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The Factors affecting the Use and Integration of Information
Communications Technology in an
Irish Adult Education and Training Centre.

A Case Study Approach
Kathleen T O’Shaughnessy

Abstract

ICT use in the classroom is very important to provide the opportunities for adult
students to learn in this Information Communications Technology (ICT) age.
Studying the barriers to the use of ICT in education may assist teachers to
overcome these barriers and have successful integration of ICT in the future.

The purpose of this case study was to examine the factors affecting the use and
integration of ICT in an Irish Adult Education and Training Centre (AETC). This
study investigates the role of ICT in two Adult Education Programmes, the
Vocational Training Opportunities Scheme (VTOS) and the Youthreach
Programme within an AETC in the South West of Ireland.

Both qualitative and quantitative research methodology was utilised in this study.
The qualitative research data consisted of seven in-depth interviews with staff and
students in the Adult Education and Training Centre. The quantitative research
data was gathered with the aid of a questionnaire and class observations. Forty
eight questionnaires were completed by staff and students in the Adult Education
and Training Centre and five classes were observed.

The results of the Case study show the major issues for the VTOS Programme are
availability of ICT and the fact that they have no interactive whiteboards available
to them.

In the Youthreach Programme even though they have full ICT equipment
available to them in all their classrooms they do not have full ICT integration. All
AETC teachers should attend some kind of professional development training.

The Author suggests that if these can be addressed this AETC will continue to
offer an excellent ICT experience to its adult learners.
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Chapter One
Introduction

1.1 Introduction

ICT has filtered into our lives and it has dramatically reshaped the teaching and learning
processes in higher education Pulkkinen (2007) and Wood (1995).

Internationally distributed digital information is changing how we acquire information in
the learning process, first in higher education and then in other levels of education, at
home and at work.

(Pulkkinen 2007)

The integration of ICT is being spoken about in a wide range of schools. ICT has been
embraced by countries all over the world and governments and education departments
have invested heavily in computers for schools. Komza (2005) suggests that it changes
every aspect of our everyday lives. There is much written about ICT and its integration
in Primary and Post Primary Schools. This study will endeavour to get an insight into
ICT integration in relation to Adult Education Centres in Ireland

1.2  Statement of the Topic

This is a Case study of an Irish Adult Education and Training Centre run for the
Department of Education and Skills (known until March 2010 as Department of
Education and Science) by the local Vocational Educational Committee, delivering a
VTOS and a Youthreach programme. These programmes primary objective is to
provide students with the necessary skills to gain employment. It is necessary to become
aware of teachers and students attitudes to ICT use, to fully understand how ICT can be

integrated into adult education.

This research will present an investigative analysis of the integration of ICT in an adult
educational environment and how it may improve the learning experience for the adult
learners. This will be done through an investigation of the factors that may affect the
use and integration of ICT in this AETC.

The setting for this study is an Adult Education and Training Centre (AETC) in the
South West of Ireland that delivers two adult education programmes, Vocational
Training Opportunities Scheme [VTOS] and Youthreach.



VTOS is the Vocational Training Opportunities Scheme which offers unemployed
people over twenty one years of age an opportunity to return to structured learning.
VTOS is funded by the Department of Education and Skills and it is delivered in over
100 locations throughout the country. The programme is delivered locally by the
Vocational Education Committees (VECs) in Adult Education and Training Centers
[AETCs], in schools and colleges. The courses that operate under VTOS usually
coincide with the academic year.

Youthreach is an integral part of the national programme of second-chance education
and training in Ireland. The programme is directed at unemployed young early school
leavers aged 15 to 20. It offers participants the opportunities to acquire certification and
it operates on a full-time, year-round basis. The Department of Education and
Skills delivers Youthreach through Adult Education and Training Centres managed by
Vocational Education Committees (VECSs). These centres are out of school settings and
they are distributed throughout the country. Youthreach centres are locally managed,
and programmes reflect the particular social, economic and cultural environment in

which they operate.

The Adult Education and Training Centre in this study was established in 1998 and
caters for a co-educational student population between the two programmes. Both
programmes offer FETAC certification at Levels 4 and 5 (Business Studies, eBusiness
and Hair dressing), Youthreach also offers a Leaving Certificate Applied Course.
Although Youthreach and VTOS are situated within an adult Education multiplex each

program is run independently, with separate resources, management and funding.

Thirteen teachers are employed between the two programmes. The AETC focused on
in this study caters for twenty two VTOS students and thirty four Youthreach students.

All students consulted in this study were over eighteen years.

1.3  Objectives

This study’s objectives are to identify the factors affecting the use and integration of
ICT in an Irish Adult Education and Training Centre. The specific objectives of this
study are:

e What is the role played by ICT within an Irish Adult Education and Training

Centre?



e What level of ICT is in use within an Irish Adult Education and Training
Centre?

e What are the factors that promote the effective use of ICT within an Irish Adult
Education and Training Centre?

e What are teachers’ attitudes towards integrating ICT in an Irish Adult Education

and Training Centre?

1.4  Relevance of the Study

In 1998 the NCTE was established to introduce ICT to Irish schools, primary and post
primary, however, there was very little provision for the introduction of ICT in Adult
Education and Training Centres. This case study identifies literature on the factors
affecting the use and integration of ICT in AETCs in Ireland. It also looks at the factors
that may hinder the integration of ICT in AETCs that are not encountered at first and
second level schools. These factors may include budgetary constraints, lack of ICT
training and difficulties with access to ICT equipment.

Unlike their mainstream counterparts, AETC teachers did not benefit from the NCTE
(2000) training opportunities offered to Schools in IT 2000. As a result, within some
AETCs, there has been a tendency not to integrate ICT into teaching.

1.5 Background to the Study

The author of this study has worked in this AETC as a teacher since 1998 with both the
Youthreach and the VTOS programme. During that time, the author has noticed a
subtle resistance to the use of ICT by some colleagues, particularly in Youthreach.
Youthreach classes are by the nature of the programme much smaller than in
mainstream schools and these smaller classes are an ideal medium to integrate ICT.
Although this Youthreach centre is, fully equipped with ICT equipment it is often not
exploited fully. Some of the Youthreach teachers do not have the level of ICT skills
that would be deemed necessary to get the best value and the benefits from the ICT
resources available to them. Teachers in the VTOS programme do not have the same
access to ICT equipment as the Youthreach teachers but they appear to have a greater
understanding of ICT and are more willing to incorporate it into their teaching. This



study will attempt to explain why this disparity exists between the two programmes in
the AETC.

1.6 Research Approach

Data was collected using both qualitative and quantitative methods of collection. The
case study approach was chosen by the author in order to allow the utilisation of
multiple research instruments within the study (Chaiklin 2000). Questionnaires,
interviews and class observations carried out at management, teacher and student levels
allowed for triangulation of information. Quantitative research was carried out via the
thirty five questionnaires that were completed within the AETC. Seven semi structured
interviews were done to obtain some qualitative data. Five classes were observed for
the case study. This led to a detailed examination of how ICT is integrated into specific

subjects.

1.7 Structure of the Thesis

Chapter 1, This Introduction to the thesis outlines the topic under investigation and
examines the factors affecting the use and integration of ICT in an Irish Adult Education
and Training Centre. The objectives of the study are stated and the research

methodologies used within this study are discussed.

Chapter 2, The Literature Review reviews the literature in relation to the factors
affecting the use and integration of Information Communications Technology in an Irish
Adult Education and Training Centre. An investigation into adult education, adult
learners and barriers to integration were also conducted to gain an insight into previous

research conducted in this field.

Chapter 3, Research Methodology, gives an overview of two possible methodologies
that could have been used for this study. The methodology chosen, case study is then
looked at in greater detail as are the research instruments used. The rationale and

justification of this research are also considered in this chapter.

Chapter 4, Findings, details the results of the case study and presents them by research

question.



Chapter 5, Discussion, examines the findings in the light of the literature reviewed.

Chapter 6, Conclusions are presented in this chapter and they consist of the
recommendations and any suggestions for further research in the area of integration of
ICT in AETCs in Ireland.



CHAPTER TWO

LITERARY REVIEW

2.1 Introduction

Information Communications Technology [ICT] is paving the way for society; it seems
only fitting that it would do the same in education. ICT has been embraced by countries
all over the world and governments and education departments have invested heavily in
computers for schools. ICT has filtered into our lives and it has dramatically reshaped
the teaching and learning processes in higher education (Pulkkinen 2007; Wood 1995).

Internationally distributed digital information is changing how we acquire information in
the learning process, first in higher education and then in other levels of education, at
home and at work.

(Pulkkinen 2007)

Komza (2005) suggests that it changes every aspect of our everyday lives. It is fair to
say that ICT is present in our schools but it is of equal importance that it is integrated
into the teaching in our local schools. Integrating ICT into our schools requires
financial investment as it is expensive and national funding is essential to subsidise the
cost of computer hardware and teacher training (Tawalbeh 2001; Bryderup and
Kowalski 2002; Tondeur et al. 2007b). ICT funding is a major component of school
reform; significant amounts of resources have been invested to equip schools with
computer hardware and software (Coleyet et al.1997; Sivin-Kachala and Bialo 2000).
Whilst funding ICT equipment and training is very important in the integration of ICT
into our classrooms, it also requires a level of willingness from our teachers to
participate in the integration. The author intends to review literature in this chapter and
explore the following objectives.
e What is the role played by ICT within an Irish Adult Education and Training
Centre?
e What level of ICT is in use within an Irish Adult Education and Training
Centre?
e What are the factors that promote the effective use of ICT within an Irish Adult

Education and Training Centre?



e What are teachers’ attitudes towards integrating ICT in an Irish Adult Education

and Training Centre?

The next section will define Adult Education.

2.2  Adult Education

To establish the use and integration of ICT within the Adult Education and Training
Centres in Ireland we must first discuss what is adult education or further education?
The Department of Education & Science (2000) defines adult education as follows;

Systematic learning undertaken by adults who return to learning having concluded initial
education or training’ reflects a broad understanding of adult education. Including re-
entry by adults to further education and higher education, continuing education and
training, community education and other systematic learning undertaken by adults, ‘the
underlying theme in this definition is centered on the adult learners re-engagement having
exited from the system at an earlier stage.

(DES 2000)

Adult Education is not synonymous with lifelong learning, but is a key component within
an overarching system of education and training, addresses needs from childhood through
to and throughout adulthood.

(DES 1998)
The ‘Education in Ireland’ brand is managed by Enterprise Ireland the government

organisation responsible for the development and growth of Irish enterprises in world
markets. They promote Adult Education as Further Education and go on to explain the
term "Further Education™ as the embracing of education and training which occurs after
second-level schooling but which is not part of the third level system. Post Leaving
Certificate courses [PLCs] are run by a wide range of both public and private colleges
and institutions and lead to awards validated by the Irish government's awards agency -
Further Education and Training Awards Council [FETAC], as well as awards validated
by a range of Irish, UK and other international awarding bodies. PLC courses take place
in schools, colleges and community education centres around the country. The courses
are full-time and last for one or two years. Courses like VTOS and Youthreach adopt an
integrated approach, focusing on technical knowledge, core skills and work experience.
They are designed as a step towards skilled employment and, as such, are closely linked
to industry and its needs.

According to the DES (2000) there are a series of different types of adult education

programmes; Youthreach for 15 to 21 year olds who have left full time education
7



(Youthreach is described as Adult Education from a budgeting point even though
students are of secondary age). Back to education Initiative: [BTEI]; Anyone who has
not completed upper secondary level education, Post Leaving Certificate Courses:
[PLCs], provides a Level 5 FETAC qualification to anyone who wishes to avail of the
courses and Vocational Training Opportunities Scheme: [VTOS]. Each of these courses
Is aimed at specific groups of people. PLCs are generally for school leavers before
they continue on to third level. BTEI courses attract a vastly different cohort of people
as these courses are very flexible and vary a lot in content from computers to childcare,
day courses, night courses etc. VTOS provides courses aimed at over 21 year olds who
are over six months unemployed. It is generally a two year course with certification at
the end. Youthreach is a similar programme aimed at younger participants allowing

them to complete Junior Certificate, Leaving Certificate or Leaving Certificate Applied.

Most of these courses offer free tuition and any pre-existing social welfare payment
would continue. Lifelong learning programmes are: “a continuum of learning” (DES
2000). In our present technological society we need to prepare students for “life long

learning in our information technology society” (Pelgrum and Law 2003)

Now that the meaning of the term Adult Education has been explained the next section
will look at what is an Adult Learner and what are their needs when returning to full

time education?

2.3 Adult Learner

A 23 year old who has been out of the system for several years and is entering the Higher
Education System for the first time has specific needs, expectations and perspectives
which may differ significantly from those of another student of the same age who has
never left the educational system.

(Bourgeois et al. 1999, p.3)

This definition takes the age twenty three and uses it as a yard stick for all adult learners.
Adult learners are twenty three or over and taking a degree course for the first time.
This is in contrast to a twenty three year old who is studying for a post graduate

diploma, masters or PhD as this adult is merely continuing along the road of education.



Adult learners according to Daines et al. (1998) normally find part time courses suit
their needs best as with family commitments most adults would also have a full time
occupation. Adults have other responsibilities that counterbalance the significance of
their role as learner unlike younger students whose principal job it is to study and learn.
Because of these commitments, adults normally study only within the confines of time
allocated to the course e.g. during course hours or school hours. Courses of this nature
also run in tandem with the school year to make access to education easier for adult
learners who may also be parents. Kirschner and Van Bruggen (2004) go on to
comment on pragmatic reasons such as achieving flexibility in time and space for

learning, which is especially important for adult learners.

There are many different reasons for returning to education. Motivation is a complicated
issue as most adults will have their own reasons for returning to education depending on
the stage in life they are at. Daines et al. (1998) supports this. “the motives people have
for attending may vary but achieving some success will increase their motivation for
further learning.” (Newstead and Findlay 1997) splits the motivational factors into 3

categories; stop gap, means to an end and personal development / improving life skills.

Stop Gap Means to an end Personal Development
Improving life skills

= Avoiding work = Improving standard of living |= Reaching personal potential
= Laziness = Improving chance of getting | = Gaining knowledge for its
= Allowing time ajob own sake

out to decide on | = Developing career = Furthering academic

career = Getting a good qualification interest
= Social life = Getting a worthwhile job = Gaining control of own life.
= Funand

enjoyment

Table. 2.1 Motivation To Attend Further Learning.
(Newstead and Findlay 1997, p.187)

This division of the factors is a very concise breakdown of the three motivational
factors. This breakdown; Stop Gap, Means to an end and Personal Development /
Improving life Skills provides an exact breakdown of all of the motivational factors, it

explains the different factors completely and simplistically.



Blaxter and Tight (1993) goes a step further in suggesting that men and younger adults
would cite careers as the reason for learning whereas women and older adults learn for

personal satisfaction, self development or as an activity.

The next section will discuss the integration of ICT into an Irish AETC.

2.4  The Integration of ICT into an AETC

Information Technology (IT) is a term only in use since the late 1980s or early 1990s.
Information Communications Technology (ICT) also came in use around this time in
reference to the growing use of email or electronic messaging Pelgram and Law (2003).
ICT has had a role in main stream schools (Primary, Post Primary and Higher
Education) for some time, whereas the role of ICT in Adult Education and Training
Centres is relatively new and in Ireland it is poorly funded. A Flemish study by
Tondeur et al. (2008) sought to clarify how best to measure ICT use; the research
identified three types of ICT usage, (1) Basic skills, (2) Computers as an information
tool, (3) Computers as a learning tool. These classifications of computer use make it

easier for researchers to compare studies in ICT use.

The Department of Education and Science’s ICT in Schools: Inspectorate Evaluation
Studies paper (2008) states that ICT is mainly integrated into other core subjects and is
not regarded as a subject in its own right; whereas in Finland it is a core subject for
examination.

As a significant step in the consolidation of the importance of technology in education,
the Flemish Government recently (September 2007) introduced a formal technology
curriculum for schools. The introduction of a technology curriculum brings educational
technology in schools to a turning point: Technology is no longer considered as being
dependent on teachers' individual efforts or willingness, but is becoming compulsory at
the school level.

(Vanderlinde et al. 2008)

In the UK ICT is taken as a compulsory core subject in the General Certificate of
Secondary Education [GCSE]. ICT is a compulsory core subject in the Leaving
Certificate Applied which is offered in some second level schools in Ireland and in
Adult Education Training Centres through Youthreach. According to a paper by Drent
and Meelissen (2008), there are generally three objectives for the use of ICT in

education; they are:
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= the use of ICT as the object of study.
= the use of ICT as an aspect of a discipline or profession.
= the use of ICT as a medium for teaching and learning.

Drent and Meelissen (2008), also state that these objectives focus on ICT as an aid to

the learning process and allow students to achieve their learning goals more effectively.

Adults are usually apprehensive about returning to education and when computers are
introduced this can compound their apprehension having disastrous effects on their
confidence. This should always be kept foremost in mind when teaching Adult learners
and all options should be exhausted to alleviate this apprehension. It is important to
note that, Jitendra and Xin (1997) suggest that at-risk students should first master basic
computer skills to avoid possible technological confusion while learning. Woods (1995)
noted that, “Knowledge and skills often fail to transfer from the teaching/training

context to real life.”

Adult learners are often attracted to web based learning because of its obvious
flexibility for adults with other commitments i.e. Work - family commitments or time
constraints. As stated by Garrison (2003) self-directed learning is a reflection in itself
where students can access content and take mini tests with minimal input from the
teacher. The reality is that even in the most advanced systems, computers still cannot
replace a professional instructor. Even so, contact with tutors and other classmates is
very important and this can easily happen with all courses that have an online aspect.
The use of multimedia recordings via the web takes advantage of the fact that most
people learn more from sight than through any other senses.
Sensory Stimulation Theory stems from the idea that to learn, people must use their
senses. Sight is the best sense for learning, followed by hearing. Most adults retain more
information from sight education (75%) than through any other senses.
(Kelly 2006)
Computer Based Training [CBT] can be used as a tool to encourage adult learners into
the use of ICT. Passey et al. (2004) claims that using “visual and kinaesthetic forms of
ICT” can contribute to more student engagement with the use of animations, films,
simulations and demonstrations through ICT. Light and Cox (2001) concur, with a
study by Passey et al. (2004) stating that CBT gives the adult learner more participation

in their learning than if they were face to face with the teacher and class.
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Many of these issues centre on the learner and the following section details the role of
the learner in the process of ICT integration.

2.5 Role of the Learner

When given the opportunity to explore and investigate, students become more involved
and the classroom becomes an environment filled with discussion. A multidimensional
approach enhances the teaching. Many students rely on a more practical rather than
theory based approach to learning to help their comprehension and ICT allows that
comprehension, therefore helping learning to occur. “Technology has proved to enhance
and enrich mathematics for all students” (Hirschhorn and Thompson 1996, p.5). Doing
is learning, living is learning. ICT offers students this opportunity. ICT allows students
to work, communicate, and represent themselves without having to use pencil and paper
(Goodison 2002; Kilderry et al. 2003). For a lot of adults this is a huge relief as using a
pencil or pen can be reminiscent of their school days which may not hold good

memories for them.

ICT Learning can be multi sensory according to Abrams (1996). The World Wide Web
offers interactive sites that allow students to engage with other students around the
world, and also offers access to more class resources (Flores 2002). This can enhance
the learning experience for all types of learners allowing ICT to give a more learner
centered learning style as suggested by Kirkpatrick & Cuban (1998). Similarly Sloane
(1997) states that there are pedagogical advantages in using the World Wide Web in
lessons and bringing real time information into the classroom. Passey et al. (2004)
notes that using “visual and kinaesthetic forms of ICT” can contribute to more student
engagement with the use of animations, films, simulations and demonstrations through
ICT.

The computers enabled a much wider range of student interaction with course materials,
with teachers and with each other, and seemed to spark more intense student involvement.
“In writing [for example], we’re finding that students are reviewing and editing their
material a lot more, and there’s a lot more peer editing:”

(Cox 2006)

To a huge extent the integration of ICT within a classroom is dependent on the teacher.
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2.6 Role of the Teacher

Jager and Lokman (1999) talk about ICT as a valuable tool that should be used in the
classroom by the teacher to complement text books and other resources that the teacher
may choose to use; it should not take over the role of the tutor. ICT should be used by
teachers to guide learners to find information on the World Wide Web which is a
massive resource that should be maximised in its use. (Leslie 1994; O’Donnell 1996).
A study to identify teachers’ assumptions towards ICT use was carried out by Cuban et
al. (2001). This found that teachers using ICT planned more effectively, were more
regular in their communication with colleagues and used much more ICT teaching
resources in their classrooms. Over half of the teachers surveyed changed their teaching
methods as a result of ICT. The teachers surveyed said their learners were now more

independent and no longer relied solely on textbooks for information.

Dwyer (1996) believes that many teachers are concerned with teaching ICT rather than
using ICT as a teaching aid. Technology should be used as a tool through which
students can more easily relate new information to what they already know. Baylor and
Ritchie (2002) reinforce this, stating teachers must begin to identify ICT as a
supplementary teaching resource and not as additional equipment.

Not all teachers are open to the use of ICT within the classroom according to Selwyn
(1997), some will resist any change or recommendations to promote ICT to the learner.
This resistance can come about for a variety of reasons; teachers may not wish to
change their teaching methodology, they may not want to be forced to integrate
technology into their lessons and some may even have a fear of technology.
Furthermore Baylor and Ritchie (2002) agree that teacher related issues are crucial in
determining ICT use in the classroom. Teachers of adult learners will deliver the
curriculum to their class as they see fit, they may be swayed or influenced by school
policy or equipment but at the end of the day it is the teacher’s decision to use ICT or
not. (Koehler and Mishra 2008; Ertmer 2005). ICT training is an essential step towards
integrating ICT in schools. Lack of training accounts for teachers’ low confidence and
negative attitudes towards integrating ICT. (Forgasz 2006). “One of the biggest
obstacles to teacher technology proficiency has been the lack of technology training in

teacher education programmes.” Baylor and Ritchie (2002).

13



Three factors for motivating teachers to integrate ICT are outlined in Zhao and Cziko
(2001) these are; teachers must believe ICT can be used more effectively or at least
maintain existing standards, teachers must not view ICT as a disturbance in the
classroom and teachers must believe they are in control of the classroom. If these
factors are met teachers will be motivated to integrate ICT into the learning that takes

place in their classroom.

Teachers who have little or no confidence in using computers in their work will try to
avoid them altogether. (Dawes 2000; Larner and Timberlake 1995; Russell and Bradley
1997) cited in Becta (2004). A Study by Jamieson-Proctor et al. (2006) in Queensland
found learners were more inclined to want to use ICT if their teacher shows confidence

in using ICT.

How the teacher uses or integrates ICT is dependent on a number of factors some of
which could be regarded as barriers to integration. These will be explored in the next

section.

2.7 Barriers to Integration

Becta (2004) uses the table below to show the two main types of barriers; external and
internal.  External barriers which are first-order barriers include access, time and
training. The internal or second-order barriers, include lack of confidence, resistance to
change and negative attitudes and no perception of benefits, which will be explored

further in this section.

