positivistic researcher, and one speaker from a voluntary disability service. Althusser’s
notion of state apparatuses working separately (cited in Macer and Chadderton
2020), while more often than not in synch, is strongly in evidence here, as an ideologi-
cal governance form embedded in a gender-blind rationality, and conservative
patriarchy.

Céim introduces a professional standards framework

The final discursive analysis is of the most recent Teaching Council policy text Céim?,
detailing new professional standards for Initial Teacher Education (ITE), to be provided
by nineteen Higher Education Institutions (HEls) in Ireland (Teaching Council 2020).

The Céim policy text is the first professional standards framework in ITE in Ireland,
introduced in October 2020, within six months from the start of the coronavirus lock-
down. There can be few arguments against national efforts to uplift standards in the
teaching profession, but they need to be tempered in policy statements with under-
standings that any move toward standards, can rapidly fall into an audit culture of stan-
dardization that damages the teaching profession (Mockler 2022). A close reading of the
policy text Céim reveals some tempering of the globalizing discourse of evidence-based
practices. Catholic social teaching is in evidence throughout, with its emphasis on the
construction of teachers as creative, reflective and obedient members of communities
of learning. A safe (risk-managed) language assures a normative consensus, securing
the characteristic spirit and ethos of the schools, and leaving nothing to chance.
Throughout the text, there is an explicit statement about teaching as a holistic, reflec-
tive, and relational practice. Teaching is considered more as an evidence-informed prac-
tice, rather than explicitly an evidence-based practice. Personal development and
teacher reflection underpin this policy text more than a market-led language of self-
evaluation.

However, despite this tempering of neoliberal language, the standards framework
imposes an outside-in view of teacher professionalism, with graduate teachers expected
to adopt externally provided criteria, norms, values, attitudes, skills and knowledge. Céim
standards aim to socialize pre-service teachers as ‘quality teachers’ inside a new creative
professional class of ‘responsible, trustworthy, and reflective practitioners’ for what is a
new institutional professionalism (Teaching Council 2020, 12). An essentialist/dualistic
framing is in evidence, with the policy requiring the setting out of predetermined
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outcomes and procedures as ‘standards of teaching, knowledge, understanding, skill, and
competence, together with the values, attitudes, and professional dispositions, which are
central to the practice of teaching’ (20).

Céim policy mandates that all ITE programmes meeting the approval of the Teaching
Council need to be underpinned by a well-defined conceptual framework: ‘Programmes
of ITE shall be supported by a clearly defined conceptual framework. They shall be under-
pinned by clearly-defined aims which are closely aligned with the programme’s concep-
tual framework, and are reflected in specific learning outcomes’ (9).

There is only one mention of ‘gender’, described as ‘gender equality’ within a core
element of Global Citizenship Education (GCED). GCED aims to provide student teachers
with the ‘knowledge and skills to promote sustainable development, including ...
human rights, gender equality, promotion of a culture of peace and non-violence’ (4).
However, GCED appears to (re)configure citizenship away from any socio-political
notion of an activist imaginary needed for problematizing controversial ethical, and
socio-scientific issues. Instead, GCED appears directed towards socialization into the exist-
ing order (Mooney Simmie and Edling 2019) where global citizenship is repositioned as a
moral (apolitical) value proclaiming to be ‘rooted in the principle of care for others’ (9)
rather than engaging in any necessary ethical-political struggle of transformative edu-
cation and activism for a just global world for all.

Discussion

The critical feminist perspectives in this study, alongside the metaphor of confinement,
provided a powerful explanatory framework for troubling gender, and widening rep-
resentations beyond essentialist/dualistic notions of gender-blind teacher education
(Connell 1990, 2009, 2021; Davies 2003; Drudy 2008; Lynch 2007; Moreau 2019, 2020).
The theoretical perspectives revealed how gender can be systemically enabled and con-
strained, and often confined within conservative gender relations, hidden assumptions
and taken-for-granted (political) legitimations and normalizations operating through
state apparatuses, procedures, structures, laws and beyond. They showed just how a par-
ticular social structuring may become hegemonic: ‘part of the legitimizing common sense
which sustains relations of domination’ (Fairclough 2005, 124). The explanatory frame-
work showed how a gender-blind patriarchal calculus for teaching and teacher learning
can act as a rather limited performativity in the policy direction of hegemonic masculi-
nities (Davies 2003; Lynch and Crean 2019, 2).

