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1  |   INTRODUCTION

Research in the field of TESOL teacher preparation (TP) and supervisory practices is plentiful in 
the traditional face-to-face mode (Copland, 2012; Farr, 2011; Vásquez & Reppen, 2007) but fur-
ther detail in required in order to more fully understand the affordances of the online mode. This 
research brief therefore focusses on the experiences of MA TESOL students and their TP tutors 
on their experiences of both online and in-person teaching and supervisory feedback practices 
as part of their 1-year MA TESOL programme at the University of Limerick, Ireland. Findings 
demonstrate positive evaluations of both online and face-to-face teaching and supervision, with 
some points of caution highlighted in order to maximise the value of both modes. For example, 
students' positive evaluations of face-to-face TP feedback included that the interactions were rich 
and personal, while the online mode provided for a calm, less face-threatening environment, 
with no negative evaluations of either mode. Tutors also had broadly similar positive evaluations 
for face-to-face and online feedback. They felt that giving TP feedback online and in person is 
similar, but supervising online is more difficult than face-to-face, mainly because the break out 
rooms cause issues for TP supervision, as tutors cannot be present in all rooms simultaneously. 
We therefore suggest recording break out room sessions and using them as evidence for a reflec-
tive activity for student teachers and their tutors to learn from. We also stress the importance of 
continuing reflective practice for MA student teachers and their supervision tutors concerning 
teaching and supervision in both modes in order to benefit from the complementary value of 
these modes and offer a well-rounded TP experience (please see supplementary video).

ACKNOWLEDGMENT
Open access funding provided by IReL.

ORCID
Elaine Riordan   https://orcid.org/0000-0002-2908-2607 

This is an open access article under the terms of the Creative Commons Attribution-NonCommercial-NoDerivs License, which permits 
use and distribution in any medium, provided the original work is properly cited, the use is non-commercial and no modifications or 
adaptations are made.
© 2024 The Authors. TESOL Journal published by Wiley Periodicals LLC on behalf of TESOL International Association.

https://doi.org/10.1002/tesj.815
www.wileyonlinelibrary.com/journal/tesj
mailto:
https://orcid.org/0000-0002-2908-2607
https://orcid.org/0000-0002-2908-2607
https://orcid.org/0000-0002-2908-2607
http://creativecommons.org/licenses/by-nc-nd/4.0/
http://crossmark.crossref.org/dialog/?doi=10.1002%2Ftesj.815&domain=pdf&date_stamp=2024-03-05


(2 of 2)  |      FARR and RIORDAN

REFERENCES
Copland, F. (2012). Legitimate talk in feedback conferences. Applied Linguistics, 33, 1–20. https://doi.org/10.1093/

applin/amr040
Farr, F. (2011). The discourse of teaching practice feedback. Routledge.
Vásquez, C., & Reppen, R. (2007). Transforming practice: Changing patterns of participation in post-observation 

meetings. Language Awareness, 16(3), 153-–172. https://doi.org/10.2167/la454.0

AUTHOR BIOGRAPHIES

Fiona Farr is professor of applied linguistics and TESOL at the University of Limerick, and 
Director of the Centre for Applied Language Studies. She is also adjunct professor at Inland 
Norway University of Applied Sciences. Her key areas of expertise are teacher education, 
reflective practice, continuous professional development, applied corpus linguistics, and 
technology-enhanced language learning.

Elaine Riordan is a lecturer in TESOL and applied linguistics at the University of Limerick, 
where she mainly teaches postgraduate students in the areas of language pedagogy and 
blended learning. Her research interests include language teacher education, corpus linguis-
tics, and blended/technology-enhanced learning.

SUPPORTING INFORMATION
Additional supporting information can be found online in the Supporting Information section at 
the end of this article.

How to cite this article: Farr, F. & Riordan, E. (2024). Experiences of face-to-face and 
online teacher preparation and supervisory feedback processes. TESOL Journal, 00, e815. 
https://doi.org/10.1002/tesj.815

 19493533, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1002/tesj.815 by C

/O
 G

lucksm
an L

ibrary, W
iley O

nline L
ibrary on [11/04/2024]. See the T

erm
s and C

onditions (https://onlinelibrary.w
iley.com

/term
s-and-conditions) on W

iley O
nline L

ibrary for rules of use; O
A

 articles are governed by the applicable C
reative C

om
m

ons L
icense

https://doi.org/10.1093/applin/amr040
https://doi.org/10.1093/applin/amr040
https://doi.org/10.2167/la454.0
https://doi.org/10.1002/tesj.815

	Experiences of face-­to-­face and online teacher preparation and supervisory feedback processes
	1|INTRODUCTION
	ACKNOWLEDGMENT
	REFERENCES