External barriers Internal barriers
* Lack of access to resources * Lack of confidence
* Lack of time * Resistance to change & negative
* Lack of effective training attitudes
* Technical problems * No perception of benefits

Table 2.2 External & Internal Barriers to Integration of ICT
Source: (Becta 2004, p.19)
The way in which teachers of adult education integrate ICT can be as a direct result of

the training they have received in ICT. The next section discusses this.
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2.7.1 Training

ICT is constantly changing, the type of computers (Desktop, Laptop or Notebook) are
being modernised and made smaller. New versions of software come on the market
every year. These changes can make familiar operations that the teacher has become
accustomed to using look different. Hardware and software changes can cause major
confusion to teachers who have just enough ICT skills to get by. To combat these
issues, ongoing teacher training is crucial, (Eastwood et al. 1998). Leading on from this
it is important that any teacher training provided would be specific to the teachers needs
and not full of technical information as many teachers find that too much information is
given at formal training courses. Crawford (1998) concurs with this stating that some
teachers fail to use ICT skills even though they have completed ICT training courses.
This may in part be explained by differences between what student-teachers have
learned to use whilst at teacher training college and the hardware and software available
in schools. This mismatch may not even be consistent within schools, with the rapid
changes in technology. Schools are re investing in ICT more frequently than in any
other subjects. This can lead to different ICT equipment being available within a
school. Itis incorrect to assume that the same versions of modern ICT resources will be

available from school to school.

Wellington (2005) makes a similar point to that of Crawford (1998) when he asks how
we can ever achieve uniformity between school ICT and workplace ICT when
technology is constantly changing. It is not possible for education to match industry
because of monetary constraints. Unless schools can match and keep up to date with
technology in the workplace, how can students be prepared to go to work? Empirica
report says Irish teachers had the lowest satisfaction with ICT infrastructure in schools
in Europe. (McGarr & Kearney 2009; Empirica 2006)

Ireland ranks at the very bottom in Europe when it comes to teacher’s satisfaction with
the ICT infrastructure in their schools. Despite the fact that all Irish schools are equipped
with some computers and have an internet access, a major problem seems to be the still
insufficient ICT equipment and access to the internet in Irish schools indicated by 34%.
Also, a very high 85% wish there were better support and maintenance actions taken.
(Empirica 2006)

Cuckle and Clarke (2002) advise us that student teachers in the UK are now required to
demonstrate competence in Information and Communications Technology before
gaining qualified teacher status. This is in contrast to what Goldstein (1997) says.

“Staff development is far too limited and most teachers have to teach themselves how to
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use ICT.” In Ireland there is no such competency required as part of our training

curriculum.

A Danish study by Balanskat et al. (2006) discovered that in Denmark, poor ICT use in
the classroom was primarily due to a lack of skill on the teacher’s part rather than any
pedagogical reason. Here mainstream schools have equipment grants but little or no
guidance as to what to purchase. This view is supported by Balanskat et al. (2006),
Becta (2004), Ertmer (1999), Jenson et al. (2002), Pelgrum (2001) and Schoepp (2005)
and they all agree that filling our schools with computer hardware will have little effect
without proper ICT training for teachers. Adult education schools receive none of these
government grants. When schools update their hardware, they sometimes fail to
consider the software. Software that promotes understanding is helpful, especially
interactive software that students can use to explore and discover things for themselves
(Flores 2002).

While we have agreed that training is very important, inappropriate training styles result
in low levels of ICT used by teachers. Courses which lack pedagogical aspects are
likely to be unsuccessful (Veen 1993), but there also needs to be an element of ICT
skills training (Preston et al. 2000).

The age of the teacher will be discussed in the next section and the effect that it has on

their ability or willingness to integrate ICT into the Classroom.

2.7.2 Age

Although it is often commented on, that younger teachers are more likely to engage
with ICT than older teachers, the literature does not support any link between age and
ICT use by teachers. Cuban et al. (2001), Roussos (2007) and Becta (2004) all state that
age has no relationship with attitudes towards ICT. “There was little difference in
computer use between veteran and novice teachers, between those with or without
previous technological experience.” (Cuban et al. 2001, p.826) It is often the case that
younger teachers feel more comfortable using ICT and have more ICT skills than older
teachers but older teachers have more confidence in the classroom to actually integrate
the ICT into the mainstream lesson. (Huang and Padron 1997)
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Whilst in this section age has been discounted as a factor in integrating ICT the gender

of the teacher and its effect on integrating ICT will be discussed in the next section.

2.7.3 Gender

Does gender have a bearing on whether teachers integrate ICT or not? Are female
teachers less confident than male in the use of ICT? Becta (2004) states that 77% of
male teachers and 66% of female teachers use computers off-line. It also states that
when teachers were online (using the internet), 56% of male teachers used computers
compared with 38% of females. An Australian study carried out by Jamieson-Proctor et
al. (2006) found that 73% of female teachers are less confident that males integrating
ICT.

There also appeared to be a link between female use of computers and a lack of
confidence in using ICT. Morley (2010) did not agree with the above conclusions stating
that his research found that the ratio of male to female use of ICT was 50:50. This
research was carried out using a quantitative data collection by means of a questionnaire
completed by primary schools in two English Local Authorities. Cuban et al. (2001)
concurred with Morley (2010) finding that “There was little difference in computer use
between male and female teachers.” The next section will look at time as a barrier to

implementing ICT.

2.7.4 Time

Time is seen as a barrier towards implementing ICT. Some teachers are proficient in
the use of ICT but don’t have the time to use it, these teachers said that they have
already spent a large proportion of time preparing lessons and that integrating ICT
would add to this time. The following quote is from a study of two Californian High
Schools where the teachers felt ICT just took too long, to use it, to train in it or to search
for ICT resources on the Web.

Teachers told us that they did not have enough time to incorporate computers into their
daily teaching. They would need hours to preview web sites; hours to locate the photos
they required for the multimedia project they assigned to students; hours to scan those
photos into the computers; and hours to take district or corporate courses to upgrade their
skills.

(Cuban et al. 2001)

Gomes (2005) agreed with Cuban et al. (2001) with his study stating that other teachers

thought that using ICT was a waste of time. Teachers felt that integrating ICT into their
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teaching takes time but when the lesson is prepared they will have a resource that they
can use again and again. Some times when a large effort is put into producing ICT class
material, the material may only cover a small part of the curriculum. (Al Senaidi et al.
2009). From a student’s perspective ICT has opened up opportunities, the use of CDs,
web-based resources and distance learning, allow students, to acquire new skills at a

time and place that suits them.

Having examined factors like age and gender the next section will look at confidence in

using ICT and how that can influence the teacher in integrating ICT.

2.7.5 Confidence in using ICT

Many teachers are comfortable with basic ICT tasks but worry that by using ICT in
class, they may have to use areas of ICT that they are not skilled in nor familiar with
Russell et al. (2000). Cunningham et al. (2003) believes that we should increase
teachers’ confidence in the use of ICT by providing them with classroom laptops.

Respondents widely reported that since receiving their laptops they had become more
confident and competent in their ICT use. They were more willing to use ICT resources
in lessons and to supervise students’ ICT use. Most notably, teachers who were
previously reluctant and inexperienced users of ICT had become more confident and
competent with ICT as a whole since receiving their laptop.

(Cunningham et al. 2003, p.4)

The National Centre for Technology in Education (NCTE) is an Irish Government
agency established to provide advice, support and information on the use of information
and communications technology (ICT) in education. It provides Irish primary and post

primary teachers with training courses to improve their ICT skills.

In order to offer teachers support and reassurance DES (2008a) has recommended that a
dedicated ICT Coordinator and technician should be available in schools. This is not
common practice in Irish Adult Education and Training Centres. This view is supported
by Robertson et al. (2007), Woods et al. (2005) who state that having an onsite
technician may allow some reluctant tutors to use ICT more. Similarly Tearle (2003),
Lai and Pratt (2004) suggest that a full time coordinator would be advantageous in any
school. “A full-time ICT coordinator is essential if ICT is to be successfully integrated
into the school curriculum.” (Lai and Pratt 2004, p.474)
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Having examined teacher related barriers to ICT integration, the next section will
examine the relationship between teacher confidence and having an onsite ICT
Coordinator in the Adult Education Training Centre.

2.7.6 ICT Coordinator
The following are the duties of an ICT Coordinator in an Irish school as outlined by the
Department of Education.

Examples of duties attached to the role at both primary and post primary level included:
* Managing the development of the ICT plan and coordinating its
implementation.
* Involvement in curriculum development.
+ ICT resources management, to include the auditing and purchasing of
resources.
» Installing software.
System administration, maintenance, and technical support.
Liaison with subcontracted technical support.
Liaison with the NCTE and other relevant support services.
Networking issues.
Identifying training needs and facilitating staff training.
Developing relevant links with outside agencies.
(DES 20084, p.75)

The Department of Education and Science does not specify the duties of an ICT
Coordinator in an adult education and training centre as most of the literature and

guidelines produced by DES is aimed at Primary and Post Primary Schools.

In a study of twenty-six countries in Europe by Pelgrum (2001) it was found that some
of these countries begin with the services of an ICT coordinator who has a defined role
and support from management. Most of these schools have a ‘computer coordinator’ to
oversee or help manage the computer equipment. This person may be in charge of the
computer curriculum, teach an ICT class, and provide technical or instructional support
to teachers. Tearle (2003) and Lai and Pratt (2004) agree that for ICT to be fully utilised

within our education systems full time coordinators are necessary members of staff.

Strudler (1994) conducted a study on the role of technology coordinators in US Schools.
He is cited in Lai and Pratt (2004) as saying

Without the time allocation for the coordinator to provide the leadership to establish a
shared vision and develop a school plan, integrating ICT into the school curriculum is
unlikely to occur.

(Lai and Pratt 2004, p.471)
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It is claimed by Smeets and Mooij (1999) that teachers who have an onsite IT
Coordinator readily available to them make more use of ICT in their lessons.

Teachers who were satisfied with their computer coordinator, were found to make more
use of ICT and to encounter less problems with ICT in their lessons.
(Smeets and Mooij 1999, p.33)

Robertson et al. (2007) and Woods et al. (2005) both state that having an onsite
technician or coordinator may allow some reluctant tutors to use ICT more within the
classroom. This confidence that help is on hand will encourage teachers to use ICT.
Integration of ICT coordinators in schools can empower teacher’s vision, by ‘knowledge
transfer’ (Pelgrum 2001, p.176). Ely (1999) states that coordinators are unhappy with
the ‘status quo’ and with the present undefined role of ICT within Adult Education and
Training Centres as they feel that training, staff development and co-ordination of ICT
plans is paramount and essential. However whilst the study Cuban et al. (2001)
conducted agreed with having an onsite ICT Coordinator they found that; “Even at
schools with technology coordinators and rapid-response student assistants on-site,

technical problems could not be fixed immediately.”

Resistance to change can prevent the full integration of ICT in the classroom. This
resistance can be seen in terms of teachers’ unwillingness to change their teaching
practices, particularly in terms of schools being unable to re-organise in ways which
would facilitate practices that would integrate ICT (Albaugh, 1997; Cuban et al. 2001).
This change can be brought about when technology is integrated into the wider
curriculum through an array of different methods; this is true integration.

But if a technology enhanced lesson is integrated into the larger curriculum with direct

tie-ins, students are more likely to infuse the knowledge into existing cognitive structures.

Technology integration requires teachers to alter their teaching processes, no longer being

the sole distributor of information. This change in role requires support from many
sources in order for the teacher to make the transition.

(Baylor and Richie, 2002)

When schools are giving reasons for lack of ICT integration, software is often forgotten

amongst other issues like time, knowledge and confidence as well as availability Cuban

et al. (2001). Software is critical in the integration of ICT as this is what the teacher

needs to become most familiar with in order to integrate ICT into core subjects.

The following section outlines factors that management are responsible for in the
integration of ICT in an adult education training centre.
20



2.7.7 Managementand ICT
Management is critical in the implementation of ICT within any school, whilst they do
not need to be specialists, they must realise the value of ICT (McGarr and Kearney
2009; Dawson and Rrakes 2003).

In a lot of our Adult Education schools in Ireland our Managers are our principals and
as such are integral to altering classroom management practices. Based on the study by
McGarr and Kearney (2009) of thirteen primary school principals in Ireland the report
states that principals’ workload has increased as a direct result of integrating ICT into
the curriculum. Managing ICT and being responsible for ICT development and
integration in schools can add to the workload of the school principals with demands on
the principal’s time being a constant difficulty. This can then affect the attitude of the

principal towards ICT and cause successful integration to become difficult.

Teachers are encouraged to use and integrate ICT into the classroom on a daily basis.
In Ireland the use of ICT is improving and in VVocational Schools a third of teachers use
ICT in a quarter of their lessons.

In particular in primary schools in Ireland ICT is used by almost all teachers (87%)
whereas in all other school types usage is by around two third of the teachers. Teachers in
vocational schools in Ireland use computers in class more frequently than their colleagues
in other school types with more than a third using them in more than 25% of their lessons,
which compares to just 13% in primary schools.

(Empirica 2006, p.43)

Teachers cite too few computers and peripheral equipment, not enough time to prepare
computer-based lessons, and challenges with scheduling enough computer time for
different teachers’ classes as barriers to using ICT (Baylor and Richie 2002).
Management is required to alleviate these difficulties as they arise. Many of these
difficulties can be alleviated by successful planning. This will be discussed in the next

section.

2.8 ICT Planning

All schools should have an ICT Plan in place, this is the responsibility of the School

Principal but it is important that all staff are allowed have an input. This ensures that
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the plan is not solely about having more ICT resources, (Anderson 1996; NCTE 2002)
but allows for the curriculum to be developed and integrated with the ICT.

Schools are urged to start from a curriculum perspective, and to ask how the available
technology will enhance the teaching and learning environment for both teachers and
students.

(NCTE 2002)

The plan should take into consideration the importance of ICT in all subjects (Sharpe et

al. 2001) and not allow for ICT to become another topic for the students to master.

Baylor and Ritchie (2002) state that it is very important that the plan is updated
regularly and that future needs and costs would be included. As computers become
older teachers and students lose interest in operating slow out of date equipment.
Planning should allow for upgrading computers regularly.

All schools must have access to a desirable baseline suite of ICT equipment and digital
devices. The allocated funds should enable schools to upgrade their computer stock so
that all computers are less than six years old by 2010. Schools with good ICT
infrastructures already in place must also be facilitated in further improving their ICT
environments.

(DES 2008b, p.20)

Some €14 million has been distributed to approximately 500 schools to allow them to
upgrade their facilities to enable them to provide Design and Communication Graphics.
(DES 2008b, p.7)

2.9 Availability of ICT

Department of Education and Skills state that all Irish Primary schools will have at least
one PC in each classroom (DES 2008b). Most Post Primary schools differ from
Primary schools in that they have all their PCs in one computer lab and teachers must

arrange for classes in this room if they are to integrate ICT into their core subjects.

Tondeur et al. (2008) found in their Flemish research that good availability of ICT
resources affects teachers use of ICT positively, there was an increased confidence in
those teachers and they were more willing to try to integrate ICT into their classrooms.
Cunningham et al. (2003) and Weeks (2000) agree with Tondeur et al. (2008)
suggesting that each teacher would be provided with a personal computer or laptop to

increase teacher confidence at using ICT.
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Mann and Shaefer (1997) and Willis & Mehlinger (1996) found that most schools prefer
to spend their ICT budgets on physical goods such as hardware and software and
because of this it is not surprising that lack of teacher training is a barrier to successful
integration of technology into schools. The lack of teacher training extends from use of

ICT to how teachers are expected to integrate technology into the curriculum.

Some teachers claim that they are expected to integrate ICT into their classes but access
to computers is difficult. One of the factors that has persisted as a barrier to integrating
ICT as stated in Baylor and Richie (2002) are the “challenges with scheduling enough
computer time for different teachers’ classes.” Access to computers in schools depends
on the number of computers available in the school, each country has a different
computer to student ratio as stated in Venezky (2004). In Singapore, the national goal
of the student computer ratio in its schools is 2:1, while in the state of Victoria in
Australia the ratio is set at 5:1, with the worst-case school in Victoria having no more
than a ratio of 6:1. The NCTE in Ireland has undertaken nationwide school surveys in
1998, 2000, 2002 and 2005. The surveys have shown that the average pupil computer
ratios have reduced from 37:1 to just over 9:1 at primary level and from 16:1 to 7:1 at
post primary level. This results from a growth in the numbers of computers in schools
from some 36,000 in 1998 to almost 98,000 in 2005. (DES 2009)

2.10 Summary

Having explored the relevant literature on integrating ICT into an Adult Education and
Training Centre in Ireland it has been established that ICT is under continuing
development and expansion. Although there has been a large investment in ICT there
are still a lot of barriers that affect teachers’ use of ICT in the Classroom i.e. training,
age, gender, time and teacher confidence. These have been major stumbling blocks as
Dwyer (1996) believes that more teachers are concerned with the teaching of ICT rather

than using ICT as a teaching tool.
Daines et al. (1998) has shown that most adults would prefer a part time course when

returning to education where as Kirschner and Van Bruggen (2004) found that
flexibility is more important and ICT allows for this.
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Integration of ICT will allow adult learners to achieve their personal learning objectives
while interacting with computers in the classroom. These skills can then be applied to
real life situations which will allow them to develop with confidence. ICT can be a
huge motivation for learners but first it must be relevant to the class subject. The
literature has pointed out the pedagogical advantages in using the World Wide Web and

bringing real time information into the classroom.

A large selection of literature pointed out that the appointment of an ICT Coordinator
and the provision of technical assistance is seen as a major encouragement to teachers to
integrate ICT. Management is critical in the integration of ICT in Adult Education as
they have the final say in implementing any ICT reform that takes place within the
school i.e. ICT Coordinator, technical assistance, training, finance for upgrading
equipment etc... Management are also in control of the planning that goes towards ICT

from year to year.

In the next chapter the research methodology will be outlined by the author to identify

the factors affecting the use and integration of ICT in an Irish AETC.
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Chapter Three
Methodology

3.1 Introduction

This chapter provides a detailed explanation of the research methodology used to
investigate the factors affecting the use and integration of Information
Communications Technology in an Irish Adult Education and Training Centre. A
number of methodologies were looked at before the author decided on a case
study as the method of research. The instruments of research used were
questionnaire, interview and class observation. This allowed the final results to be
triangulated.

3.2 Background to the Research

ICT use and integration in education is constantly under review. There have been
huge changes in the types of ICT available to schools and with the use of Smart
Boards, Laptops, Fizzbooks and iPads ICT is now more easily integrated than
ever before. But is it being used in the most effective way. The literature
reviewed identified many factors that affected teachers integrating ICT. The
study was then undertaken by the author using a case study approach to

investigate what factors affect the use and integration of ICT in an Irish AETC.

3.3 Research Aims and Objectives

The following research questions were investigated by the author during the
study.
e What is the role played by ICT within an Irish Adult Education and
Training Centre?
e What level of ICT is in use within an Irish Adult Education and Training

Centre?
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e What are the factors that promote the effective use of ICT within an Irish
Adult Education and Training Centre?
e What are teachers’ attitudes towards integrating ICT in an Irish Adult

Education and Training Centre?

3.4 Research Methodology

This section outlines the approach taken in this study. In the literature review the
author has identified factors that can become barriers or aids to integrating ICT.
This has allowed the author to acquire in-depth knowledge in this field and then

outline the research methodologies most suitable for this study.

3.4.1 Action Research

Action research is defined by researchers in many different ways, most definitions
state that it is an investigation and analysis of current practices and assumes that
improvements can be made (Cohen et al. 2007). Smith (2001) recounts Kurt
Lewins’ investigation in the 1940s, as to whether peoples’ motivation in the
workplace would increase if they participated in decision making processes.
Lewin looked at a series of actions; to observe, to reflect, to act, to evaluate and to
modify and these became known as action research. An advantage of action
research is that it is practical. Its constant action and reflection allows for
modification of methods and procedures thus improving both. Morrison (1998)
thought that action research posed difficulties in ensuring all parties have an equal

say.

3.4.2 Case Study

When carrying out case study research the researcher has the opportunity to
explore and understand a complex topic. It is considered the most appropriate
research method for a more indebt analysis of the topic. Yin (2003) defined case
studies as

An investigative method that has been recognised as a suitable technique for
research within an educational or community based project, as the researcher
can observe behaviours that are not easily quantifiable and recordable.

Yin (2003)
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Similarly to Yin (2003), Bell (2005) describes a case study as “a thorough study
of a single individual, group, incident or community” Hitchcock and Hughes
(1995) concur with Bell (2005) narrowing the definition even further to say that a
case study is “a vivid description of a particular event relevant to a particular
area”. A case study allows a topic to be studied in depth combining a range of
methods and ultimately allowing the researcher to produce a complete piece of
research. They are designed to bring out the details from the viewpoint of the
participants by using multiple sources of data (Tellis 1997; Bell 2005. The
strength of case studies as a research methodology lies in the fact that a case study
may simultaneously consider multiple factors within the context of the study
through testing hypothesis and establishing causal behaviours of the participants
(Chaiklin 2000). There are many strengths and weaknesses to using a case study
Nisbet and Watt (1982). These are shown below.

Strengths Of A Case Study:

. The results are more easily understood by a wide audience
(including, non-academics) as they are frequently written in
everyday, non-professional language.

o They are immediately intelligible; they speak for themselves.

. They catch unique features that may otherwise be lost in
larger scale data (e.g. surveys); these unique features might
hold the key to understanding the situation.

o They are strong on reality.

o They provide insights into other, similar situations and cases,
thereby assisting interpretation of other similar cases.

o They can be undertaken by a single researcher without
needing a full research team.

o They can embrace and build in unanticipated events and
uncontrolled variables.

Table 3.1: Strengths Of A Case Study
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Weaknesses Of A Case Study:

o The results may not be generalised except where other
readers/researchers see their application.

o They are not easily open to cross-checking, hence may be
selective, biased, personal and subjective.

o They are prone to problems of observer bias, despite attempts
made to address reflexivity.

Table 3.2: Weaknesses Of A Case Study

3.4.3 Research Setting

The setting for this study is an Adult Education and Training Centre (AETC) that
delivers two adult education programmes, Vocational Training Opportunities
Scheme - VTOS and Youthreach. The Adult Education and Training Centre was
established in 1998 and caters for a co-educational student population between the
two programmes. Both programmes offer FETAC certification at Levels 4 and 5
(Business Studies, e Business and Hair Dressing), Youthreach also offers a
Leaving Certificate Applied [LCA] Course.

3.4.4 The Participants Involved

Thirteen teachers are employed including part-time and full-time teachers between
the two programmes with only one teacher working between both programmes.
The AETC used in this study caters for twenty two VTOS students and thirty four
Youthreach students. The AETC has four ICT rooms each hosting between ten
and fifteen computers, four general studies classrooms, one woodwork room, one
hair salon, two kitchens and two counselling rooms. Staff have access to a
networked computer with Internet access in all of the offices in the AETC and use
of a classroom with two mobile laptops and a data projector. The AETC has

licensed software for Microsoft on all computers.