Findings, from a literature review of the globalizing policy backdrop, revealed through
scrutiny of OECD reports (OECD 2005, 2021) and mainstream studies in teacher effective-
ness, a rhetoric of teacher improvement for a twenty-first century privileging of evidence-
based practices and new managerialism (Hattie 2012; Mockler 2011, 2022; Mooney
Simmie 2021a, 2021b; Muijs and Reynolds 2018; Ng, Stull and Martinez 2019). The new
ideal teacher appears to be remade as an actuarial entrepreneurial teacher, constantly
reworking ‘self’ in line with system needs. Several studies show how gender-blind prac-
tices enable conservative gender relations with their reliance on an audit culture of
repressive state apparatuses (laws, standards), and market-led discourses of new quality
management (Drudy 2008; Giroux 2013; Lynch 2007; Macer and Chadderton 2020;
Mockler 2022; Osgood 2006; Santoro 2017).
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The gendered construction of teachers’ identities and practices revealed in the discur-
sive policy analysis, albeit limited to four policy texts in teacher education in one country,
Ireland, was found to strongly reflect conservative gender relations (Teaching Council
2017, 2018, 2019, 2020). A gender-blind communitarian orientation was found in each
of the four policy texts. The guest appearances of prominent (mostly men) keynote speak-
ers at Féilte festivals allowed a glimpse into theory-weak patriarchal relations that obfus-
cate the public relations spectacle underway in (re)positioning (mostly women) teachers
as units of social and cultural capital (Teaching Council 2018, 2019). A strong enmeshment
with a globalizing neoliberal narrative was in evidence, and found in evidentiary warrants
drawing exclusively from positivistic studies and accountability warrants tied to externally
provided criteria and norms (Teaching Council, 2020).

Overall, the metaphor of confinement was revealed in the remaking of (mostly women)
teachers’ identities and their practices as tightly constrained, if not fully confined, to con-
servative and (re)productive gender relations operating within the private orbit/sphere of
the institution/organization. There was no mention in any of the policy texts for teachers
to trouble gender in any desired direction, either reflexively, in relation to self and work
practices or in critical mediation with the wider world. There was no suggestion or
requirement for teachers to productively enable egalitarian gender relations, to engage
with gender consciousness, to enact gender flexible pedagogies or to deploy alternative
masculinities and femininities in their classrooms and schools (Moreau 2019; Osgood
2006; Warin and Adriany 2017).

The (mostly women) teachers, envisioned in the Irish policy texts were positioned as
compliant learners who assume moral responsibility for whatever is required. Picking
up the pieces in school life and (re)working herself/himself on a continuing basis, as
required by a hierarchy of expert (external) knowers, in line with Tronto’s (2013) notion
of privileged irresponsibility. Overall, the analysis revealed the metaphor of confinement
playing out in teacher education in Ireland as a ‘Riverdance’ (see note 1) of patriarchal
gender-blind codes and standards securing the re-making of conservative gender
relations for a new hegemonic masculinities. In all texts, gender equity appeared
largely forgotten, and silenced, if not suppressed and no longer ‘sayable’ (Mockler
2011, 2022; Moreau 2019).

Conclusions

Lazar (2007) asserts that Feminist Critical Discourse Analysis can reveal the complex and
subtle ways in which assumptions, and dominant mainstream hegemonic power
relations, are discursively produced, perpetuated, negotiated, and challenged. Findings
from this limited study, clearly show that the gendered construction of (mostly
women) teachers’ identities and their practices is far from being a neutral endeavour,
and is deeply enmeshed with state apparatuses, new institutional systems of organization
(new quality management), hierarchical power, and gendered relations.