3.4.5 Timescale of the Study
The study was completed during the five months between February and June
2011.
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3.5 Methodology Chosen

The data the author wanted to collect as a result of the research would be best
collected from a range of sources. Cohen et al. (2005) states that “In determining
the most appropriate methodology for research it is important to keep in mind the

purpose of the research.”

From what has been discussed earlier in this chapter and after re-examining the
research objectives the author chose a case study as the method of research for
this study. The case study approach will include interviews with management,
staff and students as well as an online questionnaire aimed at the same people.
Classes from both programmes will also be observed. Bell (2005), Yin (1994)
and Flyvbjerg (2006) concur that a case study approach is appropriate as it

provides the opportunity to study a problem in detail.

3.5.1 Research Instruments

Once a case study was chosen as the method of research the instruments were then
decided upon; questionnaire, interview and observations. Before carrying out any
interviews, questionnaires or observations the author sought approval from the
AETC Centre Manager and the coordinator of both programmes in the AETC.
This use of a mixture of methodologies was decided upon because using a range
of approaches in gathering information increases the reliability of the research.
This method is known as triangulation when two or more methods of data
collection are used. Triangulation allows for the collection of qualitative and
quantitative data therefore giving authenticity, credibility and validity to the
results. (Yin 1994)

3.5.2 Questionnaire
The questionnaire was chosen as a suitable method of research to meet the
objectives outlined, as the desired data was to be qualitative as well as quantitative

in nature.
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Qualitative research is the collection and analysis of extensive narrative data in
order to gain insights into a situation of interest not possible using other types of

research.
(Gay and Airasian 1996, p.208)
The main weakness using a questionnaire is that people may not respond or return
their completed questionnaires, which can lead to non-response bias, whereas with
face-to-face interviews few respondents refuse to be interviewed thus leading to
high response rate and greater validity for the sample interviewed. A method of
combating this problem would be to have a well presented questionnaire with a
specific deadline date by which the completed questionnaire is to be returned. As
stated by Gay and Airasian (1996), the data should give respondents enough time
to respond but inhibit procrastination; two to three weeks is usually adequate time.
Questions for this piece of research were a combination of open-ended, structured
closed, Likert scale questions which allowed the respondent to give an answer in
exactly his/her own words or select from a choice of multiple answers, (Borg and
Gall, 1989). The order of questions is also of crucial importance. The following

order was used:

Initial questions were simple circle one or tick the box type asking about personal
and general information. The second section of the questionnaire contained the
questions on previous educational experiences and education history. The final
section of questions dealt with ICT equipment available in the AETC, ICT usage
within the classroom and technical assistance available in the AETC. This section
included questions using the Likert Scale, this scale allows the respondents five
choices to every statement. The choices allowed for a certain degree of agreement
or disagreement on each statement. These questions were used to assess the

respondents’ feelings about something on a rating scale.

The author piloted the questionnaire on two teachers and two students outside of
the AETC. They were selected as they were involved in similar programmes to
that of the AETC and had an understanding of the issues surrounding ICT use in
an AETC setting. After discussing the questionnaire with the two teachers it was

decided to rephrase three questions for clarity and to make these questions easier
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for respondents to answer. The questionnaire was amended to fully integrate all

recommendations within the final questionnaire.

Forty eight questionnaires were distributed through email and each respondent
then accessed the questionnaire via a hyperlink in the email. A small number of
staff questionnaires were not completed online as due to a lack of ICT knowledge
some staff had difficulties accessing their email. To accommodate these staff the
author distributed some paper copies of the questionnaire and input these directly
into the online questionnaire hosted by survey monkey. These online
questionnaires took no more than fifteen minutes to complete in full.
An ideal questionnaire is clear, unambiguous and uniformly workable. Its design
must minimise potential errors from respondents and since people’s participation in
surveys is voluntary, a questionnaire has to help in engaging their interest,
encouraging their co-operation and eliciting answers as close as possible to the
truth.
(Cohen et al. 2005, pp.92-93)
This was true of this questionnaire as it is clear, quick and unambiguous. The
format and content was discussed with a number of key people, including
programme coordinators and other tutors of adult learners. The questionnaire was
an online one and once it was completed all answers were then automatically
stored on the web site and were accessible via a password on the portal site
surveymonkey.com. This service was available for a nominal fee and it remained
open for two months. It was considerably cheaper to do the survey online than

through the postal system or via the telephone.

The technology available through the survey monkey website allowed
programmed responses where a single-option variable was required making the
data more relevant and as a result all questions were answered correctly and none
left out.

3.5.3 Interviews

Individual interviews (n=7) with five staff members and two students were
planned to provide an in-depth insight into the integration of ICT in the AETC.
All of these interviews were conducted face to face. The interviewees represented

a variety of the staff in the AETC with the coordinator from each programme
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being interviewed. An English, Business and Work Experience teacher were also
interviewed as well as the ICT Coordinator and one student from each
programme. The qualitative data from the interview together with the
quantitative data from respondents of the questionnaire would enhance the
validity of the study. As all methods have strengths and weaknesses, their
combination provides the opportunity for research outcomes that are more

substantial.

Cohen et al. (2005) suggested that interviews are useful for collecting qualitative
data and getting explanations for responses from questionnaires. All interviewees
gave their permission for the interviews to be recorded and these responses were

transcribed to allow for qualitative analysis by the author.

3.5.4 Participatory Observation

Observations allowed the researcher to establish if ICT was more easily integrated
within particular academic subjects. It added to the qualitative findings for the
study. Observation completes the triangulation of the three research

methodologies; Questionnaires, Interviews and Observations.

According to Cohen et al. (2005) the advantage of using observation as a method
of research is that the research that occurs is in the classroom and in context with
the naturally occurring social situation. This method of research affords the
researcher the opportunity to observe the integration of ICT within the classroom
rather than relying on the opinions of others. In this study the researcher
observed four teachers each teaching a different subject in the AETC in an effort

to discover if they integrate ICT into their classes.

3.5.5 Sample Group

The sample group for this study were the management, teachers and students in an
AETC. The coordinators from both programmes were interviewed to gain an
insight into the factors affecting the use and integration of ICT by themselves and
the staff in their programmes. A total of four teachers from the AETC were
interviewed; two for VTOS staff and two from Youthreach staff to get a picture of
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how the teachers felt about integrating ICT and how their teaching methods
allowed for this. Two students were also interviewed one from each programme
as well as the AETC ICT Coordinator who also teaches in both Youthreach and
VTOS. A sample number of thirty five students were surveyed via online
questionnaire to determine their views on ICT integration, management and all

thirteen staff also completed this questionnaire.

3.6 Limitation of Sample Group

The study was confined to one AETC and could be regarded as not representative
of all AETCs in Ireland. Due to time and manpower restrictions this is a
relatively small research study. Only learners aged eighteen years and over were
asked to participate in the research. As the researcher is a teacher in the AETC
the researcher was know personally to everyone taking part in the study. In order
to avoid any of these factors interfering with the results of the survey triangulation

was used in an effort to stop personal feelings coming through in the results.

3.7 Reliability and Validity of Research

As stated in the previous section triangulation was used between, the
questionnaire, interview and observations to add to the reliability and validity of
the research. Any piece of research is deemed worthless unless it is valid,
(Mertens 1998). The interviews and questionnaires were conducted within the
same time frame to improve reliability. As the interviewer was known to the
interviewees, reliability was improved by the interviewer maintaining a similar
tone and expression throughout the interview. The interviews were recorded using
a voice recorder and were transcribed for analysis. During the observations the
teachers were briefed before the class with clear instruction to conduct their class

as normal so that the observations would be valid.

3.8 Data Analysis

The results of the survey were automatically created in an Microsoft Excel

spreadsheet from www.surveymonkey.com. The data from the interviews and
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observations were then analysed and collated into data that could be added to the
excel spreadsheet where graphical representation of the results were then created.

3.9 Ethical Considerations

Permission was granted to gather data for this case study from the VTOS
Coordinator and the Youthreach Coordinator. At a staff gathering in November
2010 a verbal request was made to all staff requesting permission to email
questionnaires, observe classes and conduct interviews. Assurances were given to
all staff that no participants in the research would be identified in order to ensure
anonymity of all respondents. In accordance with a request from the Youthreach

Coordinator no students under eighteen years were involved in the research.

The next chapter will present the findings from the research.
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Chapter Four
Findings

4.1 Introduction

This chapter contains an outline of the data obtained from the case study carried
out on “The factors affecting the use and integration of ICT in an Irish Adult
Education and Training Centre”. The research tools used to gather this data were
questionnaires, interviews and class observations. Forty eight questionnaires were
made available to respondents online via a link that was emailed to students and
teachers. 100% of the thirty five students and the thirteen teachers that the author
requested to complete the questionnaire did so. Seven interviews were conducted
on AETC staff. The Coordinators of both programs at the AETC were
interviewed along with the ICT Coordinator, a teacher and a student from
Youthreach and VTOS. All were willing participants. Five class observations in
total were carried out, two VTOS classes were observed and three Youthreach
classes. The classes were a mix of LCA and FETAC level 5. Data from all
questions in the questionnaire was collected using www.surveymonkey.com. This
data was then analysed using Microsoft Excel 2007 and converted into table and
charts where necessary, to visualise the findings in this chapter. After creating
graphs in this manner sometimes the percentages do not add up to exactly 100
percent. The most common reason for this is caused by rounding up decimal

places on very small percentages.

The next section will profile the respondents.

4.2  Profile of Respondents

4.2.1 Teacher Profile

Of the thirteen teachers working in the Adult Education Training Centre only one

is male. Within VTOS half of the teachers are aged 31 to 40 while the other half

are aged 41 to 50. 44% of the Youthreach teachers are over 50 years, 22% are

aged 31 to 40 years and 11% are aged 22 to 30 years. 7% of teachers work

between the two programmes, 23% teach exclusively with VTOS and 70% teach
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exclusively with Youthreach. 54% of all teachers in the AETC have been
teaching adults for over twenty five years, 23% have been teaching for between
ten and twenty years and 23% have been teaching for less than ten years. The
majority of teachers (77%) in the AETC teach subjects to FETAC level 5 with
23% of teachers teaching subjects for Leaving Certificate Applied.

4.2.2 Student Profile

Thirty five students attending the AETC were surveyed, twenty two of the
students attend the VTOS Programme and thirteen of the students attend the
Youthreach programme. This study found that 85.3% of students are completing
FETAC level 5 Certification, 2.9% are completing FETAC level 3 Certification
and 11.8% are completing Leaving Certificate Applied.

76.5% of the AETC students are Female and 23.5% are Male. The age profile of
the students is as follows;14.7% are aged 18 years, 26.5% are aged 19 to 21 years,
20.6% are aged 22 to 30 years, 2.9% are aged 31 to 40 years, 26.5% are aged 41
to 50 years, 2.9% are 51 to 60 years and 5.9% are over 60 years.

AETC Students Age Profile
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Figure 4.1 AETC Students: Age Profile

In the next section the findings obtained will be discussed in relation to the

research questions.
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4.3  Findings by Research Question

The results from the case study are presented under the headings of the four

research questions.

e What is the role played by ICT within an Irish Adult Education and
Training Centre?

e What level of ICT is in use within an Irish Adult Education and Training
Centre?

e What are the factors that promote the effective use of ICT within an Irish
Adult Education and Training Centre?

e What are teachers’ attitudes towards integrating ICT in an Irish Adult

Education and Training Centre?

4.4 What is the role played by ICT within an Irish Adult
Education and Training Centre?

4.4.1 ICT Equipmentinthe AETC
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Figure 4.2: AETC Teachers: ICT Resources Available
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When asked what ICT equipment was available to VTOS teachers at the AETC
50% said that they have use of an online computer and printer, 100% of teachers
have use of a DVD player and photocopier, 75% regularly use the digital camera

and data projector and 50% of VTOS teachers have use of a scanner.

Youthreach teachers gave similar responses to the same question. 88.9% of
teachers have regular access to an online computer, photocopier, digital camera
and a Data Projector. 77.8% of teachers regularly access a printer and a DVD
Player, only 55.6% of teachers use an Interactive Whiteboard and only 44% of
Youthreach Teachers use the Scanner.

Even though the Interactive Whiteboard is only available to Youthreach students
only 58.8% said they had access to it. 9.5% of VTOS students felt they had access
to the Interactive Whiteboard. When asked about the use of the Interactive
Whiteboard in interview the following are quotes from the respondents. This
Youthreach student interviewed said it was only used: “to watch a video once, to
watch an educational DVD in the woodwork room.” The VTOS Student
interviewed said the following about access to Interactive whiteboard in the
AETC: “Interactive whiteboard is available in the centre but we don’t have access
to it.”

One would be very beneficial as it is easier to see what’s going on and you would
get a better grasp of the subject quicker.
(VTOS Student)

Five class observations took place, three classes were in an ICT room with
computers and printers available and two were in a classroom with no ICT
equipment available. In the observations that took place in the ICT room 50% of
those teachers did not use ICT during the class. During interview Teacher A said
that, “Students in both programmes have full access more than enough access to
the ICT Resources.” In this study when the question ‘Are you happy with the
computer access time allotted to you students?’ was asked to the VTOS teachers
75% of them said yes. 100% of the Youthreach teachers said they were happy

with the computer access time allotted to their students.
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4.4.2 Software

50% of VTOS teachers use ICT in class which included Word Processing,
Spreadsheets, Internet and Email on a daily basis. Youthreach teachers were
found to use the same software on a daily basis as well as viewing social

networking sites.

When asked if ICT was necessary as part of the curriculum 77.7% of all
Youthreach teachers said that they needed to use ICT as part of LCA subjects that
they teach. 22.2% do not need to integrate ICT at all. When VTOS teachers were
asked about using ICT as part of the curriculum 25% of them said that they did
not integrate ICT and 75% of them said that they did.

Internet based software was the most used every day by VTOS students with
67.9% using a web browser daily, 66.7% accessing email and 66.7% using a
search engine daily. When Youthreach students were asked about daily software
programmes that they used every day again the most used was internet based
software with 53.8% using a web browser daily, 53.8% using search engines,
46.2% accessing email and 30.8% viewing social networking sites daily (home
use). The author’s observations found that Web browsers were used in 60% of the

classes observed.

4.5 What are the factors that promote the effective use of ICT
within an Irish AETC?

45.1 Certification

When asked if ICT should be an examination subject almost all teachers and
students in the AETC agreed that it should. 95.5% of VTOS students agreed that
ICT should be an exam subject and 100% of Youthreach students agreed. 82% of
VTOS students and 93% of Youthreach students thought that ICT should have a

role in all their subjects.
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4.5.2 Opinionson ICT

The responses of the VTOS Students to their level of agreement to statements in

the Likert Scale were:

Strongly | Agree No Disagree | Strongly
Agree Opinion Disagree
| enjoy using ICT 55% 45%
| am afraid of ICT 5.9% 5.9% 41.2% 47.1%
| use IT because | have to: 5.6% 38.9% 27.8% 27.8%
| prefer online learning to 17.6% 5.9% 47.1% 29.4%
teacher led learning
I think IT helps me to learn 50% 44.4% 5.65%
If T had the choice I’d study 17.6% 11.8% 58.8% 11.8%
from home online
Table 4.1 VTOS Students: Opinions on ICT
Strongly | Agree No Disagree | Strongly
Agree Opinion Disagree

In enjoy using IT 46.2% | 53.8%
| am afraid of ICT 7.7% 7.7% 23.1% | 65.5%
| use IT because I have to: 1.7% 30.8% 1.7% 46.2% 1.7%
| prefer online learning to 15.4% | 23.1% | 46.2% | 15.4%
teacher led learning
| think IT helps me to learn 46.2% | 46.2% 7.7%
If T had the choice I’d study 53.8% | 15.4% | 23.1% 1.7%
from home online

Table 4.2 Youthreach Students: Opinions on ICT

When teachers were asked if they enjoyed using ICT 89% of Youthreach teachers
and 75% of VTOS teachers said that they did. 11% said they did not use ICT.

In this study 100% of Youthreach students enjoyed using ICT and 95.5% of
VTOS students enjoyed it.

In this study teachers were asked using questions formatted to the Likert Scale to
rate their competence levels on different software applications. Youthreach
teachers felt that they were most competent in word processing, email and search
engines whereas VTOS teachers felt that they were most competent in email,

word processing, search engines and presentations.
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The following table outlines what competence levels that Youthreach teachers feel

that they have, in different software applications.

Answer Options

None
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Spreadsheets

Database

Presentations
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Social Networking

Search Engines

Image and photo editing software
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Table 4.3: Youthreach Teachers: Competence Levels In Software.

The following table outlines the competence levels that VTOS teachers feel they

have in different Software applications.

Answer Options

None
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_n
o

Good

Excellent

Word Processing

0

[EEN

w

0

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

OOINO|I0O|O(F,|[F|F|O

P OO OOk O|O|F

N R Rk RN ook |lo

RPIWIFINNININIWININ

ellelleolile}l] Jlellelle] e}l

Table 4.4: VTOS Teachers: Competence Levels In Software.

45.3 Barriers to ICT use in the Classroom.

When asked ‘What are the barriers to ICT use in the Classroom?’ The following

were some of the responses as stated by Youthreach teachers. “Poor equipment”,

“Cost & Time”, “Some Assignments must be written” and “Monitoring and
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Control”. VTOS teachers stated that the major barrier to ICT was “Lack of

access” and “timetable issues”.

45.4 ICT Coordinator

In this study all AETC staff were aware that there was an ICT Coordinator
available to staff in the centre. Teachers surveyed in the AETC were asked
‘Which of the following statements best describes the role of the ICT
Coordinator?” The following shows in chart form what the teachers saw as the

role of an ICT Coordinator?
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Figure 4.3: AETC Teachers: Role of the ICT Coordinator.

4.6 What level of ICT is in use within an Irish AETC?

46.1 Time

This study found that within the AETC 50% of VTOS teachers use ICT for 0 to
40 minutes in any one day and 50% use ICT for one to two hours. This study also
found that 44.4% of Youthreach teachers used ICT for 0 to 40 minutes in any one
day, 22.2% used ICT between 40 to 60 minutes and 33.3% used ICT for one or
two hours. In this study all Youthreach students used ICT at some point during
the day. 31.8% used ICT between 0 and 40 minutes a day, 46.2% between 40 and
60 minutes a day and 23.1% between 1 and 2 hours per day. When VTOS
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students in this study were asked how often they used ICT every day? 38.1%
replied that they used ICT between 0 and 40 minutes a day, 23.8% between 40
and 60 minutes a day and 38.1% used ICT for between 1 and 2 hours every day.

4.6.2 Computers at Home

In this study all VTOS and Youthreach teachers have either a personal computer
or laptop available to them at home and in the Adult Education Training Centre.
When asked if Broadband access was available in their homes 100% of VTOS
teachers responded yes and 77.8% of Youthreach teachers responded yes. 23.2%
of Youthreach teachers do not have access to broadband at home as it is not
available to them where they live.

In examining access to email all VTOS and Youthreach teachers said that they
have access to email accounts at the AETC. The results from AETC students
showed that both VTOS and Youthreach students have full access to a personal

computer, broadband and email at home.

4.6.3 Accessto ICT

This study ascertained that 66.7% of Youthreach teachers have a computer in their
classroom and only 25% of VTOS teachers have. Class observations show that
out of five classes observed, four had access to ICT in the classroom but only
three teachers used ICT in those classes. In relation to ICT access in the AETC
one VTOS teacher simply said: “I don’t have ICT access in class” (Teacher C).
During an interview with teacher A who is the only VTOS teacher with ICT
access in their classroom the following was noted:

Most teachers have access | myself have a huge amount of access to ICT resources

and others not quite so much. But maybe no, maybe it’s not.
(Teacher A)

When asked if the AETC had an ICT Plan 50% of VTOS teachers said that they
were involved in ICT planning and only 22.2% of Youthreach teachers were. The
majority of teachers interviewed stated that they were not involved in any ICT
Plan or they were not aware that the Centre had an ICT Plan in place. The VTOS
Coordinator during interview said “even though there is no ICT Plan as such, ICT

Planning does take place” (VTOS Coordinator).
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4.6.4 Subjects offered in the AETC
Teachers in the ATEC teach the following programmes, 33% of Youthreach

teachers teach Leaving Certificate Applied and 66.7% teach FETAC level 5. All
of the VTOS teachers teach FETAC level 5.

In the AETC a wide range of subjects are offered at FETAC level by both VTOS
and Youthreach and for the LCA by Youthreach. These are outlined in the

following table.

Youthreach

French, English, Maths, Communications, Social Education, Work Experience,
Woodwork, Hairdressing, Vocational Preparation,

Hotel Catering & Tourism, Life Skills, Literacy, ICT, Vocational Preparation,
Guidance Personal Reflection, Practical Achievement,

Visual Art

VTOS

Art, Bookkeeping, Maths, Business Administration, Book keeping, Accounts,
ECDL, Word Processing, Desktop Publishing, E. Business,

The Internet, Web Authoring, Payroll Manual & Computerised,
Communications, Work Experience, Customer Service, Personal Development

Table 4.5 Range Of Subjects Offered By Youthreach And VTOS.

4.6.5 The Effect of ICT on Teachers’ Jobs

In interview many of the teachers stated that ICT has changed their jobs, Teacher
B said: “Yes everything I do as LCA Coordinator I do on the computer and all
LCA results are input online”. The VTOS Coordinator commented that she uses
computers much more now in her job than previously and that administrative
duties have hugely increased as a result of ICT.

Most definitely there are good and bad aspects, an awful lot of my work now is
computer based. It generates a lot of work with that also the aspect of being
contactable immediately and the urgency of people looking for responses or
information immediately. It has changed both good and bad.

(VTOS Coordinator)

Yes I’ve been a computer teacher for some years so I’ve always used computers in
my job but ICT has made things much more “now” is the phrase I’ll use, with
email and electronic communications if is something is needed I can get an email
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now respond to it within a few minutes whereas before a fax might be sent or a
memo left in a post box and that box would be checked once a day.
(Teacher A)
As a result of poor ICT access Teacher C said the following:

No it hasn’t changed my job but it should have. It has made it a little bit more
exciting in some ways you can tell students go and look at what you’re talking
about on a web site but because I don’t have ICT access in class I can’t tell them
there and then where that site is.

(Teacher C)

4.7 What are teachers’ attitudes towards integrating ICT in an
Irish AETC?

4.7.1 Frequency of ICT Use at Home

When Teachers were asked ‘How often do you use Computers at home?’ 50% of
VTOS teachers said that they used Computers at home on a daily basis and 50%
said that they used Computers on a weekly basis. 66% of Youthreach Teachers
use Computers at home daily, 22.2% used them weekly and 11.1% used them less

often.

70.0%
How often do AETC teachers use ICT at Home?

60.0%

50.0% -

40.0% -
M Youthreach

B VTOS

30.0% -

20.0%

10.0%

Daily Weekly Less Often

0.0% -

Figure 4.4: AETC Teachers: Computers usage at home?

In this study all Youthreach Teachers enjoy using Computers, 25% of VTOS
teachers do not.
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The chart below shows that 92.3% of all Youthreach teachers enjoyed using

Compulters.

100.0%
90.0% -
80.0% -
70.0% -
60.0% -
50.0% 1
40.0% -
30.0% -
20.0%
10.0% -

0.0% -

M yes

M no

Youthreach VTOS

Figure 4.5: AETC Teachers: Do uou enjoy using Computers?

4.7.2 Integrating ICT

When asked if teachers thought integrating ICT into their subject was time
consuming 22.2% of all Youthreach teachers said it was time consuming, 66.7%
say it saves time in the long run, 11.1% don’t integrate ICT at all. 25% of VTOS
teachers think integrating ICT into their subjects is time consuming and 75% say

that it saves time in the long run.

Integrating ICT into your subject:

H |s time consuming.
= Saves time in the long ru

¥ You don't do it.

Figure 4.6: AETC Teachers: Integrating ICT into subjects.

In examining teachers commitment to integrating ICT the following results were
recorded when teachers were asked ‘How often do you use ICT to Create or Keep
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track of the following teaching tasks?” The only tasks for which the Youthreach
teachers used ICT daily was to search the web for information, on a weekly basis
some used ICT to complete attendance sheets, access teacher websites and for the

creation of worksheets. The following table gives a complete breakdown of their

responses.
. . Less

Answer Options Daily | Weekly | Monthly often Never
Attendance 0 3 0 2 4
Assignment Results Sheets 0 0 3 2 4
Programme of Work 0 1 2 6 0
Worksheets 0 3 2 3 1
Exams 0 2 1 4 2
Crosswords 0 1 0 2 6
To Vlgw Module 0 1 1 5 1
Descriptors
Searching the Web 6 1 1 0 1
Accessing Teacher
Websites 0 3 3 1 2

Table 4.6 Youthreach Teachers: Use of ICT

When VTOS teachers were asked the same question ‘How often do you use ICT
to Create or Keep track of the following teaching tasks?” They responded that they
used ICT daily to keep track of student attendance, to update programmes of work
and to search the web. The following table gives a complete breakdown of their

responses.
. . Less

Answer Options Daily | Weekly | Monthly often Never
Attendance 1 1 1 0 2
Assignment Results Sheets 0 0 2 1 1
Programme of Work 1 0 1 1 1
Worksheets 0 1 2 0 1
Exams 0 1 1 1 1
Crosswords 0 0 0 0 4
To Vlgw Module 0 1 3 0 0
Descriptors
Searching the Web 1 2 1 0 0
Accessing Teacher
Websites 0 2 1 0 1

Table 4.7 VTOS Teachers: Use of ICT.
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4.7.3 ICT Teacher Training

There has been very little formal training in this AETC. Some of the Youthreach
teachers attended a 30 minute training session on how to log in to the AETC
computers and access email. Apart from this 55.6% of Youthreach teachers have
had no formal ICT Training, 33.3% have completed a beginner’s ICT course and
11.1% had completed an ECDL course seven years previously. 25% of VTOS
teachers have completed a beginner’s course and 75% have completed an ECDL
course. 33.3% of Youthreach teachers and 75% of VTOS teachers have had

training to integrate ICT into other subjects.

Which of the following best describes the level of

- Computer training you have completed?
40.0%

35.0%

30.0%
25.0%
20.0%

15.0%

10.0%

5.0%

0.0% T T T

None Beginners Course  Advanced Course ECDL

Figure 4.7: AETC Teachers: Formal ICT Training
When asked about ICT training in interviews the following are some of the
relevant comments that were made.

Training would be hugely beneficial and as access can be a problem as some
teachers are not learning by use like those teachers that work out of an office these
teachers definitely have much higher IT skills than those teachers that are maybe
coming in part time. | would highly recommend training for staff.

(Teacher A)

All AETC teachers would like further Computer Training. When interviewed both
coordinators and all teachers also stated very strongly that they would like to
receive ICT training.

We are looking into ICT training at the moment and | would be absolutely totally
and utterly encouraging teachers to attend Professional Development Training in
ICT because if they don’t they are missing what they could be using.

(Youthreach Coordinator)
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ICT Training is not provided on a regular basis. Absolutely because I think that is
one of the barriers as well to the integration of ICT because everybody is at
different levels and some people don’t want to engage in ICT at all.

(VTOS Coordinator)

4.8 Summary

This study has seen a gap emerging between the VTOS programme and the
Youthreach programme where the ICT usage and attitudes appear better in the
VTOS programme.  The Youthreach programme has more ICT funding, ICT

resources and have had some ICT training.

4.9 Conclusion

This chapter presented the findings from the case study that was carried out. The
findings were gathered using questionnaires, observations and interviews. In
Chapter five these findings will be analysed in light of the literature outlined in
chapter two.
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Chapter Five

Discussions
5.1 Introduction

This study has investigated the factors affecting the use and integration of ICT in
an Irish Adult Education and Training Centre. This chapter contains discussion
on the research findings in light of the literature reviewed. The discussions are

presented by research question.

5.2 Overview of research undertaken

This case study was carried out in an Adult Education and Training Centre
(AETC) in the South West of Ireland that delivers two adult education
programmes, Vocational Training Opportunities Scheme - VTOS and Youthreach.
The Adult Education and Training Centre was established in 1998 and caters for a
co-educational student population between the two programmes.  Both
programmes offer FETAC certification at Levels 4 and 5. Youthreach also offers
a Leaving Certificate Applied Course. The case study was carried out using
questionnaire, interview and observations of course Coordinators, teachers and

students of both programmes.

5.3 What is the role played by ICT within an Irish AETC?

This section will discuss the role played by ICT within an Irish AETC under the
following headings: ICT Access and Software.

5.3.1 ICT Access

The Irish Department of Education and Science states that all Irish Primary
schools should have at least one PC in each classroom (DES 2008b). Most Post
Primary schools differ from Primary schools in that they have all their PCs in one
computer lab and teachers must arrange for classes in this room if they are to
integrate ICT into their core subjects. This AETC is set up like an Irish Post

Primary school with VTOS having access to only one computer room and
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Youthreach having access to three computer rooms making access for teachers

much easier.

There is a wide variety of ICT equipment available to all teachers in the AETC
but there is a noticeable gap between access to ICT in VTOS and Youthreach.
Youthreach teachers having access to three ICT Rooms, two fully equipped with
internet access and printer and one with access to network and printer but no
internet access. As a result of observations, guestionnaires and interviews even
though VTOS have two ICT rooms listed as part of their facilities, due to
timetabling they appear to have very little access to the second ICT room and the
other classroom has no ICT facilities. For teachers timetabled to work in the
VTOS classroom this causes major difficulties as they can at no time integrate
ICT into their subjects. Baylor and Richie (2002) concur with this as they state
that one of the factors that has persisted as a barrier to integrating ICT are the
“challenges with scheduling enough computer time for different teachers’
classes.” This is shown to be the case within the VTOS programme. The
following quote was in response to the question ‘What ICT access do you have as
a VTOS teacher?’ Teacher C responded “I don’t have ICT access in class” When
Teacher C was asked if ICT had changed the way that she did her job? She
responded;

No it hasn’t changed my job but it should have. It has made it a little bit more
exciting in some ways you can tell students go and look at what you’re talking
about on a web site but because I don’t have ICT access in class I can’t tell them
there and then where that site is.

(Teacher C)

In relation to the availability of an Interactive whiteboard only 55.6% of
Youthreach teachers say that they have access to it and 58.8% of the Youthreach
Students say that they have access to it. One Youthreach student interviewed said
it was only used: “to watch a video once, to watch an educational DVD in the

woodwork room.”

When asked in the questionnaire how happy they were with ICT access in their
classrooms 100% of Youthreach teachers said that they were happy but only 25%
of VTOS teachers were happy with the ICT access in their classroom.
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Tondeur et al (2008) found in their Flemish research that good availability of ICT
resources affects teachers use of ICT positively. In this Flemish study there was
an increased confidence in teachers and they were more willing to try to integrate
ICT into their classrooms. This appears to be the case in this AETC with teachers

from both programmes making attempts to integrate ICT into all their classes.

Cunningham et al (2003) and Weeks (2000) agree with Tondeur et al (2008)
suggesting that each teacher should be provided with a personal computer or
laptop to increase teacher confidence at using ICT. Even though teachers were
not provided with a personal computer or laptop 100% of teachers in the AETC
have one or other available to them at home. Only one teacher (7.7%) in the
AETC said that they did not enjoy using computers whereas 92.3% of teachers do
enjoy using computers. This can only be seen as very positive for the integration
of ICT in this AETC.

5.3.2 Software

When asked about software use the most common programme used every day by
all ICT users in the AETC was internet based software. Web Browsers, accessing
email and search engines account for over 50% of all software usage. Word
Processing also had over 50% usage but no specialised software or any kind or
subject specific software was mentioned by any teacher or student in either

programme.

5.4 What level of ICT is in use within an Irish AETC?

This section will ascertain the level of ICT in use within an Irish AETC under the
following headings: Time, Availability of ICT and ICT Planning.

54.1 Time

This study found that within the AETC all teachers and students use ICT from 30
minutes to two hours every day. This is in direct contrast to Cuban et al. (2001)
who stated that “Teachers told us that they did not have enough time to

incorporate computers into their daily teaching.” This has changed since 2001.
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5.4.2 Availability of ICT

The Irish Department of Education and Skills states that all Irish Primary schools
will have at least one PC in each classroom (DES 2008b). Most Post Primary
schools differ from Primary schools in that they have all their PCs in one
computer lab and teachers must arrange for classes in this room if they are to
integrate ICT into their core subjects. This study found that within VTOS,
teachers were limited by timetabling structures regarding access to ICT resources
and unlike Youthreach there are no Interactive Whiteboards available to VTOS

teachers.

In relation to ICT access in the AETC one VTOS teacher simply said: “I don’t
have ICT access in class” (Teacher C). The literature suggests that some teachers
are expected to integrate ICT into their classes but access to computers is difficult.
“challenges with scheduling enough computer time for different teachers’ classes”
(Baylor 2002). In this study 66.7% of Youthreach teachers have a computer in
their classroom and only 25% of VTOS teachers have. The author would then
agree with Empirica (2006) in relation to this AETC when it says Irish teachers
had the lowest satisfaction with ICT infrastructure in schools in Europe. (McGarr
& Kearney 2009; Empirica 2006)

5.4.3 ICT Planning
Baylor & Ritchie (2002) state that it is very important that the plan is updated

regularly and that future needs and costs would be included. The author
discovered from the research that this Adult Education Training Centre does not
have an ICT Plan but the VTOS Coordinator stated that “even though there is no
ICT Plan as such, ICT Planning does take place”. This did appear to be the case
as 50% of VTOS teachers said that they were involved in ICT planning and
22.2% of Youthreach teachers also said that they were. The majority of teachers
interviewed stated that they were not involved in any ICT Plan or they were not
aware that the Centre had an ICT Plan in place. Anderson (1996), stated that all
schools should have an ICT Plan in place, this is the responsibility of the school
principal but it is important that all staff are allowed have an input. This ensures
that the plan is not solely about having more ICT resources. This study found that
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in this AETC even though there is no written ICT Plan some planning has taken

place and the centre has good ICT structures in place.

5.5 What are the factors that promote the effective use of ICT
within an Irish AETC?

This section will discuss the role played by ICT within an Irish AETC under the
following headings: Opinions on ICT, Barriers to ICT use in the Classroom,

Training, Age, Gender, Time and ICT Coordinator.

5.5.1 Opinionson ICT

The general opinion across this AETC is that ICT should be an examination
subject and this study shows that ICT is offered at FETAC level 4 and level 5 and
also in the Leaving Certificate Applied course. When teachers were asked if they
enjoyed using ICT 89% of Youthreach teachers and 75% of VTOS teachers said
that they did. 11% said they did not use ICT. In this study 100% of Youthreach
students enjoyed using ICT and 95.5% of VTOS students enjoyed it.

5.5.2 Barriersto ICT use in the Classroom.

Becta (2004) suggests that there are two main types of barriers; external and
internal. External barriers which are first-order barriers include access, time and
training.  The internal or second-order barriers include lack of confidence,
resistance to change and negative attitudes and no perception of benefits. In
relation to this study most of the barriers that faced teachers in this AETC appear
to be external. The following paragraph shows the barriers that teachers specified

in the questionnaire categorised either internally or externally.

External Barriers:

e Poor equipment, Cost & Time.
e Art room out of range for internet access.
e Lack of access and timetable issues.

e Poor internet access.
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Internal Barriers:

e Some Assignments must be written.

e Monitoring & Control.

e Keeping student concentration.

e Mixed levels of ability among students.
e Lack of competence of tutor.

e Hard to keeping students focused on subject as they begin using other
websites hard to monitor them.

e Monitoring Sites, when a large number of students are using PCs.

5.5.3 Training

Mann & Shaefer (1997) and Willis & Mehlinger (1996) found that most schools
prefer to spend their ICT budgets on physical goods such as hardware and
software and because of this it is not surprising that lack of teacher training is a
barrier to successful integration of technology into schools. Indeed this AETC
seems to be a good example of what Mann & Shaefer (1997) and Willis &
Mehlinger (1996) found in their studies as this AETC has four ICT rooms but no
formal teacher training in ICT has taken place. The lack of teacher training affects
how teachers use and integrate technology into the curriculum. To combat these

issues, ongoing teacher training is crucial, (Eastwood et al 1998).

Leading on from this it is important that any teacher training provided would be
appropriate to individual teacher needs and not full of technical information as
many teachers find that too much information is given at formal training courses.
Crawford (1998) concurs with this stating that some teachers fail to use ICT skills

even though they have completed ICT training courses.

5.5.4 Age

The research shows that within VTOS half of the teachers are aged between 31
and 40 while the other half are aged 41 to 50. In Youthreach there is a greater
range of ages with 44% of the Youthreach teachers being over 50 years, 22% are

aged 31 to 40 years and 11% are aged 22 to 30 years. The author has seen no
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evidence to show that age is a factor in the integration of ICT and therefore agrees
with Cuban et al. (2001), Roussos, P. (2007) and Becta (2004) who state that age
has no relationship with attitudes towards computing.

There was little difference in computer use between veteran and novice teachers,
between those with or without previous technological experience.
(Cuban et al. 2001, p.826)

This study was based on students in the AETC of the following ages;14.7% are
aged 18 years, 26.5% are aged 19 to 21 years, 2.9% are aged 22 to 30 years,
26.5% are aged 31 to 40 years, 2.9% are aged 51 to 60 years and 5.9% are over 60
years. This is a very varied age profile and none of the students expressed any fear

of ICT or reluctance to use ICT.

5.5.5 Gender

One of the thirteen teachers working in the adult education training centre is male.
Morley, G. (2010) states that his research found that the ratio of male to female
use of ICT was 50:50. This research was carried out using a quantitative data
collection by means of a questionnaire completed by primary schools in two
English local authorities. Cuban et al. (2001) concurred with Morley finding that
“there was little difference in computer use between male and female teachers.”
Whilst the author agrees with both Cuban and Morley in this case study the male
in question has one advantage over the female teachers. The interactive
whiteboard is in the room that he teaches in 100% of the time and is an obvious
advantage in his efforts to integrate ICT. An Australian study carried out by
Jamieson-Proctor et al. (2006) found that 73% of female teachers were less
confident than their male counterparts in integrating ICT. The results of this study

in an Irish AETC did not substantiate the findings of Jamieson-Proctor et al.

55.6 Time
All teachers in the AETC stated that they use computers for some period of time
everyday and while time is seen as a barrier towards implementing ICT the author

does not agree that in this centre it is a major problem.

Whilst bearing this in mind the study did show 23.1% of all teachers in the AETC
found integrating ICT time consuming. In this study a small number of teachers

56



(30.8%) would concur with Gomes (2005) and Cuban et al. (2001) when they
stated that some teachers thought that using ICT was a waste of time. Most
teachers in the AETC (69.2%) felt that integrating ICT into their teaching takes
time but when the lesson is prepared they will have a resource that they can use

again and again.

5.5.7 ICT Coordinator

In this study all AETC staff are aware that there is an ICT Coordinator available
to staff in the centre. These teachers were aware of the duties of an ICT
Coordinator and they were very close to the duties described by the Department of
Education and Science below. The following are the duties of an ICT Coordinator
in an Irish school as outlined by the Department of Education and Science.

Examples of duties attached to the role at both primary and post primary level
included:
* Managing the development of the ICT plan and coordinating its
implementation, Involvement in curriculum development.
» ICT resources management, to include the auditing and purchasing of resources,
installing software.
System administration, maintenance, and technical support.
Liaison with subcontracted technical support.
Liaison with the NCTE and other relevant support services.
Networking issues.
Identifying training needs and facilitating staff training.
Developing relevant links with outside agencies.
(DES / NCTE 2008 p.75)

The author of this study would agree with Tearle (2003), Lai & Pratt (2004) who
agree that for ICT to be fully utilised within our education systems full time
coordinators are necessary members of staff. In this AETC there was little or no
mention of technical issues, computer malfunctions etc... this seems to be as a
direct result of the fact that the AETC has an ICT Coordinator onsite. The
following quotes reinforce these issues: It is claimed by Smeets and Mooij (1999)
that teachers who have an onsite IT Coordinator readily available to them make
more use of ICT in their lessons.

Teachers who were satisfied with their computer coordinator, were found to make
more use of ICT and to encounter less problems with ICT in their lessons.
(Smeets and Mooij 1999,p.33)
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5.6 What are teachers’ attitudes towards integrating ICT in an
Irish AETC?

This section will analyse teachers attitudes toward integrating ICT in an Irish
AETC under the following headings: Frequency of ICT use at home, Integrating
ICT and ICT teacher training.

5.6.1 Frequency of ICT use at Home

All teachers in this AETC used ICT at home. The author points out that this must
be considered as a reflection of teachers attitudes toward using ICT. When
Teachers were asked ‘How often do you use Computers at home?’ 50% of VTOS
teachers replied that they used Computers at home on a daily basis and 50% on a
weekly basis. 66% of Youthreach Teachers used Computers at home daily, 22.2%
weekly and 11.1% less often. In this study 92.3% of all AETC teachers enjoyed

using computers.

5.6.2 Integrating ICT

When asked if ICT was necessary as part of the curriculum 77.7% of all
Youthreach teachers said that they need to use ICT in the teaching of their
subjects. 22.2% do not need to integrate ICT at all. According to the survey
results there is a shortfall here as only 66.7% of Youthreach teachers have access
to ICT in the classroom that they normally teach compared with 77.7% needing to

integrate ICT as part of the curriculum.

Similarly in VTOS when teachers were asked about using ICT as part of the
curriculum 25% of VTOS teachers said that they do not integrate ICT and 75%
said that they do. Unfortunately in VTOS 75% of teachers do not have ICT
access in the classroom that they normally teach in.

Tondeur et al (2008) found in their Flemish research that good availability of ICT
resources has a positive effect on teachers use of ICT. There was an increased
confidence in those teachers and they were more willing to try to integrate ICT
into their classrooms. In this AETC there is good availability of ICT resources

and the majority of teachers use ICT positively.
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Management is critical in the implementation of ICT within any school, whilst
they do not need to be specialists, they must realise the value of ICT (McGarr &
Kearney 2009; Dawson & Drake 2003).

In a lot of our Adult Education schools in Ireland our Managers are our principals
and as such are integral to altering classroom management practices. Based on
the study by McGarr & Kearney (2009) of thirteen primary school principals in
Ireland the report states that principals workload has increased as a direct result of
integrating ICT into the curriculum. Managing ICT and being responsible for ICT
development and integration in schools can add to the workload of the school
principals with demands on the principals time being a constant difficulty. This
can then affect the attitude of the principals towards ICT and cause successful

integration to become difficult.

Teachers are encouraged to use and integrate ICT into the classroom on a daily
basis. In Ireland the use of ICT is improving and in VVocational Schools a third of

teachers use ICT in a quarter of their lessons.

In particular in primary schools in Ireland ICT is used by almost all teachers (87%)
whereas in all other school types usage is by around two third of the teachers.
Teachers in vocational schools in Ireland use computers in class more frequently
than their colleagues in other school types with more than a third using them in
more than 25% of their lessons, which compares to just 13% in primary schools.
(Empirica 2006, p.43)

Teachers cite too few computers and peripheral equipment, not enough time to
prepare computer-based lessons, and challenges with scheduling enough computer
time for different teachers’ classes as barriers to using ICT (Baylor and Richie
2002). Management is required to alleviate these difficulties as they arise. Many

of these difficulties can be alleviated by successful planning. This will be

discussed in the next section.

5.6.3 ICT Teacher Training
All AETC teachers would like further computer training. When interviewed both
coordinators and all teachers also stated very strongly that they would like to

receive ICT training.
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We are looking into ICT training at the moment and | would be absolutely totally
and utterly encouraging teachers to attend Professional Development Training in
ICT because if they don’t they are missing what they could be using.

(Youthreach Coordinator)

ICT Training is not provided on a regular basis. Absolutely because I think that is
one of the barriers as well to the integration of ICT because everybody is at
different levels and some people don’t want to engage in ICT at all.

(VTOS Coordinator)

Training would be hugely beneficial and as access can be a problem as some
teachers are not learning by use like those teachers that work out of an office these
teachers definitely have much higher IT skills than those teachers that are maybe
coming in part time. | would highly recommend training for staff.
(Teacher A)
As previously mentioned in chapter two Mann & Shaefer (1997) and Willis &
Mehlinger (1996) found that most schools prefer to spend their ICT budgets on
hardware and software. The author of this research would concur with this as the
AETC has four ICT rooms and the study shows no in-service ICT training has
taken place. The research showed that 55.6% of Youthreach teachers have had no
formal ICT Training, 33.3% have completed a beginner’s course and 11.1% had
completed an ECDL course. 25% of VTOS teachers have completed a beginner’s
course and 75% had completed an ECDL course. 33.3% of Youthreach teachers
have had training to integrate ICT into other subjects. 66.7% had not. 25% of
VTOS teachers have not had training to integrate ICT into other subjects, 75%
have had training.

The majority of teachers in Youthreach who successfully integrate ICT are full
time staff who work from an office in the centre and therefore have more

experience in using computers than their part time counterparts.

5.7 Summary

The findings from this study show that the factors affecting the use and
integration of ICT in an Irish Adult Education and Training Centre are many and
varied. The majority of teachers within Youthreach and VTOS feel that access is

a big problem with some classrooms having no ICT equipment in them. Lack of
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formal training within Youthreach is a major problem for the part time teachers
who do not work from offices in the AETC and therefore do not have the same

exposure to ICT as full time teachers.
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Chapter Six

Conclusions

6.1 Introduction

Adult Education does not have the same ICT structures in place as Primary and
Post Primary schools have in Ireland. The NCTE provides structured training for
Primary and Post Primary schools but as we can see from the findings, no formal
ICT training has taken place in this AETC. In this chapter the key findings of the
case study carried out by the author will be summarised. The author will make
appropriate recommendations and outline areas for further research in the field of

adult education.