The study provides an original perspective into some worrying trends taking place in
teacher education in Ireland and elsewhere in relation to the gendered construction of tea-
cher’s identities and practices in contemporary times. Given the current interest in overrid-
ing neoliberal individualism and institutionalism, an alternative theorization of teachers’
identities and practices is provided that (re)positions the gendered politics of teacher



14 (&) G.M.SIMMIE

education as an egalitarian and emancipatory praxis (Mockler 2011, 2022; Moreau 2019,
2020). Practices understood as highly complex, gendered, non-linear and untidy rather
than deficit essentialist dualities in relation to knowledge/ways of knowing, masculinity/
femininity, performativity/performances and self-directed/other-directed.

The study has immediate implications for all teachers, and for the teaching workforce.
There are epistemic, social and political consequences for (mostly women) teachers, posi-
tioned as craft workers with adaptive expertise who are obliged to work with peers and
others to solve problems, but never to problem pose; never to trouble gender, and never
to engage seriously with egalitarian gender relations. The study contributes to new knowl-
edge in relation to the gendered nature of the labour of educating, and opens a new debate
in the gendered politics of teacher education, within a pressing need to foreground the trou-
bling of gender in teacher education policy and practices in productive egalitarian ways,
rather than in re/productive conservative ways. Given that an order of discourse is not a
closed and rigid system, the conservative gendered framing revealed here may not translate
to similar gendered interactions in policy talk, and in contemporary practices. This, therefore,
becomes a hypothesis worthy of further research and consideration.

Notes

1. Riverdance is the name given to an internationally renowned troupe of Irish step dancers who
generate a spectacular performance - a large number of dancers, dancing traditional tunes
individually, while together in rhythm.

2. Cosdn is the Irish word for pathway selected by the Teaching Council in Ireland to represent
teacher learning as a journey rather than a destination.

3. Féilte is an abbreviation for a Festival of Education in Learning and Teaching Excellence, related
to the Irish word Féile for celebration, selected by the Director of the Teaching Council in
Ireland, as an appropriate forum to celebrate teachers, and the work they do with peers
and the public.

4. Céim is the Irish word for the conferring of an award.

Disclosure statement

No potential conflict of interest was reported by the author(s).

Notes on contributor

Dr Geraldine Mooney Simmie is a Senior Lecturer at the School of Education, University of Limerick.

ORCID
Geraldine Mooney Simmie (2 http://orcid.org/0000-0002-5026-4261

References

Ainley, John, and Ralph Carstens. 2018. OECD Education Working Papers No. 187. Teaching and
Learning International Survey (TALIS) 2018 Conceptual Framework. Paris: Organisation for
Economic Cooperation and Development Publishing.


http://orcid.org/0000-0002-5026-4261

GENDER AND EDUCATION 15

Althusser, Louis. 1971. “Ideology and Ideological State Apparatuses.” In Lenin and Philosophy and
Other Essays, edited by Louis Althusser. New York: Monthly Review Press.

Ball, Stephen J. 1995. “Intellectuals or Technicians? The Urgent Role of Theory in Educational
Studies.” British Journal of Educational Studies 43 (3): 255-271. doi:10.1080/00071005.1995.
9974036.

Bensimon, Estela Mara, and Catherine Marshall. 2003. “Like It or Not Feminist Critical Policy Analysis
Matters.” The Journal of Higher Education 74 (3): 337-349. doi:10.1080/00221546.2003.11780850.

Bruns, Barbra, and Javier Luque. 2014. Great Teachers. How to Raise Student Learning in Latin America
and the Caribbean. Washington, DC: The World Bank Group.

Butler, Judith. 2004. Undoing Gender. New York: Routledge.

Connell, Raewyn. 1990. “The State, Gender and Sexual Politics.” Theory and Appraisal. Theory and
Society 19 (5): 507-544. http://www.jstor.org/stable/657562.

Connell, Raewyn. 2009. “Good Teachers on Dangerous Ground: Towards a new View of Teacher
Quality and Professionalism.” Critical Studies in Education 50 (3): 213-229. doi:10.1080/
17508480902998421.

Connell, Raewyn. 2021. Gender in World Perspective. 4th ed. Cambridge, UK: Polity Press.