6.2 The factors affecting the use and integration of ICT in an
Irish AETC.

6.2.1 Availability and Access

ICT plays a major role in both programmes in the AETC. For VTOS teachers
lack of access to ICT equipment has emerged as a major impediment to
integrating ICT into the curriculum. VTOS students have very good access to all
the ICT equipment in the AETC but all VTOS teachers do not have ICT access in
their classroom. This problem for VTOS teachers appears to be a timetabling
issue as the ICT facilities are available to them in the AETC. There are no

interactive whiteboards available to VTOS teachers.

In contrast Youthreach teachers have no problem with ICT access. ICT is not as
well integrated in Youthreach classrooms as in VTOS classrooms. This seems to
stem from lack of formal ICT training within the Youthreach staff. Youthreach
teachers have access to an Interactive Whiteboard but it is not utilised to its full
potential. Many teachers within this AETC are not aware that an ICT Plan exists

and therefore have not been given the opportunity to have any input into it.
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Recommendations

e ICT equipment should be available in all classrooms in the AETC. This would
eliminate any time tabling issues and allow all teachers who require ICT access
to have full access to ICT equipment.

e VTOS teachers need to have access to an interactive whiteboard in their own
classrooms.

e A formal ICT Plan should be drawn up in consultation with all the relevant
stakeholders in the AETC.

6.2.2 Time and Training

There has been no formal teacher training in ICT within this AETC. This has led
to teachers having low confidence in their ability to use ICT in class, particularly
in Youthreach. Youthreach teachers need time to prepare classes with ICT
integration. They also need time to be made available to them to seek

professional development in an appropriate ICT course relevant to their needs.

This study found that all teachers in the AETC use web based software on a daily
basis. This implies that if teachers had a better knowledge of ICT that they would
be willing to use ICT more in their classrooms. As they are already using web
based software it shows their willingness to learn. Some teachers in this AETC
already spend a large proportion of time preparing lessons and they said that
integrating ICT would add to this time. The time taken to prepare lessons with
ICT integrated must be weighed against the fact that these lessons would be
available to use many times over. These lessons can also be edited and updated

easily.

Recommendations

e Onsite teacher training needs to take place in this AETC. There are a large
portion of Youthreach teachers who have difficulty logging on to the
computers in the AETC and who are unable to access their staff email account.
This is unacceptable in this Information Technology era. This is why it is very
important that any ICT training would take place in the AETC where specific

software that is relevant and pertinent for those teachers would be available.
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e Interactive Whiteboard training should be made available to Youthreach

teachers so that they can begin to utilise this ICT equipment to its full potential.

e All teachers in the AETC should be encouraged to attend some kind of
professional development training that would cover a wide range of ICT
programmes like ECDL or Information Technology or Computer Applications
at FETAC level 4,

e Time for ICT training needs to be provided. The LCA programme states that
ICT must be integrated into most of the other mandatory LCA subjects. To
allow for this, training specific to the integration of ICT should be provided in
this AETC.

6.2.3 Adult Education

This AETC is not part of main stream Irish schools and is not treated as such by
the Department of Education and Skills. The role of ICT in Adult Education and
Training Centres is relatively new and in Ireland it is poorly funded. In
comparison with Primary and Post Primary schools in Ireland there are very little
guidelines or papers written on AETCs. Similarly, there are no budgets in this
AETC to specifically provide for ICT equipment. This can be seen in this AETC
particularly in VTOS as their budget is significantly smaller than that of
Youthreach. As this is an AETC and students who graduate after their two year
programme are usually seeking full time employment it is very important that ICT
is integrated, so that these students will have the confidence to use ICT in the

workplace.

Recommendations
e Starting with the DES there needs to be a fairer of more balanced distribution

of funds, training and guidelines.

6.2.4 Role of the Teacher
The way teachers feel about using ICT will filter back to the students be it a love

of ICT or a hatred of it. Teachers who have little or no confidence in using
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computers in their work will try to avoid them altogether. This is detrimental to
the integration of ICT in any school. Lack of confidence is regarded as a barrier
to the integration of ICT.

Recommendations

e As stated above ICT teacher training is necessary in this AETC.

6.2.5 Age and Gender
No evidence was found during this study to suggest that either age or gender has

any bearing on how ICT is integrated in to the curriculum.

6.2.6 ICT Coordinator

The AETC in this study is one of the few AETCs in Ireland that have an onsite
ICT Coordinator. This allows for the ICT Coordinator to be fully utilised within
the AETC as onsite ICT coordinators are necessary members of staff. The
literature would suggest that having an onsite coordinator would allow some
reluctant tutors to use ICT more within the classroom. This has not been proven
in this AETC. It is however worth mentioning that at no point during the
interviews, in the questionnaires or at the class observations did any ICT problems
manifest themselves. The author deduces from this that the ICT Coordinator is on

site to deal with any technical difficulties as they arise.

6.2.7 Management and ICT

The management of this AETC has equipped the classrooms with ICT equipment
to the best of their ability under budgetary constraints. Teachers are actively
encouraged to use and integrate ICT into the classroom and to further their skills

by pursuing Profession development courses in ICT when necessary.

Recommendations

e AETCs should have more funding specific to ICT.
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6.3 Summary

The findings from this Case study show a number of factors that affect the use and
integration of ICT in this AETC and possibly many more AETCs in Ireland. The
major issues for the VTOS Programme are availability of ICT and the fact that
they have no interactive whiteboards available to them. In the Youthreach
Programme even though they have full ICT equipment available to them in all
their classrooms they do not have full ICT integration. Onsite teacher training
needs to take place and training in the use of interactive whiteboards is also very
necessary for all Youthreach staff. All AETC teachers should attend some kind of
professional development training. Time for ICT training needs to be set aside.
Full integration of ICT can only be achieved when the factors that affect the use
and integration of ICT are substantially eliminated. The implementation of an
ICT plan is paramount to the successful use and integration of ICT in this and any
other Irish AETC.

The Department of Education and Skills needs to look at how AETCs in Ireland
operate and how they allocate ICT budgets. There needs to be a fairer more
balanced distribution of funds between AETCs and main stream schools with

regard to funding, training and guidelines.

6.4 Limitations / Recommendations For Future Study

This Case study has been conducted on one AETC delivering a VTOS and
Youthreach programme. The results are therefore not representative of all AETCs
in Ireland, although they may be similar. The author wishes to acknowledge that
this Case study is limited by a number of factors. The numbers of respondents in
the questionnaire and interviews was relatively small in comparison to the number
of AETCs in Ireland. The research was carried out over a short timescale and this

may have influenced the results.

Further research of Youthreach or VTOS centres at regional and national level
would give a greater insight into the factors affecting the use and integration of
ICT in Irish AETCs. If a comparative study between these AETCs and Post
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Primary Schools was undertaken it might encourage the Department of Education
and Skills to review its budgetary allocations to AETCs.
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Appendix A — Letters



Hazelfield
Barrigone
Askeaton

Co. Limerick

11" April 2011

Dear VTOS Coordinator,

I am currently undertaking a Masters Degree in Digital Media Development for
Education at the University of Limerick. My research is on the factors affecting
the use and integration of Information Communications Technology in an Irish
Adult Education and Training Centre. | wish to conduct my research in you
VTOS Centre.

I would like to interview yourself, one of your teachers and one of your students. |
would like to observe at least on class within your centre. | would also like for all
or your staff and students to fill in online my questionnaire this will take
approximately 10 minutes to complete and all answers you submit will be treated
anonymous and confidential.

If you have any further queries please do not hesitate to contact me.

Regards

Kathleen O’Shaughnessy



Hazelfield
Barrigone
Askeaton

Co. Limerick

11" April 2011

Dear Youthreach Coordinator,

I am currently undertaking a Masters Degree in Digital Media Development for
Education at the University of Limerick. My research is on the factors affecting
the use and integration of Information Communications Technology in an lIrish
Adult Education and Training Centre. | wish to conduct my research in you
Youthreach Centre.

I would like to interview yourself, one of your teachers and one of your students. I
would like to observe at least on class within your centre. | would also like for all
or your staff and any of your students who are over eighteen to fill in online my
questionnaire this will take approximately 10 minutes to complete and all answers
you submit will be treated anonymous and confidential.

If you have any further queries please do not hesitate to contact me.

Regards

Kathleen O’Shaughnessy



Dear Sir/Madam,

I am currently undertaking a Masters Degree in Digital Media Development for
Education at the University of Limerick. This involves conducting research in a
chosen field. My research is on the factors affecting the use and integration of
Information Communications Technology in an Irish Adult Education and

Training Centre,

I would appreciate if you would follow the link in this email to the online
questionnaire | have prepared on the use and Integration of Information
Communications Technology. The questionnaire will take approximately 10
minutes to complete and all answers you submit will be treated anonymous and

confidential. You will not be asked to identify yourself during the questionnaire.

If you require any assistance with any of the questions, please do not hesitate to

ask.

Regards

Kathleen O’Shaughnessy



Appendix B — Questionnaire



Information Communications Technology

1. ICT

Personal Details

*X1. Are you:

_l Male _l Female

* 2. Which Age Group are you?:

_l 15 - 18yrs _l 41 - 50yrs
_l 19 - 21yrs _l 51 - 60yrs
_l 22 - 30yrs _l > 60yrs
13 31 - 40yrs

* 3. Is there a Personal Computer or Laptop in your home that you have access to?

& Personal Computer
& Laptop

* 4. Do you have internet access at home?

| Yes l | No (I don't want it) l | No (It's not available) | No (It's too expensive)
* 5. Do you have your own email address?
| Yes g No

* 6. How often do you use Computers at home?

_l Daily _l Weekly J Monthly J Less often _l Never

*7. Do you enjoy using computers?
_l Yes _l No
* 8. What certification are you completing? or are your students completing?
J Leaving Certificate Applied
_l FETAC Level 3
_l FETAC Level 4

_l FETAC Level 5

*9. Do you think ICT should be an exam subject for all students?

_l Yes _l No




Information Communications Technology

* 10. Which of the following best describes your role in this AETC?

Youthreach Student
Youthreach Teacher

VTOS Student

- wm wm m

VTOS Teacher




Information Communications Technology

2. |ICT for Teachers

Please answer the following questions in relation to your position as a teacher in this AETC.

1. Is there a Computer in your classroom? (The room that you normally teach in)

_] Yes
_l No

If more than 1 computer, how many computers are in your Classroom?

* 2. Which of the following ICT equipment is readily available to you in your role as
teacher?

& Computer (No Internet) & CD Player

& Computer (Online) & DVD Player

& Printer & Digital Camera
& Photocopier & Scanner

& Data Projector & Visualiser

& Interactive Whiteboard

_Other (please specify)

3. Which of the following best describes the level of Computer training you have
completed?

& None & ECDL
& Beginners Course & FETACS

& Advanced Course

Other{(p! spacifu)
tHEe—P peeHyy

* 4. Have you had formal Computer training to help you integrate ICT into your
classes?

e Yes

—a No

Please Specify Training Completed if any:

S
(S}




Information Communications Technology

* 5. Would you be interested in having Computer Training?

4

* 6. Are there parts of your subject curriculum where you must use ICT (Information
Technology)? Please specify how IT is necessary?
I

=5

* 7. How often do you use IT to Create or Keep track of the following?

Daily Weekly Monthly Less often Never
Attendance e (= e e e
Assignment Results Sheets e e — e e
Lesson Plans e (= e e e
Programme of Work e e — e e
Worksheets e (= e e e
Exams e — e e e
Crosswords (= e e e e
. . . . .
Searching the Web & (S e (S e
Taking virtual Tours e e e e e
Listen to Podcasts (= e e e e
View Videos e = = e e
Accessing Teacher & e e & &

Websites

Other (please specify)

* 8. Do you think integrating ICT into your subject:
& Istime consuming.
& Saves time in the long run.

& Youdon'tdo it

* 9. Do your students enjoy using ICT in your Class?




Information Communications Technology

* 10. What software Applications do you use in Class?

Word Processing
Spreadshees
Database
Presentations
Desktop Publishing
Web Browser
Email

Online Software
Social Networking

Search Engines

Image and photo editing
software

Other (please specify)

Daily

e

o0 60 00060 a0

Weekly

e

o0 60 000600

Applications?

Word Processing
Spreadsheets
Database
Presentations
Desktop Publishing
Web Browser
Email

Online Software
Social Networking

Search Engines

Image and photo editing
software

Other fplease specify)

None

o a0 60600600

Poor

o a0 60000 a0

12 1n your npininn what are

5

_l Yes

(S

Monthly

e

o0 60000600

Fair

o a0 6000060 a0

Less often

e

o060 000600

* 11. How would you rate your competence in using the following Software

Good

o a0 0000060 0

Never

O e 0 60 6060 060 0

Excellant

e

o 000000600

he barriers to using computers in the Classroom?

* 13. Have you been involved in ICT Planning in SERC?

_lNO




Information Communications Technology

* 14.Is there an ICT Coordinator in this AETC?
_l Yes _l No
* 15. Which of the following statements best describes the role of the ICT
Coordinator? (Choose more than one if necessary)
& To fix computers
& Networking issues
& To add printers
& To offer support in how to use software
& To offer support in how to use email

& Helping teachers develop curriculum materials and lesson plans.

Other (please specify)

*16. Are you happy with the computer access you and your students have in SERC?

_l Yes
J No

Further Comment

* 17. How many vears are you a Teacher?

* 18. What subjects do you teach?

*19. How much time do you spend using IT in one day?

_l None _l 0 -20 min _l 20 - 40 min _l 40 - 60 min _l 60 - 120 min

_Other (please specify)




Information Communications Technology

3. ICT for Students

Please answer the following questions to the best of your ability.

* 1. Which of the following ICT equipment is readily available to you in this AETC?

& Computer (No Internet) & CD Player

& Computer (Online) & DVD Player

& Printer & Digital Camera
& Photocopier & Scanner

& Data Projector & Visualiser

& Interactive Whiteboard

y_)_Lh_eLml_ease specify) |

* 2. Which of the following ICT equipment would you like to see in this AETC?

& Computer (No Internet) & Interactive Whiteboard
& Computer (Online) & CD Player

& Laptop Rental (for home use) & DVD Player

& Printer < Digital Camera

& Photocopier & Scanner

& Data Projector & Visualiser

Fﬂ"ef‘frﬂea?e‘sﬁecﬂﬁ—|

3. What level of Computer literacy did you have before attending this AETC?
& None & ECDL
& Beginners Course & FETACS

& Advanced Course

Pther (please specity) |

* 4. Do you think computers should have arole in all your subjects?

& Yes

eNO

lease Specify Training Completed if any:

S




Information Communications Technology

* 5. Choose an option from the dropdown menu that most suits your answer to the
following statements?
Choose One Option
| enjoy using IT....

| am afraid of IT....

| use IT because | have
to....

| prefer online learning to
teacher led learning....

| think IT helps me to
learn...

JJJ

If | had the choice i'd
study from home online....

* 6. What Software Applications do you use in Class?
Daily Weekly Monthly Less often Never

Word Processing | | |

-
- -

Spreadsheets
Database
Presentations
Desktop Publishing
Web Browser
Email

Online Software
Social Networking

Search Engines

Image and photo editing

e I — ™
e I — ™
e T I — ™
e I — ™
[ I I I

software

Other (please specify)

X 7. Do you enjoy using IT in your Class?
=

* 8. How much time do you spend using IT during a day?
1 None 1 0-20 min 1 20 - 40 min l | 40 - 60 min il | 60 - 120 min

_Other (please specify)




Appendix C - Questionnaire Results



Information Communications Technology in
this AETC - VTOS Teachers

1. Is there a Personal Computer or Laptop in your home that you have access to?

SurveyMonkey

Response
Percent

Personal Computer |

| 100.0%

Laptop |

| 100.0%

2. Do you have internet access at home?

answered question

skipped question

Response
Percent

Yes |

| 100.0%

No (I don't want it)
No (It's not available)

No (It's too expensive)

3. Do you have your own email address?

0.0%

0.0%

0.0%

answered question

skipped question

Response

Percent
Yes | | 100.0%
No 0.0%

answered question

skipped question

Response
Count

Response
Count

Response
Count



4. How often do you use Computers at home?

Response Response

Percent Count
Daily | | 50.0% 2
Weekly | | 50.0% 2
Monthly 0.0% 0
Less often 0.0% 0
Never 0.0% 0
answered question 4
skipped question 0

5. Do you enjoy using computers?

Response Response

Percent Count
Yes | | 75.0% 3
No I—l 25.0% 1
answered question 4
skipped question 0

6. What certification are you completing? or are your students completing?

Response Response

Percent Count
Leaving Certificate Applied 0.0% 0
FETAC Level 3 0.0% 0
FETAC Level 4 0.0% 0
FETAC Level 5 | | 100.0% 4
answered question 4
skipped question 0



7. Do you think ICT should be an exam subject for all students?

Response Response

Percent Count
Yes | | 100.0% 4
No 0.0% 0
answered question 4
skipped question 0

8. Which of the following best describes your role in this AETC Centre?

Response Response

Percent Count
Youthreach Student 0.0% 0
Youthreach Teacher 0.0% 0
VTOS Student 0.0% 0
VTOS Teacher | | 100.0% 4
answered question 4
skipped question 0

9. Is there a Computer in your classroom? (The room that you normally teach in)

Response Response

Percent Count
Yes | ] 25.0% 1
No | | 75.0% 3

If more than 1 computer, how many computers are in your Classroom?

1
answered question 4
skipped question 0



10. Which of the following ICT equipment is readily available to you in your role as
teacher?

Response Response

Percent Count
Computer (No Internet) [ ] 25.0% 1
Computer (Online) | | 50.0% 2
Printer | | 50.0% 2
Photocopier | | 100.0% 4
Data Projector | | 75.0% 3
Interactive Whiteboard 0.0% 0
CD Player | | 100.0% 4
DVD Player | | 100.0% 4
Digital Camera | | 75.0% 3
Scanner | | 50.0% 2
Visualiser 0.0% 0
Other (please specify) 0
answered question 4
skipped question 0



11. Which of the following best describes the level of Computer training you have
completed?

Response Response

Percent Count
None 0.0% 0
Beginners Course [ ] 25.0% 1
Advanced Course 0.0% 0
ECDL | | 75.0% 3
FETAC 5 0.0% 0
Other (please specify) 0
answered question 4
skipped question 0

12. Have you had formal Computer training to help you integrate IT into your classes?

Response Response

Percent Count
Yes | ] 25.0% 1
No | | 75.0% 3

Please Specify Training Completed if any:

1
answered question 4
skipped question 0
13. Would you be interested in having Computer Training?

Response

Count
4
answered question 4
skipped question 0



14. Are there parts of your subject curriculum where you must use IT (Information
Technology)? Please specify how IT is necessary?

answered question

skipped question

15. How often do you use IT to Create or Keep track of the following?

Attendance

Assignment Results Sheets

Lesson Plans

Programme of Work

Worksheets

Exams

Crosswords

To View Module Descriptors

Searching the Web

Taking virtual Tours

Listen to Podcasts

View Videos

Accessing Teacher Websites

Daily

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

Weekly

25.0% (1)

0.0% (0)

25.0% (1)

0.0% (0)

25.0% (1)

25.0% (1)

0.0% (0)

25.0% (1)

50.0% (2)

0.0% (0)

0.0% (0)

0.0% (0)

50.0% (2)

Monthly

25.0% (1)

50.0% (2)

0.0% (0)

25.0% (1)

50.0% (2)

25.0% (1)

0.0% (0)

75.0% (3)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

25.0% (1)

Less often

0.0% (0)

25.0% (1)

50.0% (2)

25.0% (1)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

50.0% (2)

50.0% (2)

75.0% (3)

0.0% (0)

Never

50.0% (2)

25.0% (1)

25.0% (1)

25.0% (1)

25.0% (1)

25.0% (1)

100.0% (4)

0.0% (0)

0.0% (0)

50.0% (2)

50.0% (2)

25.0% (1)

25.0% (1)

Other (please specify)

answered question

skipped question

Response
Count

Response
Count



16. Do you think integrating IT into your subject:

Is time consuming. | ]

Saves time in the long run. |

You don't do it.

17. Do your students enjoy using IT in your Class?

Response Response

Percent Count
25.0% 1
75.0% 3
0.0% 0
answered question 4
skipped question 0
Response

Count
4
answered question 4
skipped question 0



18. What software Applications do you use in Class? You must choose one answer for

each line

Word Processing

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

Daily

25.0% (1)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

50.0% (2)

50.0% (2)

25.0% (1)

0.0% (0)

25.0% (1)

0.0% (0)

Weekly

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

Monthly

25.0% (1)

25.0% (1)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

Less often

0.0% (0)

0.0% (0)

25.0% (1)

25.0% (1)

50.0% (2)

25.0% (1)

0.0% (0)

50.0% (2)

25.0% (1)

0.0% (0)

50.0% (2)

Other (please specify)

answered question

skipped question

Never

25.0% (1)

50.0% (2)

75.0% (3)

25.0% (1)

50.0% (2)

25.0% (1)

25.0% (1)

25.0% (1)

75.0% (3)

25.0% (1)

50.0% (2)

Response
Count



19. How would you rate your competance in using the following Software Applications?

Word Processing

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

20. In your opinion what are the barriers to using computers in the Classroom?

None

0.0% (0)

0.0% (0)

25.0% (1)

25.0% (1)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

50.0% (2)

0.0% (0)

0.0% (0)

Poor

25.0% (1)

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

25.0% (1)

Fair

0.0% (0)

25.0% (1)

25.0% (1)

0.0% (0)

0.0% (0)

50.0% (2)

25.0% (1)

25.0% (1)

25.0% (1)

25.0% (1)

50.0% (2)

Good

75.0% (3)

50.0% (2)

50.0% (2)

75.0% (3)

50.0% (2)

50.0% (2)

50.0% (2)

50.0% (2)

25.0% (1)

75.0% (3)

25.0% (1)

Other (please specify)

answered question

skipped question

answered question

skipped question

Excellant

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

25.0% (1)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

Response
Count

Response
Count



21. Have you been involed in ICT Planning in this AETC?

Yes

No

22.Is there an ICT Coordinator in this AETC?

Yes

No

Response
Percent

50.0%

50.0%

answered question

skipped question

Response
Percent

| 100.0%

10

0.0%

answered question

skipped question

Response
Count

Response
Count



23. Which of the following statments best describes the role of the ICT Coordinator?

(Choose more than one if necessary)

To fix computers |

Response
Percent

75.0%

Networking issues |

| 100.0%

To add printers |

To offer support in how to use

software

To offer support in how to use

email

Helping teachers develop

curriculum materials and lesson | ]

plans.

75.0%

75.0%

50.0%

25.0%

Other (please specify)

answered question

skipped question

Response
Count

24. Are you happy with the computer access you and your students have in this AETC?

Yes |

No [ 1

11

Response
Percent

75.0%

25.0%

Further Comment

answered question

skipped question

Response
Count



25. How many years are you a Teacher?

26. What subjects do you teach?

27. How much time do you spend using IT in one day?

None | |
0 - 20 min | ]
20 - 40 min

40 - 60 min

60 - 120 min |

answered question

skipped question

answered question

skipped question

Response
Percent

25.0%

25.0%

0.0%

0.0%

50.0%

Other (please specify)

answered question

skipped question

Page 2, Q1. Is there a Computer in your classroom? (The room that you normally teach in)

1 12

12

Response
Count

Response
Count

Response
Count

May 3, 2011 2:22 PM



Page 2, Q16. Are you happy with the computer access you and your students have in this AETC?

Page 2, Q17. How many years are you a Teacher?

1 25yrs Sep 6, 2011 3:05 AM
2 over 20 May 12, 2011 2:15 PM
3 14 May 3, 2011 2:22 PM
4 13 May 3, 2011 4:54 AM

Page 2, Q18. What subjects do you teach?

1 Art Sep 6, 2011 3:05 AM
2 Bookkeeping, Maths, Business Admin. May 12, 2011 2:15 PM
3 IT, English May 3, 2011 2:22 PM
4 Communications, Work Experience, Customer Service, Personal May 3, 2011 4:54 AM

Development

fcocaivii; avuToollly VWCUOILTO.

Page 2, Q9. Do your students enjoy using IT in your Class?

1 n/A Sep 6, 2011 3:05 AM
2 yes May 12, 2011 2:15 PM
3 Yes May 3, 2011 2:22 PM
4 Yes it is a more interactive process May 3, 2011 4:54 AM

Page 2, Q12. In your opinion what are the barriers to using computers in the Classroom?

1 Lack of access Sep 6, 2011 3:05 AM
2 lack of access and timetable issues May 12, 2011 2:15 PM
3 Poor internet access. not enought access for students. May 3, 2011 2:22 PM
4 Mixed levels of ability among students. Lack of competence of tutor May 3, 2011 4:54 AM

Page 2, Q16. Are you happy with the computer access you and your students have in the AETC?

1 Should have internet access in all classrooms May 12, 2011 2:15 PM

13



Information Communications Technology in
this AETC - VTOS Students

1. Areyou:

Male | 1]

Female |

2. Which Age Group are you?:

15 - 18yrs
19 -21yrs [
22 - 30yrs | |
31-40yrs [
41 - 50yrs | |
51-60yrs [_]

>60yrs ||

14

SurveyMonkey
Response Response
Percent Count
22.7% 5
77.3% 17
answered question 22
skipped question 0
Response Response
Percent Count
0.0% 0
4.5% 1
31.8% 7
4.5% 1
45.5% 10
4.5% 1
9.1% 2
answered question 22
skipped question 0



3. Is there a Personal Computer or Laptop in your home that you have access to?

Response Response

Percent Count
Personal Computer | | 50.0% 11
Laptop | | 68.2% 15
answered question 22
skipped question 0

4. Do you have internet access at home?

Response Response

Percent Count
Yes | | 95.5% 21
No (I don't want it) 0.0% 0
No (It's not available) [] 4.5% 1
No (It's too expensive) 0.0% 0
answered question 22
skipped question 0

5. Do you have your own email address?

Response Response

Percent Count
Yes | | 100.0% 22
No 0.0% 0
answered question 22
skipped question 0

15



6. How often do you use Computers at home?

Daily

Weekly

Monthly

Less often

Never

7. Do you enjoy using computers?

Yes

No

Response
Percent

72.7%

27.3%

0.0%

0.0%

0.0%

answered question

skipped question

Response
Percent

| 95.5%

D

4.5%

answered question

skipped question

8. What certification are you completing? or are your students completing?

Leaving Certificate Applied

FETAC Level 3

FETAC Level 4

FETAC Level 5

Response
Percent

0.0%

0.0%

0.0%

| 100.0%

16

answered question

skipped question

Response
Count

16

22

Response
Count

21

22

Response
Count

22

22



9. Do you think ICT should be an exam subject for all students?

Response Response

Percent Count
Yes | | 95.5% 21
No | 4.5% 1
answered question 22
skipped question 0

10. Which of the following best describes your role in this AETC Centre?

Response Response

Percent Count
Youthreach Student 0.0% 0
Youthreach Teacher 0.0% 0
VTOS Student | | 100.0% 22
VTOS Teacher 0.0% 0
answered question 22
skipped question 0

17



11. Which of the following ICT equipment is readily available to you in this AETC?

Response Response

Percent Count
Computer (No Internet) 0.0% 0
Computer (Online) | | 100.0% 21
rinter .0%
Pri I | 100.0% 21
Photocopier | | 100.0% 21
Data Projector | | 38.1% 8
Interactive Whiteboard | ] 9.5% 2
CD Player | ] 19.0% 4
DVD Player | ] 28.6% 6
Digital Camera | ] 28.6% 6
Scanner | | 38.1% 8
Visualiser 0.0% 0
Other (please specify) 0
answered question 21
skipped question 1

18



12. Which of the following ICT equipment would you like to see in this AETC?

Computer (No Internet)

Computer (Online)

Laptop Rental (for home use)

Printer

Photocopier

Data Projector

Interactive Whiteboard

CD Player

DVD Player

Digital Camera

Scanner

Visualiser

U”HH_UUH_U

19

Response
Percent

0.0%

14.3%

42.9%

14.3%

14.3%

9.5%

47.6%

28.6%

28.6%

47.6%

47.6%

9.5%

Other (please specify)

answered question

skipped question

Response
Count

10

10

10

21



13. What level of Computer literacy did you have before attending this AETC?

Response

Percent
None | ] 28.6%
Beginners Course | | 42.9%
Advanced Course [_] 4.8%
ECDL | | 19.0%
FETAC5 [ 4.8%

Other (please specify)

answered question

skipped question

14. Do you think computers should have arole in all your subjects?

Response

Percent
Yes | | 81.0%
No | ] 19.0%

Please Specify Training Completed if any:

answered question

skipped question

20

Response
Count

21

Response
Count

17

21



15. Choose an option from the dropdown menu that most suits your answer to the followin

Choose One Option

Strongly Agree Agree No Opion Disagree
| enjoy using IT.... 55.0% (11) 45.0% (9) 0.0% (0) 0.0% (0)
| am afraid of IT.... 5.9% (1) 5.9% (1) 0.0% (0) 41.2% (7)
| use IT because | have to.... 5.6% (1) 38.9% (7) 0.0% (0) 27.8% (5)
| prefer online learning to teacher
) 0.0% (0) 17.6% (3) 5.9% (1) 47.1% (8)
led learning....
| think IT helps me to learn... 50.0% (9) 44.4% (8) 5.6% (1) 0.0% (0)
If | had the choice i'd study from
0.0% (0) 17.6% (3) 11.8% (2) 58.8% (10)

home online....

21



16. What Software Applications do you use in Class?

Word Processing

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

17. Do you enjoy using IT in your Class?

Daily

52.4% (11)

9.5% (2)

9.5% (2)

0.0% (0)

0.0% (0)

61.9% (13)

66.7% (14)

23.8% (5)

14.3% (3)

66.7% (14)

0.0% (0)

Weekly

33.3% (7)

38.1% (8)

19.0% (4)

9.5% (2)

9.5% (2)

23.8% (5)

19.0% (4)

19.0% (4)

4.8% (1)

14.3% (3)

4.8% (1)

22

Monthly

4.8% (1)

4.8% (1)

4.8% (1)

14.3% (3)

23.8% (5)

0.0% (0)

9.5% (2)

19.0% (4)

14.3% (3)

4.8% (1)

23.8% (5)

Less often

4.8% (1)

42.9% (9)

52.4% (11)

57.1% (12)

28.6% (6)

14.3% (3)

0.0% (0)

23.8% (5)

4.8% (1)

0.0% (0)

38.1% (8)

Never

4.8% (1)

4.8% (1)

14.3% (3)

19.0% (4)

38.1% (8)

0.0% (0)

4.8% (1)

14.3% (3)

61.9% (13)

14.3% (3)

33.3% (7)

Other (please specify)

answered question

skipped question

answered question

skipped question

Response
Count

21

21

21

21

21

21

21

21

21

21

21

21

Response

Count

21

21



18. How much time do you spend using IT during a day?

Response Response

Percent Count
None 0.0% 0
0-20min [ 9.5% 2
20 - 40 min |—| 28.6% 6
40-60min [ ] 23.8% 5
60 - 120 min | | 38.1% 8
Other (please specify) 0
answered question 21
skipped question 1

Page 3, Q3. What level of Computer literacy did you have before attending this AETC?

1 FETAC 3+4

Page 3, Q7. Do you enjoy using IT in your Class?

1 yes
2 Yes
3 yes
4 yes
5 yes
6 yes
7 yes
8 yes
9 yes
10 Yes
11 yes
12 Yes

23

May 3, 2011 2:27 AM

May 3, 2011 2:29 PM
May 3, 2011 2:25 PM
May 3, 2011 2:47 AM
May 3, 2011 2:45 AM
May 3, 2011 2:42 AM
May 3, 2011 2:41 AM
May 3, 2011 2:41 AM
May 3, 2011 2:38 AM
May 3, 2011 2:38 AM
May 3, 2011 2:38 AM
May 3, 2011 2:27 AM

May 3, 2011 2:27 AM



Page 3, Q7. Do you enjoy using IT in your Class?

13 Yes May 3, 2011 2:24 AM
14 Yes May 3, 2011 2:24 AM
15 yes May 3, 2011 2:22 AM
16 yes May 3, 2011 2:21 AM
17 Yes, | think it helps me to learn better. May 3, 2011 2:13 AM
18 yes May 3, 2011 2:09 AM
19 YES May 3, 2011 2:09 AM
20 yes May 3, 2011 2:07 AM
21 Yes May 3, 2011 2:03 AM

24



Information Communications Technology in
this AETC - Youthreach Teachers

1. Is there a Personal Computer or Laptop in your home that you have access to?

Personal Computer | ]

SurveyMonkey

Response
Percent

44.4%

Laptop |

| 88.9%

2. Do you have internet access at home?

Yes |

No (I don't want it)

No (It's not available) | ]

No (It's too expensive)

3. Do you have your own email address?

answered question

skipped question

Response
Percent

77.8%

0.0%

22.2%

0.0%

answered question

skipped question

Response

Percent
Yes | | 100.0%
No 0.0%

25

answered question

skipped question

Response
Count

Response
Count

Response
Count



4. How often do you use Computers at home?

Daily |

Weekly | 1]

Monthly

Less often

[

Never

5. Do you enjoy using computers?

Response
Percent

66.7%

22.2%

0.0%

11.1%

0.0%

answered question

skipped question

Response
Percent

Yes |

| 100.0%

No

0.0%

answered question

skipped question

6. What certification are you completing? or are your students completing?

Leaving Certificate Applied | |

FETAC Level 3

FETAC Level 4

FETAC Level 5 |
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Response
Percent

33.3%

0.0%

0.0%

66.7%

answered question

skipped question

Response
Count

Response
Count

Response
Count



7. Do you think ICT should be an exam subject for all students?

Response Response

Percent Count
Yes | | 88.9% 8
No [ 1 11.1% 1
answered question 9
skipped question 0

8. Which of the following best describes your role in this AETC?

Response Response

Percent Count
Youthreach Student 0.0% 0
Youthreach Teacher | | 100.0% 9
VTOS Student 0.0% 0
VTOS Teacher 0.0% 0
answered question 9
skipped question 0

9. Is there a Computer in your classroom? (The room that you normally teach in)

Response Response

Percent Count
Yes | | 66.7% 6
No | | 33.3% 3

If more than 1 computer, how many computers are in your Classroom?

3
answered question 9
skipped question 0
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10. Which of the following ICT equipment is readily available to you in your role as
teacher?

Response Response

Percent Count
Computer (No Internet) | | 33.3% 3
Computer (Online) | | 88.9% 8
Printer | | 77.8% 7
Photocopier | | 88.9% 8
Data Projector | | 33.3% 3
Interactive Whiteboard | | 55.6% 5
CD Player | | 66.7% 6
DVD Player | | 77.8% 7
Digital Camera | | 88.9% 8
Scanner | | 44.4% 4
Visualiser 0.0% 0
Other (please specify) 0
answered question 9
skipped question 0
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11. Which of the following best describes the level of Computer training you have
completed?

Response Response

Percent Count
None | | 55.6% 5
Beginners Course | | 33.3% 3
Advanced Course [ ] 22.2% 2
ECDL || 11.1% 1
FETAC 5 0.0% 0
Other (please specify) 0
answered question 9
skipped question 0

12. Have you had formal Computer training to help you integrate IT into your classes?

Response Response

Percent Count
Yes | | 33.3% 3
No | | 66.7% 6

Please Specify Training Completed if any:

2
answered question 9
skipped question 0
13. Would you be interested in having Computer Training?

Response

Count
9
answered question 9
skipped question 0
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14. Are there parts of your subject curriculum where you must use IT (Information
Technology)? Please specify how IT is necessary?

15. How often do you use IT to Create or Keep track of the following?

Attendance

Assignment Results Sheets

Lesson Plans

Programme of Work

Worksheets

Exams

Crosswords

To View Module Descriptors

Searching the Web

Taking virtual Tours

Listen to Podcasts

View Videos

Accessing Teacher Websites

Daily

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

66.7% (6)

0.0% (0)

0.0% (0)

0.0% (0)

0.0% (0)

Weekly

33.3% (3)

0.0% (0)

11.1% (1)

11.1% (1)

33.3% (3)

22.2% (2)

11.1% (1)

11.1% (1)

11.1% (1)

0.0% (0)

0.0% (0)

11.1% (1)

33.3% (3)
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Monthly

0.0% (0)

33.3% (3)

11.1% (1)

22.2% (2)

22.2% (2)

11.1% (1)

0.0% (0)

11.1% (1)

11.1% (1)

0.0% (0)

22.2% (2)

11.1% (1)

33.3% (3)

Response
Count
9
answered question 9
skipped question 0
Less often Never Response
Count
222% (2)  44.4% (4) 9
222% (2)  44.4% (4) 9
77.8% (7) 0.0% (0) 9
66.7% (6) 0.0% (0) 9
33.3% (3)  11.1% (1) 9
44.4% (4)  22.2% (2) 9
22.2% (2) 66.7% (6) 9
66.7% (6)  11.1% (1) 9
0.0% (0) 11.1% (1) 9
11.1% (1) 88.9% (8) 9
22.2% (2) 55.6% (5) 9
44.4% (4)  33.3% (3) 9
11.1% (1)  22.2% (2) 9
Other (please specify) 0
answered question 9
skipped question 0



16. Do you think integrating IT into your subject:

Is time consuming. | ]

Saves time in the long run. |

You don't do it. | ]

17. Do your students enjoy using IT in your Class?

31

Response Response

Percent Count
22.2% 2
66.7% 6
11.1% 1
answered question 9
skipped question 0
Response

Count
9
answered question 9
skipped question 0



18. What software Applications do you use in Class? You must choose one answer for

each line

Word Processing

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

Daily

33.3% (3)

11.1% (1)

0.0% (0)

0.0% (0)

0.0% (0)

11.1% (1)

22.2% (2)

0.0% (0)

11.1% (1)

22.2% (2)

0.0% (0)

Weekly

11.1% (1)

0.0% (0)

0.0% (0)

11.1% (1)

11.1% (1)

44.4% (4)

22.2% (2)

11.1% (1)

11.1% (1)

22.2% (2)

11.1% (1)
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Monthly

11.1% (1)

0.0% (0)

22.2% (2)

11.1% (1)

44.4% (4)

11.1% (1)

0.0% (0)

11.1% (1)

0.0% (0)

11.1% (1)

22.2% (2)

Less often

0.0% (0)

11.1% (1)

11.1% (1)

33.3% (3)

22.2% (2)

11.1% (1)

22.2% (2)

22.2% (2)

11.1% (1)

33.3% (3)

22.2% (2)

Other (please specify)

answered question

skipped question

Never

44.4% (4)

77.8% (7)

66.7% (6)

44.4% (4)

33.3% (3)

22.2% (2)

33.3% (3)

55.6% (5)

66.7% (6)

11.1% (1)

44.4% (4)

Response
Count



19. How would you rate your competance in using the following Software Applications?

Word Processing

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

None

0.0% (0)

55.6% (5)

44.4% (4)

33.3% (3)

55.6% (5)

11.1% (1)

11.1% (1)

44.4% (4)

55.6% (5)

0.0% (0)

33.3% (3)

Poor

33.3% (3)

22.2% (2)

22.2% (2)

22.2% (2)

11.1% (1)

0.0% (0)

11.1% (1)

22.2% (2)

11.1% (1)

33.3% (3)

11.1% (1)

Fair

22.2% (2)

11.1% (1)

11.1% (1)

11.1% (1)

0.0% (0)

11.1% (1)

22.2% (2)

11.1% (1)

11.1% (1)

22.2% (2)

33.3% (3)

Good

22.2% (2)

0.0% (0)

22.2% (2)

11.1% (1)

22.2% (2)

66.7% (6)

22.2% (2)

22.2% (2)

11.1% (1)

22.2% (2)

22.2% (2)

Excellant

22.2% (2)

11.1% (1)

0.0% (0)

22.2% (2)

11.1% (1)

11.1% (1)

33.3% (3)

0.0% (0)

11.1% (1)

22.2% (2)

0.0% (0)

Other (please specify)

answered question

skipped question

20. In your opinion what are the barriers to using computers in the Classroom?
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answered question

skipped question

Response
Count

Response
Count



21. Have you been involed in ICT Planning in this AETC?

Yes

No

22.Is there an ICT Coordinator in this AETC?

Yes

No

Response
Percent

22.2%

77.8%

answered question

skipped question

Response
Percent

| 100.0%
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0.0%

answered question

skipped question

Response
Count

Response
Count



23. Which of the following statments best describes the role of the ICT Coordinator?
(Choose more than one if necessary)

To fix computers

Networking issues

To add printers

To offer support in how to use
software

To offer support in how to use
email

Helping teachers develop
curriculum materials and lesson
plans.

Response
Percent

77.8%

77.8%

55.6%

| 88.9%

| 88.9%

22.2%

Other (please specify)

answered question

skipped question

Response
Count

24. Are you happy with the computer access you and your students have in this AETC?

Yes

No

Response
Percent

| 100.0%
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0.0%

Further Comment

answered question

skipped question

Response
Count



25. How many years are you a Teacher?

26. What subjects do you teach?

27. How much time do you spend using IT in one day?

None
0-20min | 1]
20-40min [ ]
40-60min [ |

60 - 120 min | |

answered question

skipped question

answered question

skipped question

Response
Percent

0.0%

22.2%

22.2%

22.2%

33.3%

Other (please specify)

answered question

skipped question

Page 2, Q1. Is there a Computer in your classroom? (The room that you normally teach in)

1 12
36

Response
Count

Response
Count

Response
Count

May 3, 2011 2:18 PM



Page 2, Q1. Is there a Computer in your classroom? (The room that you normally teach in)

2 11

3 11

May 3, 2011 4:28 AM

May 3, 2011 4:00 AM

Page 2, Q4. Have you had formal Computer training to help you integrate IT into your classes?

1 Interactive Whiteboard Training

2 Email Training

Page 2, Q5. Would you be interested in having Computer Training?

1 Yes
2 Yes
3 Yes
4 Yes
5 Yes
6 Yes
7 Yes
8 Yes
9 Yes

May 3, 2011 4:24 AM

May 3, 2011 4:16 AM

May 3, 2011 2:18 PM
May 3, 2011 4:28 AM
May 3, 2011 4:24 AM
May 3, 2011 4:20 AM
May 3, 2011 4:16 AM
May 3, 2011 4:11 AM
May 3, 2011 4:03 AM
May 3, 2011 4:00 AM

May 3, 2011 2:56 AM

Page 2, Q6. Are there parts of your subject curriculum where you must use IT (Information Technology)?

Please specify how IT is necessary?

1 Yes i teach ECDL and FETAC 5 IT subjects

2 Searching the internet and typing assignments

3 Typing Project Reports

4 Yes

5 Pie Charts, Some Assignments must be done in IT

6 Menus and Research Tourism in the local area

7 No

8 Yes Typing, Research, Visuals, Audio, Video, Various packages eg, certs,
surveys
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May 3, 2011 2:18 PM
May 3, 2011 4:28 AM
May 3, 2011 4:24 AM
May 3, 2011 4:20 AM
May 3, 2011 4:16 AM
May 3, 2011 4:11 AM
May 3, 2011 4:03 AM

May 3, 2011 4:00 AM



Page 2, Q6. Are there parts of your subject curriculum where you must use IT (Information Technology)?

Please specify how IT is necessary?

9 No

Page 2, Q9. Do your students enjoy using IT in your Class?

1 Yes
2 Yes
3 Yes
4 Yes
5 Yes
6 Yes
7 N/ A
8 Yes
9 Use mostly for Photography modules in Visual Art

May 3, 2011 2:56 AM

May 3, 2011 2:18 PM
May 3, 2011 4:28 AM
May 3, 2011 4:24 AM
May 3, 2011 4:20 AM
May 3, 2011 4:16 AM
May 3, 2011 4:11 AM
May 3, 2011 4:03 AM
May 3, 2011 4:00 AM

May 3, 2011 2:56 AM

Page 2, Q12. In your opinion what are the barriers to using computers in the Classroom?

1 Different levels of IT for Students, Poor equipment

2 Keeping students focused on subject as they begin using other websits hard
to monitor them.

3 Cost & Time

4 Monitoring Sites, when a large number of students are using PCs.

5 Some Assignments must be written

6 None

7 N/A

8 Monitoring & Control, Keeping student concentration, danger of misuse.
9 Art room out of range for internet access but pcs not vital for this subject

May 3, 2011 2:18 PM

May 3, 2011 4:28 AM

May 3, 2011 4:24 AM
May 3, 2011 4:20 AM
May 3, 2011 4:16 AM
May 3, 2011 4:11 AM
May 3, 2011 4:03 AM
May 3, 2011 4:00 AM

May 3, 2011 2:56 AM

Page 2, Q16. Are you happy with the computer access you and your students have in this AETC?

1 an interactive whiteboard would be great

Page 2, Q17. How many years are you a Teacher?

1 15

May 3, 2011 2:18 PM

May 3, 2011 2:18 PM



Page 2, Q17. How many years are you a Teacher?

2 6
3 14
4 30
5 8

6 10
7 17
8 4

9 34

Page 2, Q18. What subjects do you teach?

1 A wide range of IT Subjects at ECDL and FETAC 5 level
2 French, Social Education, Work Experience Maths

3 Woodwork Maths

4 Art, Communications

5 Hairdressing Vocational Preparation

6 Hotel Catering & Tourism, Life Skills

7 Literacy

8 Communications, vocational Preperation & Guidance, Work Experience,
Personal Reflection, Practical Achievement

9 Visual Art

Page 2, Q19. How much time do you spend using IT in one day?