Davies, Bronwyn. 2003. “Death to Critique and Dissent? The Policies and Practices of New
Managerialism and of ‘Evidence-Based Practice’.” Gender and Education 15 (1): 91-103. doi:10.
1080/0954025032000042167.

Drudy, Sheelagh. 2008. “Gender Balance/Gender Bias: The Teaching Profession and the Impact of
Feminisation.” Gender and Education 20 (4): 309-323. doi:10.1080/09540250802190156.

Fairclough, N. 2005. “Chapter 6 Critical Discourse Analysis as a Method in Social Scientific Research.”
In Methods of Critical Discourse Analysis, edited by Ruth Wodak and Michael Meyer, 121-138.
London: Sage Publications.

Freire, Paulo. 2018/1971. Pedagogy of the Oppressed With a New Introduction by Donaldo Macedo and
an Afterword by Ira Shor. New York: Bloomsbury.

Fuller, Kay, and Howard Stevenson. 2019. “Global Education Reform: Understanding the
Movement.” Educational Review 71 (1): 1-4. doi:10.1080/00131911.2019.1532718.

Giroux, Henry A. 2013. Neoliberalism’s War Against Teachers in Dark Times. Cultural Studies. Sage
Publication.

Gulbenkian Commission. 1996. Open the Social Sciences: Report of the Gulbenkian Commission on the
Restructuring of the Social Sciences. Stanford: Stanford University Press.

Hattie, John. 2012. Visible Learning For Teachers Maximizing Impact on Learning. Oxon: Routledge.

hooks, Bel. 1994. Teaching to Transgress Education as the Practice of Freedom. New York: Routledge.

hooks, Bel. 2000. Feminism is for Everybody. Passionate Politics. Cambridge, MA: Sound End Press.

Ireland’s Education Yearbook. 2019. “Grab the Guru While You Can.” Report of John Hattie’s Visit to
the National Association of Principals and Deputy Principals (NAPD) by Derek West, NADP Annual
Symposium, March 2019, Dublin.

The Irish Times. 2021. Irish Schools Need to Modernise ‘20th Century’ Approach to Learning, Warns
OECD. OECD’s Andreas Schleicher Says Education System Must Avoid Producing ‘Second-Class
Robots'. Carl O'Brien Education Editor. Monday, March 22, 2021.

Latimer, Joanna Elizabeth, and Jenny Ogza. 2011. Feminisation/defeminisation; Identity-work; dilem-
mas in primary school teaching and nursing. [Working Paper] School of Social Sciences Working
Papers Series. No. 131. Cardiff: Cardiff University.

Lazar, Michelle M. 2007. “Feminist Critical Discourse Analysis: Articulating a Feminist Discourse
Praxis1.” Critical Discourse Studies 4 (2): 141-164. doi:10.1080/17405900701464816.

Lynch, Kathleen. 2007. “Love Labour as a Distinct and Non-commodifiable Form of Care Labour.” The
Sociological Review 55 (3): 550-570. doi:10.1111/j.1467-954X.2007.00714.x.

Lynch, Kathleen, and Mags Crean. 2019. “On the Question of Cheap Care: Regarding a History of the
World in Seven Cheap Things by Raj Patel and Jason W. Moore.” Irish Journal of Sociology, 1-8.
doi:10.1177/0791603519835432.

Macer, Mel, and Charlotte Chadderton. 2020. “The Reproduction of the Gender Regime: The Military
and Education as State Apparatuses Constraining the Military Wife Student.” Gender and
Education. doi:10.1080/09540253.2020.1765994.


https://doi.org/10.1080/00071005.1995.9974036
https://doi.org/10.1080/00071005.1995.9974036
https://doi.org/10.1080/00221546.2003.11780850
http://www.jstor.org/stable/657562
https://doi.org/10.1080/17508480902998421
https://doi.org/10.1080/17508480902998421
https://doi.org/10.1080/0954025032000042167
https://doi.org/10.1080/0954025032000042167
https://doi.org/10.1080/09540250802190156
https://doi.org/10.1080/00131911.2019.1532718
https://doi.org/10.1080/17405900701464816
https://doi.org/10.1111/j.1467-954X.2007.00714.x
https://doi.org/10.1177/0791603519835432
https://doi.org/10.1080/09540253.2020.1765994

16 (&) G.M.SIMMIE

MacLure, Maggie. 2003. Discourse in Education and Social Research. UK: Open University Press.