1 lhr at home
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May 3, 2011 4:28 AM
May 3, 2011 4:24 AM
May 3, 2011 4:20 AM
May 3, 2011 4:16 AM
May 3, 2011 4:11 AM
May 3, 2011 4:03 AM
May 3, 2011 4:00 AM

May 3, 2011 2:56 AM

May 3, 2011 2:18 PM
May 3, 2011 4:28 AM
May 3, 2011 4:24 AM
May 3, 2011 4:20 AM
May 3, 2011 4:16 AM
May 3, 2011 4:11 AM
May 3, 2011 4:03 AM

May 3, 2011 4:00 AM

May 3, 2011 2:56 AM

May 3, 2011 4:03 AM



Information Communications Technology in
this AETC - Youthreach Students

1. Areyou:

2. Which Age Group are you?:

15

19

22 -

31 -

41 -

51 -

Male

Female

- 18yrs

- 21yrs

30yrs

40yrs

50yrs

60yrs

> 60yrs

[—
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SurveyMonkey
Response Response
Percent Count
23.1% 3
76.9% 10
answered question 13
skipped question 0
Response Response
Percent Count
38.5% 5
61.5% 8
0.0% 0
0.0% 0
0.0% 0
0.0% 0
0.0% 0
answered question 13
skipped question 0



3. Is there a Personal Computer or Laptop in your home that you have access to?

Response Response

Percent Count
Personal Computer | ] 15.4% 2
Laptop | | 92.3% 12
answered question 13
skipped question 0

4. Do you have internet access at home?

Response Response

Percent Count
Yes | | 69.2% 9
No (I don't wantit) | 7.7% 1
No (It's not available) [__] 7.7% 1
No (It's too expensive) [ | 15.4% 2
answered question 13
skipped question 0

5. Do you have your own email address?

Response Response

Percent Count
Yes | | 100.0% 13
No 0.0% 0
answered question 13
skipped question 0
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6. How often do you use Computers at home?

Daily

Weekly

Monthly

Less often

Never

Response
Percent

| 76.9%

7. Do you enjoy using computers?

Yes

No

23.1%

0.0%

0.0%

0.0%

answered question

skipped question

Response
Percent

| 100.0%

0.0%

answered question

skipped question

8. What certification are you completing? or are your students completing?

Leaving Certificate Applied

FETAC Level 3

FETAC Level 4

FETAC Level 5

(.

42

Response
Percent

30.8%

7.7%

0.0%

61.5%

answered question

skipped question

Response
Count

10

13

Response
Count

13

13

Response
Count

13



9. Do you think ICT should be an exam subject for all students?

Response

Percent
Yes | | 84.6%
No | ] 15.4%

answered question

skipped question

10. Which of the following best describes your role in this AETC?

Response

Percent
Youthreach Student | | 100.0%
Youthreach Teacher 0.0%
VTOS Student 0.0%
VTOS Teacher 0.0%

answered question

skipped question
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Response
Count

11

13

Response
Count

13

13



11. Which of the following ICT equipment is readily available to you in this AETC?

Response Response

Percent Count
Computer (No Internet) | | 38.5% 5
Computer (Online) | | 100.0% 13
Printer | | 92.3% 12
Photocopier | | 84.6% 11
Data Projector || 23.1% 3
Interactive Whiteboard | | 53.8% 7
CD Player | | 61.5% 8
DVD Player | | 53.8% 7
Digital Camera | | 61.5% 8
Scanner | | 46.2% 6
Visualiser 0.0% 0
Other (please specify) 0
answered question 13
skipped question 0
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12. Which of the following ICT equipment would you like to see in this AETC?

Computer (No Internet)

Computer (Online)

Laptop Rental (for home use)

Printer

Photocopier

Data Projector

Interactive Whiteboard

CD Player

DVD Player

Digital Camera

Scanner

Visualiser

45

Response
Percent

7.7%

15.4%

38.5%

7.7%

23.1%

30.8%

23.1%

7.7%

7.7%

30.8%

23.1%

30.8%

Other (please specify)

answered question

skipped question

Response
Count

13



13. What level of Computer literacy did you have before attending this AETC?

None

Beginners Course

I
I
Advanced Course | ]

ECDL

FETACS5 | ]

Response
Percent

38.5%

30.8%

15.4%

0.0%

23.1%

Other (please specify)

answered question

skipped question

14. Do you think computers should have arole in all your subjects?

Response

Percent
Yes | | 92.3%
No | ] 7.7%

46

Please Specify Training Completed if any:

answered question

skipped question

Response
Count

13

Response
Count

12

13



15. Choose an option from the dropdown menu that most suits your answer to the followin

Choose One Option

Strongly Agree Agree No Opion Disagree
| enjoy using IT.... 46.2% (6) 53.8% (7) 0.0% (0) 0.0% (0)
| am afraid of IT.... 7.7% (1) 7.7% (1) 0.0% (0) 23.1% (3)
| use IT because | have to.... 7.7% (1) 30.8% (4) 7.7% (1) 46.2% (6)
| prefer online learning to teacher
) 15.4% (2) 23.1% (3) 46.2% (6) 15.4% (2)
led learning....
| think IT helps me to learn... 46.2% (6) 46.2% (6) 7.7% (1) 0.0% (0)
If | had the choice i'd study from
0.0% (0) 53.8% (7) 15.4% (2) 23.1% (3)

home online....

47



16. What Software Applications do you use in Class?

Word Processing

Spreadsheets

Database

Presentations

Desktop Publishing

Web Browser

Email

Online Software

Social Networking

Search Engines

Image and photo editing software

17. Do you enjoy using IT in your Class?

Daily

53.8% (7)

7.7% (1)

15.4% (2)

23.1% (3)

23.1% (3)

53.8% (7)

46.2% (6)

23.1% (3)

30.8% (4)

53.8% (7)

7.7% (1)

Weekly

30.8% (4)

23.1% (3)

30.8% (4)

38.5% (5)

15.4% (2)

23.1% (3)

23.1% (3)

30.8% (4)

0.0% (0)

15.4% (2)

15.4% (2)
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Monthly Less often Never Response
Count
7.7% (1) 0.0% (0) 7.7% (1) 13
15.4% (2) 15.4% (2)  38.5% (5) 13
7.7% (1) 0.0% (0) 46.2% (6) 13
23.1% (3) 0.0% (0) 15.4% (2) 13
23.1% (3) 0.0% (0) 38.5% (5) 13
7.7% (1) 0.0% (0) 15.4% (2) 13
15.4% (2) 0.0% (0) 15.4% (2) 13
0.0% (0) 15.4% (2) 30.8% (4) 13
0.0% (0) 7.7% (1) 61.5% (8) 13
7.7% (1) 0.0% (0) 23.1% (3) 13
15.4% (2) 7.7% (1) 53.8% (7) 13
Other (please specify) 0
answered question 13
skipped question 0
Response
Count
13
answered question 13
skipped question 0



18. How much time do you spend using IT during a day?

None

0 - 20 min

40 - 60 min

60 - 120 min

(I
20-40 min ]

I

(I

Page 3, Q4. Do you think computers should have arole in all your subjects?

1 we should be using computers so we can get to know them better

Page 3, Q7. Do you enjoy using IT in your Class?
1 yes but da odd tym no
2 yes

3 ye i do enjoy using IT

4 yes

5 yes

6 Yes

7 yes

8 Yes

9 yes

10 yes i enjoy using the IT. it is very benfistuial to our every day life.
11 Sometimes

12 yes

49

Response Response
Percent Count
0.0% 0
23.1% 3
7.7% 1
46.2% 6
23.1% 3
Other (please specify) 1
answered question 13
skipped question 0

May 3, 2011 3:40 AM

May 25, 2011 6:31 AM
May 25, 2011 6:28 AM
May 18, 2011 5:02 AM
May 4, 2011 6:32 AM
May 4, 2011 6:32 AM
May 3, 2011 11:09 AM
May 3, 2011 3:40 AM
May 3, 2011 3:40 AM
May 3, 2011 3:38 AM
May 3, 2011 3:38 AM
May 3, 2011 3:37 AM

May 3, 2011 3:37 AM



Page 3, Q7. Do you enjoy using IT in your Class?

13 y May 3, 2011 1:59 AM

Page 3, Q8. How much time do you spend using IT during a day?

1 it depends what teacher we have. May 25, 2011 6:28 AM



Appendix D - Interview Questions



Interview Questions

I would like to take this opportunity to thank you for agreeing to be interviewed
today and | would like to remind you that you do not need to identify yourself
during the interview. All answers you provide will be treated confidentially.

What programme are you involved in here at the Adult Education Training
Centre?

What is your job title?

How many years are you teaching at the Centre?

What ICT qualifications do you have?

Do you feel that their skills are up to date?

Do you have difficulty keeping your ICT skills up to date?

Do you use ICT when you are teaching?

What advantages to you see in using ICT?

Do you think ICT can be over depended on In the classroom?

Does your Centre have an ICT Plan?

Do you feel ICT has changed the way you do your job? Good or bad?
Does your Centre has a designated ICT Coordinator?

How are technical problems identified, ICT problems here in the Centre?

Do ICT problems, cause a barrier towards the integration of ICT here do you
think?

Is ICT training provided for teachers here?
Are teachers encouraged to attend Professional Development Courses?

What ICT resources are available here in the Centre to you? Are you happy with
this access?

What ICT resources are available here in the Centre to your students? Are they
happy with this access?

Are all teachers encouraged to use ICT in their teaching?

In your opinion, is it important that adult learners become familiar with ICT?
1



And do you feel that learning ICT is an obstacle to overcome initially in their
learning?

Is there anything else you would like to add in relation to the use and integration
of ICT.

Thank you for taking the time to be interviewed today.



Appendix E - Interview Transcripts 1- 7



Interview 1 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today and | would like to remind you that you do not need to identify yourself
during the interview. All answers you provide will be treated confidentially.

No problem.

What programme are you involved in here at the Adult Education Training
Centre?

The Youthreach Programme.

What is your job title?

My job title is Coordinator of the programme and Art Teacher.

How many years are you teaching at this Centre?

I am in this Centre for the last five years but | am actually teaching since 1977.
What are your key qualifications or experience do you have?

Very little. Everything | have in ICT has been kind of learned as | have gone
along.

Do you feel you could do with some ICT Training?

Oh absolutely, yes. Absolutely.

Do you think in the Centre, is it difficult to keep up to date with ICT?
Generally no because you just keep up with the day to day and we do have a good
ICT person in the Centre how can kind of keep us on track but when the system
changes, that can be difficult, you know when we go from 2003 to 2007 and stuff
like that, that can be a little bit difficult.

OK, do you use ICT when you are training or teaching yourself?

No.

No. OK. If you don’t, would you prefer to be able to use it?



Not necessarily because my subject is Art so | mean, it is one of the areas where
the only machine | use really | suppose is the camera. Maybe | would be a small
bit afraid of it because I don’t, I am not au fait with you know your Photoshop’s
and the things that you can do from the visual point of view of a computer. When
| think of the ICT, I think in terms of files and Excel and PowerPoint and stuff
like that, I don’t really think of, or Publisher I should say, I don’t think so much of
the possibilities that maybe | should, that is a kind of a bit of a closed door with
me.

OK, so if those subjects were to be more available to you, do you think you
would integrate ICT into you....?

I would love to yes because | mean it is modern do you know, that is the way it is.

OK, what are your views on ICT as an effective teaching method for other
subjects other than your own?

Oh yes, | think definitely because particularly with the World Wide Web, it is just
such an easy accessible way. | do think that it is overused actually from the point
of view of research and definitely from the point of view of students getting stuff
and not reading it properly so | think it is kind of, it is misused but I think it has
fantastic possibilities but it does take a lot of kind of watching you know, for a
tutor to be aware of what the students are doing because a lot of the time when
they are downloading stuff or when they are researching it, they are not really
researching it, they are just filling up spaces and printing off and I think that is
something, the hurler and the ditch, that is what | see, maybe that is not the way it
IS but that is what | am inclined to see.

OK, does your Centre have an ICT plan?

Not an ICT plan as such I would say because ICT is | suppose, well | suppose we
do really. Yes, we would have because we have an ICT tutor and our ICT tutor is
also our ICT maintenance person so | suppose the plan would be that everybody is
au fait with what’s going on and that the ICT person keeps in touch with them and
they with her.

So in the Centre you have a designated ICT Coordinator?

We do yes. Yes.

And how are ICT problems identified or dealt with here?



What we try and do is to use the e-mail and let everything that becomes a problem
or needs to be reported is reported by e-mail to both the ICT Coordinator and me,
the Centre Coordinator and then we take it from there and on designated times, the
ICT Coordinator does what she can to sort out the problems. If we can’t, if it goes
beyond that then, we have a Firm that we bring in from outside and we work
closely with those also.

Would technical difficulties regarding ICT in the Centre, would you see that
as a barrier to integrating ICT?

Not particularly no because I think technical difficulties that we have, | mean we
are an Education Centre, we are not a business so we don’t need to have you know
fast speed this da da da da dah, we need stuff that we can work with so from what
we have, | think it works very well.

OK, is ICT training for teachers provided here?

Not at the moment but we are looking at it. We have again like | say our ICT

person does come on stream with tutors who have problems but she is actually, as
you happened to ask, she is actually looking into training for us at the moment.

Very good. And would you encourage teachers in the Centre to attend
Professional Development Courses in ICT?

Yes, | would be absolutely, totally and utterly encouraging them because if they
don’t, they are missing what they could be using.

OK. What ICT resources are available to you here in the Centre?

Resource wise, do you mean materials as in computers or....?

Yes.

Yes, so we have access to shared computers with the others, VTOS, the other
programme in the multiplex and we have about 20 of our own PC’s, we have two
laptops, we have a white board, an interactive white board, we use the video, the
DVD’s and photography.

Very good. Do all the teachers have access to the IT resources here?

Yes.

And do you feel that equal access is provided?
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Absolutely and we try and work on it at a timetable and we review and evaluate at
the end of every term and if a tutor feels they haven’t been given enough time
with a room which has access to PC’s, then we organise that.

And do you feel that tutors here make enough use of the ICT?

Some do, some don’t. Again there is a fear factor there. Some would feel that
you know a small little thing like mastering your e-mail can be massive to some
people, it is small to other people so yes, some don’t use it enough.

OK, and do you feel that your students have an equal access to...?
Absolutely, yes.
And it is adequate for everyone?

| think it is, yes, | think it is because it is based on what their needs are on the
timetable.

Would they agree with you?

Some would and some wouldn’t because some of them just want to be on
computer all the time but again, we don’t see that as being necessary because
there is learning to be had in lots of other ways as well.

OK. And in your opinion, is it important that adult learners become familiar
with the ICT?

Definitely because again this is the way the world, technology is the way of the
world and technology is something we don’t have to be afraid of. For me, I think
we need to know what we can use. We don’t have to become techno freaks, we
don’t have to be the one that knows everything, we just have to know what we
need to know. But I do think it is an impediment if you are not able to turn on a
computer and send an e-mail or check, surf the net. It definitely holds you back.

OK, would you think that less of your students are coming in now that would
fear ICT that maybe five, six, 10 years ago?

Not necessarily because a lot of our students have, they would have poor literacy;
poor competencies and their self esteem would not be great so they would be
keeping away from anything that would tax them. They are all very familiar with
their mobiles and they are all very familiar with using the phone to get onto their
Facebook and their e-mails and that but that’s, not necessarily with computers,
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they all think they know everything about computers when they come in. They
turn them on but they are constantly clicking a mouse and pressing print 50 times
and all this so I don’t necessarily think they do. I think they think they do,
particularly if they play games and stuff like that, they think they know everything
about the computer but in actual fact, they don’t. Basic educational stuff like
saving a file or knowing that you are using the right font, they don’t. They are not
coming in with that.

OK, is there anything you would like to add in relation to the use or
integration of ICT within this Adult Education Training Centre?

Well, because you have asked the questions you have asked, I am, from my own
point of view as an Art Teacher looking at yes, | am falling down in the fact that I
don’t look at how I can integrate it more into my subject so if I look at that then,
maybe | need to look at how other tutors are integrating it into their subject and
that they are not just using it as a typewriter. So yes, | think it is something that
we could broaden. 1 also think that in the Centre we have a lot of sites blocked;
we have access to stuff blocked. 1 think it is something that | constantly wonder
about, are we doing the right thing by blocking? | know we have to for a lot of
reasons but sometimes then are you stopping the development and growth of an
area like your social networking sites and stuff like that. By blocking them, can
they be used to, I don’t know, can they can be used in some educational way?
These are things | question and when we get together on a national level, a lot of
Youthreaches do use them, they use Facebook, they use e-mail, they use all this so
it is a kind of an interesting one but | can see where it would cause difficulties.

OK, thank you very much for taking the time to be interviewed today.

No problem.



Interview 2 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today and | would like to remind you that you do not need to identify yourself
during the interview. All answers you provide will be treated confidentially.

What programme are you involved in here at the Adult Education Training
Centre?

VTOS - Vocational Training Opportunity Scheme.
What is your job title?

VTOS Coordinator.

How many years are you teaching at the Centre?
12.

What ICT qualifications do you have?

I completed ECDL myself and Fetac Level 5 Computer Applications and
Information Technology Skills.

Do you feel that their skills are up to date?

No.

Do you have difficulty keeping your ICT skills up to date?

I would have in terms of, | feel that everything that | need to do for work that I am
equipped to do that whereas | know that there are aspects that could be better so
do I have difficulty keeping up to date? Yes, [ don’t have time.

Do you use ICT when you are teaching?

I do.

What advantages to you see in using ICT?

| feel that it is a more interactive process in that rather than just giving an example
of reading from a page, the student is interacting with media in a sense. A lot of
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the time it would be the internet that | would use and I think that people remember
things more having looked things up themselves.

Do you think ICT can be over depended on?

In my work or in the classroom?

In the classroom.

In the classroom. | suppose if it is the age old debate of the talk and chalk versus
the ICT, it can be because then we have had situations that are all central frame,
our server goes down and then classes can’t continue because of that but then
again, a lot of our Programme is computer based. A lot of the subjects are both

manual and computerised. Your question, is there an over reliance? | suppose
not.

Does your Centre have an ICT Plan?

Not written down, no as such but you know we hope and try to keep up to date
with software and equipment but as such, there isn’t.

Do you feel ICT has changed the way you do your job?

Most definitely.

Good or bad?

Both aspects | would say. In the 12 years | have been here, an awful lot of my
work now would be computer based. It generates though a lot of work with that
and the aspects of being contactable immediately and the urgency of people
looking for responses to requests for information, that makes things very
frustrating. Then as well in terms of, well teaching has changed because we are
now teaching the whole aspect of ICT as well. So, it has, it has changed but |
don’t know, good and bad type of way.

Does your Centre has a designated ICT Coordinator?

We do.

How are problems identified, ICT problems here in the Centre?



The person who identified the problem notifies the Coordinator of the Programme
and also the ICT Coordinator by e-mail. If it is a student, the student must inform
their tutor and the same process applies that the person is notified by e-mail.

Do ICT problems, do they cause a barrier towards the integration of ICT
here do you think?

Can you repeat that for me?

We’ll say, technical problems, do they cause a barrier towards using ICT
here?

Do technical problems cause a barrier? I don’t feel that they do. Well they have
done in the past because we have had problems with our electricity supply so we
have had problems in that respect but that has been eradicated and that is maybe a
different issue. | suppose sometimes it is not technical issues that cause problems,
it is people not knowing what they should do if something goes wrong with a PC,
that’s what causes barriers I think.

OK. Is ICT training provided for teachers here?

Not on a regular basis but it is something that we are looking into for this year’s
part of our PDC.

And just my next question, you would encourage teachers then to attend
Professional Development Courses?

Absolutely, because that is one of the barriers as well | think to the integration of
ICT is that everybody’s levels, looking at it from a teachers aspect are at different
levels and some people do not want to engage with ICT at all.

What ICT resources are available here in the Centre to you?

To me?

No, your programme.

In the programme. We have a dedicated IT room, we have two others within the
wider centre, we have two other smaller IT rooms which would be for the use of
students. Within each office, each member of staff has access to a PC, printer,

students have access to...

GAP IN RECORDING



...the Coordinator discussing ICT resources available

So, as well as a photocopier and printers, we have one colour printer available for
students. Also a multimedia projector. There is a data projector located within
the Centre but we will have one specifically for VTOS coming on board this year.
We also have a scanner and another laptop. | think | have covered everything
with that.

OK, do all the teachers in VTOS have access to these resources?

Yes.

And would you feel that the access that they have is adequate or would feel
the access is adequate?

Well, within an Education Multiplex, access to the main IT room is always in
demand but | feel that with the adequate timetabling, yes, we have adequate
access.

OK. And you students all have access to the ICT resources as well.

They do.

And they also feel that that is adequate?

Yes.

Would you encourage all teachers to use ICT in their teaching?

Yes | would.

What additional resources should be put in place for this to happen, do you
think?

I think that ongoing training as part of CPD would be important. Can you ask me
the question again?

Would you encourage all teachers to use ICT teaching and what additional
resources should be put in place to allow for this?



Additional resources? Training | think or | feel that any new equipment that
would come on board for example the data projector, put training in place for that.
| feel that a lot of the time it is up to individuals to do that also.

OK. In your opinion, is it important that adult learners become familiar
with ICT?

Most definitely.

And do you feel that your learning ICT is an obstacle to overcome initially in
their learning?

That is a very interesting question. In the past it has been a major obstacle for a
lot of our adult learners. What we have seen more recently is that students
coming to us already have a good grounding and basis in ICT but for some it is
still a major barrier and | know that we have one new student coming on board
this year who has never used a computer.

Is there anything else you would like to add in relation to the use and
integration of ICT.

| feel that it is an area that is lacking funding within our own organisation. There
is no provision within the Department of Education for ICT. It is something that
you know is expensive to run, it can be quiet a drain on resources but again | think
it is very necessary but until such provision is made, you know it is up to each
individual Centre to find the money essentially and the resources within their
budget. We are very fortunate in that I think we are probably ahead of the game
compared with a lot of other Centres.

OK, thank you for taking the time to be interviewed today.
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Interview 3 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today. | would like to remind you that you do not need to identify yourself during
the interview. All answers you provide will be treated confidentially.

What programme are you involved in here at the Adult Education Training
Centre?

I am involved in the Youthreach Programme.

What is your job title?

I am Resource Person here in the Centre.

How many years are you teaching at the Centre?

| am going into my 5" year full time here in the Centre.
What subjects do you specialise in?

My subjects | was specialising in were business and maths but | do teach social
education and French.

And are you involved in the FETAC or the LCA Programme here at the
Centre?

I am involved in the LCA Programme. | am the LCA Coordinator here in the
Centre.

What qualifications or experience do you have in computers?

The only experience | have in computer is here in the Centre. Since | have started
here | have learnt the computers.

So you have no formal computer training?
No.

Do you use ICT when you are teaching in your classes?
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The only time that they would use computers is for researching something in their
subject.

And in your subject, is ICT integrated? Could it be integrated?

Yes, it could be well integrated.

Does your Centre have an ICT plan?

I am not sure.

OK. Do you feel that ICT has changed the way you do your job, maybe as
LCA Coordinator?

Yes, everything | do as LCA Coordinator | do it on the computer and all results
have to be inputted online as well.

What technical support is available to you at the Centre?

We have a tutor here in the Centre that gives us support when we need it.

How are ICT problems identified?

Each tutor may identify a problem and will notify the IT tutor that would fix it.

Is your ICT equipment updated regularly?

Yes, | think it is.

Does this cause problems changing from one system to another?