Mockler, Nicole. 2011. “Beyond ‘What Works”: Understanding Teacher Identity as a Practical and
Political Tool.” Teachers and Teaching 17 (5): 517-528. doi:10.1080/13540602.2011.602059.

Mockler, Nicole. 2022. “Teacher Professional Learning Under Audit: Reconfiguring Practice in an Age
of Standards.” Professional Development in Education 48 (1): 166-180. doi:10.1080/19415257.2020.
1720779.

Mooney Simmie, Geraldine. 2021a. “Teacher Professional Learning: A Holistic and Cultural
Endeavour Imbued with Transformative Possibility.” Educational Review, doi:10.1080/00131911.
2021.1978398.

Mooney Simmie, Geraldine. 2021b. “Chapter 1. Suppression of Teacher’s Voices: Teacher Agency and
Freedom in an Era of Masculinist Neoliberal/Elite Performativity?” In Transnational Feminist Politics,
Education, Crises and Social Justice: Post Democracy and Post Truth, edited by Silvia Edling and
Sheila Macrine, 141-154. London: Bloomsbury Press.

Mooney Simmie, Geraldine, and Silvia Edling. 2019. “Teachers’ Democratic Assignment: A Critical
Discourse Analysis of Teacher Education Policies in Ireland and Sweden.” Discourse: Studies in
the Cultural Politics of Education 40 (6): 832-846. doi:10.1080/01596306.2018.1449733.

Mooney Simmie, Geraldine, and Joanne Moles. 2020. “Teachers’ Changing Subjectivities: Putting the
Soul to Work for the Principle of The Market or for Facilitating Risk?” Studies in Philosophy and
Education 39 (4): 383-398. d0i:10.1007/511217-019-09686-9.

Mooney Simmie, Geraldine, Joanne Moles, and Emmanuel O'Grady. 2019. “Good Teaching as a
Messy Narrative of Change Within a Policy Ensemble of Networks, Superstructures and Flows.”
Critical Studies in Education 60 (1): 55-72. doi:10.1080/17508487.2016.1219960.

Moreau, Marie-Pierre. 2019. Teachers, Gender and the Feminisation Debate. London: Routledge.

Moreau, Marie-Pierre. 2020. “A Matter of Time? Gender Equality in the Teaching Profession Through
a Cross-National Comparative Lens.” Gender and Education 32 (6): 820-837. doi:10.1080/
09540253.2018.1533918.

Muijs, Daniel, and David Reynolds. 2018. Effective Teaching, Evidence and Practice. 4th ed. Sage
Publications.

Ng, Jennifer C., Don D. Stull, and Rebecca S. Martinez. 2019. “What If Only What Can Be Counted Will
Count? A Critical Examination of Making Educational Practice ‘Scientific’.” Teachers College Record
121: 1-26. doi:10.1177/016146811912100108.

Nufez, Ximena Poblete. (2018). Performing the (Religious) Educator’s Vocation. Becoming the
‘Good’ Early Childhood Practitioner in Chile. Gender and Education. doi:10.1080/09540253.2018.
1554180.

OECD. 2005. Teachers Matter Attracting, Developing and Retaining Effective Teachers. Paris:
Organisation for Economic Cooperation and Development Publishing.

OECD. 2021. Education at a Glance, 2021: OECD Indicators. Paris: Organisation for Economic
Cooperation and Development OECD Publishing. doi:10.1787/b35a14e5-en.

OECD. 2021. Teaching in Focus #37. A Deep Look Into Teaching: Findings from the Global Teaching
InSights Video Study. Paris: Organisation for Economic Cooperation and Development Publishing.

Osgood, Jayne.. 2006. “Professionalism and Performativity: The Feminist Challenge Facing Early
Years Practitioners.” Early Years 26 (2): 187-199. doi:10.1080/09575140600759997.

Remer, Thomas Aastrup. 2019. “A Critique of John Hattie’s Theory of Visible Learning.” Educational
Philosophy and Theory 51 (5): 587-598. doi:10.1080/00131857.2018.1488216.

Sant, Etta. 2019. “Democratic Education: A Theoretical Review (2006-2017).” Review of Educational
Research 89 (5): 655-696. doi:10.3102/0034654319862493.

Santoro, Doris A. 2017. “Cassandra in the Classroom: Teaching and Moral Madness.” Studies in
Philosophy and Education 36: 49-60. doi:10.1007/511217-016-9544-1.

Teaching Council. 2017. Cosdn Framework for Teachers’ Learning. Maynooth: The Teaching Council.

Teaching Council. 2018. “Féilte Sharing Teaching, Connecting Learning.” Féilte 2018 Innovation
Report, 5-6 October 2018. Mary Immaculate College, Limerick. Maynooth, Co. Kildare: The
Teaching Council.

Teaching Council. 2019. “Féilte Sharing Teaching, Connecting Learning.” Féilte 2018 Innovation
Report, 27-28 September 2019. NUI Galway. Maynooth, Co. Kildare: The Teaching Council.


https://doi.org/10.1080/13540602.2011.602059
https://doi.org/10.1080/19415257.2020.1720779
https://doi.org/10.1080/19415257.2020.1720779
https://doi.org/10.1080/00131911.2021.1978398
https://doi.org/10.1080/00131911.2021.1978398
https://doi.org/10.1080/01596306.2018.1449733
https://doi.org/10.1007/s11217-019-09686-9
https://doi.org/10.1080/17508487.2016.1219960
https://doi.org/10.1080/09540253.2018.1533918
https://doi.org/10.1080/09540253.2018.1533918
https://doi.org/10.1177/016146811912100108
https://doi.org/10.1080/09540253.2018.1554180
https://doi.org/10.1080/09540253.2018.1554180
https://doi.org/10.1787/b35a14e5-en
https://doi.org/10.1080/09575140600759997
https://doi.org/10.1080/00131857.2018.1488216
https://doi.org/10.3102/0034654319862493
https://doi.org/10.1007/s11217-016-9544-1

GENDER AND EDUCATION 17

Teaching Council. 2020. Céim Standards for Initial Teacher Education. Maynooth: The Teaching
Council.

Tronto, Joan C. 2013. Caring Democracy Markets, Equality, and Justice. London: New York University
Press.

Warin, Jo, and Vina Adriany. 2017. “Gender Flexible Pedagogy in Early Childhood Education.” Journal
of Gender Studies 26 (4): 375-386. doi:10.1080/09589236.2015.1105738.

William, Dylan. 2016. Professor Dylan William Explains How to Embed Assessment, 15 July 2016.
www.youtube.com/watch?v=sYdVe507KBE.


https://doi.org/10.1080/09589236.2015.1105738
http://www.youtube.com/watch?v=sYdVe5O7KBE

	Abstract
	Introduction
	Critical feminist perspectives in teacher education
	Patriarchy embedded in procedure
	The metaphor of confinement
	Globalizing policy backdrop to the study
	OECD soft sculpts new teachers
	Gendered positioning of the teacher in mainstream research
	Methodology
	Findings
	Cosán turns teacher’s gaze toward lifelong learning
	Féilte texts showcasing teachers in a marketplace
	Céim introduces a professional standards framework
	Discussion
	Conclusions
	Notes
	Disclosure statement
	Notes on contributor
	ORCID
	References


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles false
  /AutoRotatePages /PageByPage
  /Binding /Left
  /CalGrayProfile ()
  /CalRGBProfile (Adobe RGB \0501998\051)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 524288
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments false
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings false
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Remove
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 150
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages false
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /ColorImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages false
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.90
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /GrayImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 15
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Average
  /MonoImageResolution 300
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /ENU ()
  >>
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [595.245 841.846]
>> setpagedevice