Well at the moment we have switched to Windows 7. There was a bit of a
problem trying to get used to it at the start but I feel once | am on the computer

every day, you are learning more.

And are there any ICT training courses provided for you in order to deal
with that?

Yes. On our second day back, we had a staff meeting and that followed by
training for the Windows 7.

Was that formal training?

12



No. It was done by the tutor in the Centre because the people involved who were
supposed to turn up didn’t.

Are teachers in the Centre encouraged to attend Professional Development
Coursesin ICT?

Not that | know of that they are encouraged but I am sure if you wanted to do one,
that you’d ask and you probably would be encouraged then. But you are not
asked specifically to go and do one.

OK, fair enough. What ICT resources are available to you hear in the
Centre?

We have an interactive whiteboard, the photocopier and we have got computers in
the three offices as well as the art room, the media room that is it I think.

OK. Thank you. Do students have access to ICT resources here?

Yes. We have a media room where there is computers and if they are allocated
the room, they can go and use them. Computers have also been set up in the art
room where they can use the computers for typing up assignments.

Do you feel that access is enough?

Yes.

Do the students feel that access is enough?

I don’t think they do but I think it is enough for them because they were just using
access to computers for looking up the internet for other things other than

educational purposes.

OK. Would the teachers in the Centre agree that they have enough access
here?

| feel this year since we made changes to the timetable that I think that most tutors
would agree to it.

Do you feel that you are using the interactive whiteboard enough?

No, I don’t think we are using that enough. It is allocated just in one room and we
not really timetabled to be in there as it is the woodwork room so | feel that the
only person making use out of that is the woodwork teacher.
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Is there anything else you would like to add, whereas ICT is regarded here in
the Centre?

No, I don’t think so. I think that is everything now.

As students nowadays are more PC literate coming in, would you agree with
that statement, are they more PC literate?

Yes, | feel the majority of them coming in are more PC literate. Like they are
starting in Primary School they are even doing stuff on the computers and in the

Secondary’s even they are doing it as well.

Do you think for your adults, your over-18 students coming in, do they see
ICT as an obstacle to overcome?

No, I think the majority of them know exactly what they are doing when they go
on the computer. They are well able like to use it and all the different systems.

OK, thank you very much for being interviewed today.
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Interview 4 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today. | would like to remind you that you do not need to identify yourself during
the interview. All answers you provide will be treated confidentially.

What programme are you studying at here in the Adult Education Training
Centre?

Hairdressing.

Are you involved in the VTOS or the Youthreach Programme?
Youthreach Programme.

How many years are you here?

Four in the total.

What qualification are you studying towards?

The FETAC Level 5 Hairdressing.

Do you use computers in your course?

Yes, on a daily basis.

For all your subjects?

Most of them.

What computer resources are available here in the Centre?
We have computers in the media room, the VTOS IT room and the art room.
Are all these computers online for you to study at?

No, just the computers in the VTOS IT room and the media room but we do most
of our study in that room so....

Do you feel that this computer access is enough?
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Not as much as we should have. We should have it more but we only have like
one class in the Media room with computers, the rest are in the art room which is
not online.

And you feel you need to study online more, what would you need to study?

Well more so for pictures of like different skin diseases and stuff we would need
as you wouldn’t be able to get them on the computer without the internet.

OK, so you would like to be timetabled with more time in the online rooms?
Yes.

Have you been in class where you have used the interactive whiteboard?
Just to watch a video once. An educational video in the woodwork room.

Alright, OK, fair enough. Do you think that as a hairdresser that computers
will be involved in your daily work?

Yes, if you use it for clients and stuff but not for actual practical work.

OK. Before you started here in Youthreach, did you have some computer
experience?

Very little in secondary school.

And would you say that you were nervous of starting using computers then?
I was a small bit but they made it sound very easy and | picked it up fairly handy.
Thank you very much for being interviewed.

No problem.
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Interview 5 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today. | would like to remind you that you do not need to identify yourself during
the interview. All answers you provide will be treated confidentially.

What programme are you studying at here in the Adult Education Training
Centre?

| am doing a Business Studies Course.
Are you with VTOS or Youthreach?

| am with VTOS.

How many years is your Programme
Two years.

And what year are you in?

This is my second year.

Are you enjoying your Programme?
Yes, very much. | find it very interesting.
Do you use computers in your course?
Yes, every day.

Would you think that they are an integral part of the course?

Oh yes, we would not be able to do the course without the computers. A lot of the
subjects are computer based anyway so we need so to spend a lot of time.

Would you have used computers before you started here?
Yes, but not to the same extent, just mainly Word and Excel.

Would you have been nervous about using computers before coming here?
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Not really but there is a lot of new stuff on the computers here that | would not
have seen before.

Do you think ICT is integrated into your subjects? Do you use ICT in all the
subjects that you do?

Virtually all the subjects. At some point, you need the use of a computer. | mean
some subjects are totally on the computer and then there are other ones where you
need to type up reports and stuff like that.

Are there any subjects whereby the computer is not used but do you think
perhaps the subject would be enhanced if it was used?

The computer is not used in some subjects during the course of the class but the
students use them themselves to do the homework or to research different topics.

And would it be more beneficial if the tutor had access to an interactive
whiteboard or something like that during the class?

Maybe for some subjects yes.
Could you specify the subjects?

Such as computerised accounting, computerised payroll, that kind of stuff.
Sometimes it might be easier if you can see it up on the board. Now maybe a
projector would do for that, I don’t know and for things like maths for doing
examples, it would be helpful.

Do you think as a student that computers has changed the way you study?

Definitely, yes. Books virtually, there is still use for books, you can get more up
to date information on the internet and you know, you can get more on the internet
in a shorter space of time because you can Google between different windows and
things like that so.

What ICT resources are available here in the Centre, you have mentioned
computers? Are there other things, other computer equipment available

here?

Well we have access to printers, photocopier, that kind of thing so if we need to
print off stuff, we don’t have a problem with that.
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OK, is there a data projector or an interactive whiteboard available in the
Centre?

There is an interactive whiteboard but we don’t have access to it as such. I mean
we did get a chance to see it in action once but it is actually part of the Youthreach
buildings. There isn’t one in the VTOS area.

Do you think one of your own will be beneficial to you?

Yes, | think it would be very beneficial because as | say, it is easier sometimes to
see what is going on and if you have somebody at the top that is portraying it all

on the whiteboard, you know you might get a better grasp of things quicker.

OK. As a student studying in 2011, do you feel that adults coming in now
would have less fear of computers than maybe 10 years ago?

I think it depends on a couple of things, their age, their work experience, you
know, | mean a lot of people still maybe quite young but maybe coming from a
construction background or that might never have used a computer.

So you feel there still are people coming who would be nervous still?

Yes. Absolutely.

Alright, thank you very much for taking the time to be interviewed.

You are very welcome.
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Interview 6 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today. | would like to remind you that you do not need to identify yourself during
the interview. All answers you provide will be treated confidentially.

What programme are you involved with here at the Adult Education and
Training Centre?

I work between both programmes in the Centre. | am involved with VTOS and
Youthreach.

And what is your job title?

My job title is ICT Coordinator in the Centre and | also teach ICT English and
computers to the LCA Programme.

How many years are you here teaching at the Centre?
| am working here 13 years.
What ICT qualifications and/or experience do you have?

I have a teacher’s diploma in ICT and I also have a Post Grad in Digital Media for
Education.

And do you use ICT when you are teaching?

Well as | am a computer teacher, 1 would have a lot of access to computers and |
use ICT all the time in my teaching.

And what are the advantaged and/or disadvantages of using ICT?

Well the advantage in my English class, | can see huge advantages if we are
studying something and we need to look at a pod cast, we can immediately go to
the computer, open it up and using the whiteboard, we can allow the students to
watch a short film or a pod cast of Joe Duffy or a quick music file if we are doing
song in LCA so | would see huge advantages in any subject really. On the
disadvantages, there are some disadvantages. Some students become completely
reliant on typing and forget that we can actually write stuff as well and the other
side of it is when students are researching, they often take huge amounts of data
from the internet whereas if they were to use a book or go to the library, they
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would only be able to take small amounts and would have to understand what they
were taking whereas a lot of the research projects that | would get up now would
have to be handed back as they are copied nearly directly from the internet and |
would see that as a huge disadvantage.

Do you think ICT is an effective teaching method?

Yes, | do as the reasons | have stated before and as well as that, it really opens up
lots of new avenues to students. Like, we have used Skype here in the Centre as
well whereby we have contacted other classes in other schools and even in other
Countries whereby we can have discussions online and that would not have been
available before.

Does this Centre have an ICT Plan?

Yes, it does have an ICT Plan.

And were you consulted in designing the ICT plan?

Yes, | was fully involved in doing that, yes.

Do you feel that ICT has changed the way you do your job?

Yes it has. Now, | have been a computer teacher for some years so | have always
used computers in my job but ICT has made things much more ‘now’ is the word
I’ll use with e-mail and electronic communications that if something is needed
now, | can get an e-mail and | can respond to it within a few minutes whereas
before, a fax probably would be sent or a memo left in a pigeon box that would
have to be checked once a day so now if a problem arises or if there is a need, |
can get it via e-mail and be contactable very quickly.

What technical support is available in the Centre?

In my role as ICT Coordinator, | provide technical support throughout the Centre
for a certain amount of hours per week. Outside of that then we have a Company
that we have a Contract with who come in and do any major jobs that need to be
done.

So, can you tell me, how are ICT problems identified?

Each student or teacher in class has access to a sheet of paper whereby they can
write any problems they encounter during the class and this then has to be put in
to an e-mail and e-mailed to the ICT Coordinator.
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And then how are they dealt with?

The ICT Coordinator then checks the e-mail two to three times a day and will
come and discuss the problems that have arisen. If he or she is not able to deal
with it, she will then e-mail it on to the outside agency that we use.

And how often would you update your ICT equipment?

At the moment we have done it about every three years but finances make it very
difficult. The PC’s we have at the minute we got two years ago, before that I
think it was two years again but before that it had been up on six years. Now with
changing technology and software, it really is a huge problem for us. We are
trying to train our VTOS students to go out into the business world. At the
moment we are using Windows 7 which is highly updated but last year, we had
been Office 2003 but now we are using 2007 and even at that, it is 2011 and we
are using Office 2007 so | feel that there is a bit of a stumbling block there for our
students.

Is ICT training for teachers provided?

Not as such. The ICT Coordinator does provide some one to one for tutors if they
need it. | have done some training for Youthreach on their staff induction day but
that was kind of hap hazard, it just happened and people were asking questions
and we just decided spur of the moment to go ahead and do it. | know there is
training available from NCTE but | have not heard of NCTE doing training in
Further Education Centres. | know they do primary and post primary. | feel as a
Further Education Centre we kind of fall between two stools, we are a little bit the
poor relation. So as such, there isn’t really training provided, no.

Do you think it would be beneficial?

It would be hugely beneficial. Many of our tutors would require training and as
access can be a problem, we find that they are not learning by use. Any of the
teachers that have an office definitely have much higher IT skills than those
teachers who are maybe coming in part time so yes, it would be hugely beneficial.

And would you encourage teachers in the Centre to attend Professional
Development Courses in ICT?

Yes, as someone who is has a Post Grad in Digital Media and Education, | think it
is fantastic for people to go on and do further training. The VEC does encourage
people and yes, our Manager would encourage us. Yes.
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What ICT Resources are available in the Centre?

We have four computer rooms available to us, three of which are online and two
of those are available to the VTOS students and three rooms are available to
Youthreach students. Two of those are online and one not online. We also have
an interactive white data projector and that is available only to the Youthreach
students and staff. We have two photocopiers, scanners, printers etc. We do have
quite a lot equipment but the availability is another thing.

Are they up to date?

Yes, actually this year we upgraded a lot of the PC’s so yes, they are all up to date
now.

Do all teachers have access to the ICT resources?

Most teachers have access. Myself, | have a lot of access but there would be some
teachers who would find it difficult to get access or only have access to computers
that are offline. My knowledge of that would be more than other peoples because
I am the one who they come to when they have problems so people would say to
me, if students cant log in or can’t get the internet and many teachers don’t have
the understanding that those computers are not online so therefore, that is why
they can’t log in or can’t use the internet.

OK. Do you feel that equal access is provided?

As | said, some people have a huge amount of access and others not quite so
much. So maybe no, maybe not.

Do all the students have access to the ICT resources?
Yes, all of the students in both Programmes have full access to the ICT resources.
And do you feel it is enough for them?

Yes, | feel it is absolutely enough that even though students may not feel like that,
I think the internet as | said earlier has taken over. People are inclined to spend an
awful lot of time trawling looking for stuff. People will tell me they have spent
hours researching but when it comes down to it, have they actually spent hours
researching or have they done a lot of other stuff on the internet that they wanted
to do and plus, spent 30 minutes maybe researching what they needed to do. |
think the internet is maybe a little bit too freely available and people need to
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understand that they can use books and libraries to study as well and can sit at a
computer that is offline and type up their work.

Would you encourage all teachers to use ICT in their teaching?

I would. 1 feel the benefits are huge. As | said about the whiteboard and in my
English class, | feel that must stand for every subject. No matter what you are
doing, there is always going to be a time where you will need to access
something, a tape, a piece of music, a documentary. In every subject there are
times that it would be very handy to be able to do that.

Are students nowadays more IT literate joining the Programme than 10
years ago?

Yes. Absolutely. In both Programmes, both VTOS and Youthreach, they are
much more IT literate but there is still, even in the younger students, the
Youthreach students, you will have people who will come in, that have a mobile
phone, they will use Facebook on that but they won’t actually have had much IT
experience and with the adults as well, we would find people who have worked in
constructions or who don’t have computers at home. Another problem we have
had is that Broadband is not readily available in more rural areas so people who
would come in who haven’t used the internet as much as others, we would find
that you have a lot of different levels, even now.

Do you feel that adult learners see ICT as an obstacle to overcome in their
learning?

Yes, 1 do. As | was saying in the last question, | feel that there are still some
people who don’t have access to ICT and as well as that, our VTOS programme is
aimed at anyone over 21 so we would have older people coming in who would
have had no computer experience and for them to sit beside, we will say 21 is our
core age, a 21 year old who has been using ICT all the way up along, it is quite
daunting and it would feel that ICT is a big obstacle from using the mouse to just
turning it on, they are afraid it.

Thank you for taking the time to be interviewed today.

Thank you very much.
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Interview 7 in the Adult Education and Training Centre

I would like to take this opportunity to thank you for agreeing to be interviewed
today. | would like to remind you that you do not need to identify yourself during
the interview. All answers you provide will be treated confidentially.

What programme are you involved in here at the Adult Education and
Training Centre?

I am involved with VTOS, the Vocational Training Opportunities Programme.
And what is your job title?

| am a Tutor of Business and Accounting.

How many years are you here teaching at the Centre?

10 years.

What ICT qualifications do you have?

Just what | have had in college. | would have done a B.Com and a Graduate
Diploma and there would have been a bit of ICT in that but that is way out of date
now. Also, | did the Graduate Diploma in Digital Media just last year.

Do you use ICT when you are teaching?

If 1 had more access to it, | would yes. What | am inclined to do, | suppose |
operated out of a classroom where there is no computer, |1 would be encouraging
students to probably check this out on the internet, refer to this site, refer to that
site, give it to them as homework or that because I don’t actually have access.
The only access | would have to ICT is using computerised account packages and
that sort of...

Do you think ICT is an effective teaching method?

Yes, 1 do. Yes. Itis effective. How they can learn at their own pace. It is a bit of
an add on to a class, you know, they can check out things. It is real life situation

and that.

Does this Centre have an ICT plan?

25



No, as far as | am aware of, no.
Do you feel ICT has changed the way you do your job?

Not a lot but | realise that it should have but it hasn’t, no. But it should be
changed. You know, it has made it a little more exciting in some ways because
you can kind of ask them to go look, what you are talking about you can say
‘look, it is here on the internet if you go and visit that site’ but because I don’t
have access straight in my class, I can’t tell them there and then where it is.

Is there technical support available in the Centre?

There is, yes.

How are ICT problems identified and dealt with here?

There is supposed to be a log book that you just log your details down but usually
it is done just verbally.

How often are the ICT equipment updated here?

The last update was last year, we got Windows 7. Before that | would say it was
four or five years.

Is ICT training provided for teachers here?

It has been in the past. The last session would have been about I suppose four or
five years ago. There hasn’t been anything since.

Do you feel that teachers are encouraged in here in the Centre to attend
Professional Development Training in ICT?

It is kind of up to yourself to do that.

OK. What ICT resources are available here in the Centre that you are aware
of?

What do you mean by that now?

What computers? Is there more than one computer room? Is there other
equipment that is in the Centre available or not available to you?

There is an overhead, there is a projector that is available but I suppose because
my hours are so limited, by the time you come in, set it up and bring it in to, it is
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not permanently in a classroom so | would have to get special permission, | would
have to take it out, take it over to a classroom, set it up and you have 20 minutes
gone before you even, before that is done.

OK.

And when you are on low hours and tight hours, it can be a bit difficult.

Do all the teachers have access to ICT resources here?

They would have but you have to go searching for them.

Right. Do you feel that the access is enough and is it equal?

No, it is not equal. If you are operating out of the ICT room, then it is much,
much better, the computers are just on hand but you would still have to take out
the projector and set up the projector, it is not permanent.

Do students have access to ICT resource here?

Yes they have. They have access to the computers in two rooms.

Do you think that this access is enough?

It has improved over the last three years for them.

Do you think that students coming to the Centre now are more IT literate
than before?

Yes.

Do you feel that there are still adult learners who would see ICT as a major
obstacle to overcome before beginning their learning?

Yes, | do yes. There is a lot of people out there that are still kind of afraid of
ICT, especially older people but I think that is being addressed slowly but there

are older people out there say over 50 that are finding it difficult.

OK, thank you very much for taking the time to be interviewed today.
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Appendix F — Observation Sheets A - E



Observation Sheet: No A

Location: | VTOS IT Room Teacher: | A
Subject: | English Age: 31 — 40yrs
Sex: Female Date: March
Yes No
Was there ICT equipment available in the Classroom v
Does the teacher use ICT during the lesson? v
What equipment was used?
Laptop
Computer v
Data Projector
Interactive Whiteboard
Did the equipment work correctly? v

Was ICT used during the class by the Student

Did the students need assistance in class with the ICT
Equipment? How was that dealt with?

Positive aspects of the Class:

ICT was used by the teacher during this 40min class to play a podcast from Joe
Duffys Liveline show. The teacher was explaining different types of Radio
Programmes as part of the Leaving Certificate Applied English &
Communications module, when some students admitted that they did not listen to
the radio and didn’t know what a Talkshow was. The teacher went to the internet

and played a podcast of a talk show. The students were active in their learning and

appeared to enjoy the podcast as they were full engaged throughout the class.

Negative aspects of the Class:
None
Comments:

This shows the positive side of integrating ICT into the curriculum and the

advantages of having ICT equipment available in the class even thought the

teacher had not intended on using it.




Observation Sheet: No B

VTOS Classroom Teacher: | C
Location:
Subject: | Business Calculations 41 — 50yrs
Sex: Female Date: March
Yes No

Was there ICT equipment available in the Classroom

Does the teacher use ICT during the lesson?

What equipment was used?

Laptop

Computer

Data Projector

Interactive Whiteboard

Did the equipment work correctly?

Was ICT used during the class by the Student

Did the students need assistance in class with the ICT

Equipment? How was that dealt with?

Positive aspects of the Class:

ICT was not used by the teacher during this 60 minute class. The teacher was
explaining the new method of subtraction (regrouping) as used in Primary Schools
to a group of VTOS Students studying Business Calculations. The teacher put
examples on the whiteboard and the students wrote them down. The students were

active in their learning and asked lots of questions they full engaged throughout

the class.

Negative aspects of the Class:

None

Comments:
The students were engaged during the class and appeared to have learnt the new

process.




Observation Sheet: No C

VTOS IT Room Teacher: | B
Location:
Subject: | Work Experience 22 — 30yrs
Sex: Female Date: March
Yes No
Was there ICT equipment available in the Classroom v
Does the teacher use ICT during the lesson? v
What equipment was used?
Laptop
Computer

Data Projector

Interactive Whiteboard

Did the equipment work correctly?

Was ICT used during the class by the Student v

Did the students need assistance in class with the
ICT Equipment? How was that dealt with?

Positive aspects of the Class:
ICT was not used by the teacher during this 40min class. The teacher was

discussing possible work placements for the Youthreach Hairdressing students.
They used a telephone directory to find names of local hairdressers and they were
drafting letters by hand asking for the opportunity to do 3 weeks work experience
in one of these salons.

Negative aspects of the Class:

None

Comments:

The students were distracted during the class if the teacher had used the

Computers in the room and got each student to look up hair salons in their locally
perhaps the students would have been more engaged as there were only 2

telephone directories available between 8 students.




Observation Sheet: No D

Location: | VTOS IT Room Teacher: | C
Subject: | Work Experience 22 — 30yrs
Sex: Female Date: September
Yes No
Was there ICT equipment available in the Classroom v
Does the teacher use ICT during the lesson? 4
What equipment was used?
Laptop
Computer

Data Projector

Interactive Whiteboard

Did the equipment work correctly? v

Was ICT used during the class by the Student v

Did the students need assistance in class with the ICT v
Equipment? How was that dealt with?

Positive aspects of the Class:
ICT was not used by the teacher during this 40 minute class. The teacher was

discussing work placement with a group of Youthreach Hairdressing students.
The students had gone on work placement over the Summer. The first student
spoke about their experience and used hand written notes to tell the group about
their employer. The second student spoke about their experience and then asked
permission to turn on the Computer and show the class the web site for the hair
salon where they had completed the work placement. The next four subsequent
students used the Computer so show the web site for their work placement salon.
Three of the remainder students said their work placement salon did not have a
web site and the last student said their work placement salon used Facebook as a
means of advertising their salon to the public.

Negative aspects of the Class:

Facebook in not available in the AETC so one student was not able to show their
work placement salon as they wished to.

Comments: This class was very positive and the students appeared much more
interested in seeing the work placement salons on the web rather than through
brochures or having other students telling them about it.




Observation Sheet: No E

Location: | Main IT Room Teacher: | A
Subject: | Payroll - Manual 31 —40yrs
Sex: Female Date: September
Yes No
Was there ICT equipment available in the Classroom v
Does the teacher use ICT during the lesson? v
What equipment was used?
Laptop
Computer v
Data Projector v
Interactive Whiteboard
Did the equipment work correctly? v
Was ICT used during the class by the Student v
Did the students need assistance in class with the ICT v

Equipment? How was that dealt with?

Positive aspects of the Class:

ICT was used by the teacher during this 60 minute class. The teacher was
introducing the class to Tax Credits and while 30min of the class was used going
through eh Payroll workbook and working out Tax Credits for different people the
students were then asked to go to the www.revenue.ie web site and download
updated budget materials.

Negative aspects of the Class:

Comments: Some students had difficulty finding the budget information on the
website so the teacher used the Data Projector to show how to negotiate the
revenue website. This demonstration appeared to work and all students

successfully downloaded the updated budget information.




